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MULTIMEDIA TECHNOLOGIES OF TEACHING
“RUSSIAN LANGUAGE” TO FOREIGN STUDENTS AT THE INITIAL STAGE

In the 21% century, The National Doctrine of Education Development in Ukraine determines the following priority
ways of education modernization: forming high level of every society member’s information culture, implementing
innovative teaching methods using computer technologies into the educational process. The question is about deepening
education content, improving pedagogical methods of information and knowledge operating, using multimedia technol-
ogies at lessons. At the Preparatory Department for Training of Foreigners at Taras Shevchenko National University of
Kyiv, “Russian language” is taught to foreign students basing on the multimedia course “Time to speak Russian”. The
research is aimed at assessing the effectiveness of the implementation of this multimedia complex into practical classes.
The article presents the results of a comparative analysis of teaching the Russian language to small groups of foreign
students (up to 10 students), in 4 groups (40 students) at the initial stage using multimedia technologies and traditional
teaching methods (explanation of new material, consolidation of knowledge, generalization of knowledge, improvement
of skills, assessment of knowledge, development of speech). The type of multimedia technologies use at different kinds of
the Russian language practical classes has significant differences. With almost the same level of the acquired
knowledge, multimedia technologies facilitate the absorption of new vocabulary and grammatical rules, gqualitative
consolidation of new knowledge, improvement of skills. Also they stimulate cognitive interest, intellectual and creative
potential, strengthen foreign students’ motivation to learn the Russian language. In general, multimedia technologies
use makes it possible to increase the effectiveness of teaching.
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Introduction

The informatization of education in Ukraine as a
component of general informatization of the modern life
should solve the task of preparing a new generation for its
productive activities in the information society. The im-
plementation of modern computer-oriented and telecom-
munication technologies into the educational process of
higher educational institutions opens up new opportuni-
ties for modernizing methods of teaching academic disci-
plines, developing creative, communicative, person-
centered approaches, increasing the efficiency, mobility
and competitiveness of the national education system.

The issue of using information technologies for
teaching foreign students from Europe, America, China,
Morocco, the United Arab Emirates, etc. at Ukrainian
universities is of particular importance nowadays. The
education system in these countries is focused on comput-
ers and Internet resources use. The absence of lessons
with the application of information technologies is often
perceived by foreign students as conservatism and even
the national education system backwardness, which does
not make positive impression about the country and also
stimulates students to search for the additional learning
material. This is the reason for the research topic rele-
vance.

The emergence of new teaching tools based on com-
puter technologies has made the modern educational pro-
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cess more diverse and multidimensional. Up to date, mul-
timedia technologies are the most promising and popular
teaching information means that help to create entire
images collections, texts and data that are accompanied
by sound, video, animation and other visual effects [4, p.
11].

Among modern methods of teaching Russian as a
foreign language (RFL), multimedia technologies play a
significant role. The scientific literature review on the
issue has shown that in the higher education theory and
practice there is great experience of creating and using
computer technologies for teaching Russian to foreign
students. First of all, this applies to the modern English-
language complexes for studying RFL, which are accom-
panied by CD ROMs / DVDs with original author’s audio
recordings and multimedia programs for use in class-
rooms and in students’ independent work on the academic
discipline [10-14]. The issues of creating and implement-
ing information technologies into the teaching Russian as
foreign are actively being developed in the Post-Soviet
space (by Zh. Azimbaeva, A. Atabekova, A. Bohomolov,
S. Zhelezniakova, Zh. Zherebtsova, T. Izotova, N. Mar-
tirosian, E. Mileiko, E. Nikolenko, O. Rudenko-Morhun,
L. Dunaieva, A. Arkhanhelska, E. Litvinova, I. Vialykh,
E. Bobrova, S. Rukavishnikova, A. Triapelnikov,
L. Chumak, I. Chukhlebova, et. al.). The scientists seek to
understand the issue of computer technology use in the
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methodological or linguo-culturological aspects [3; 7],
classify modern technologies and to describe them [2; 9],
provide recommendations for creating various audio and
visual means and multimedia educational complexes for
teaching Russian [1; 6; 8].

At the same time, it should be noted that scientific
works on the issue of multimedia programs use have a
predominantly descriptive character. The effectiveness of
some multimedia projects popular in the Internet which
are actively used by RFL teachers has not yet become a
scientific research subject yet.

At the Preparatory Department for Training of For-
eigners (Taras Shevchenko National University of Kyiv),
“Russian language” is taught to foreign students by means
of the multimedia course “Time to speak in Russian”.

The paper aims to study the effectiveness of using
this multimedia complex at different stages of the learning
material presentation and foreign students’ knowledge
assessment.

Research methods

We have been using the multimedia program “Time
to speak Russian” to teach Russian to foreign students
during 3 years (2014-2017) (developed by A. Petanov,
Yu. Kovalenko, the project supervisor: V. L. Stepanenko,
A. N. Bogomolov, M. M. Nakhabina, programmers:
A. Belozerov, S. Bezrukov) [5]. 10 basic multimedia
project topics were included in the training course (10
hours were allocated to each topic, in total — 100 hours).
The classes were held at the end of the 1% semester and at
the beginning of the 2" semester (approximately on the
13-26M week). The Russian-English program version
was chosen for the lessons but students from China, Mex-
ico and Morocco used the Russian-Chinese, Russian-
Spanish and Russian-French multimedia project versions.
Thus, foreign students receive the entire methodological
commentary (translation of words and expressions, for-
mulation of tasks, grammatical commentary, regional
information, etc.) while working on the course in Russian,
English and their native language. Such an approach
makes it possible to create a linguistic situation that is
most comfortable for foreigners at the lesson, and, conse-
quently, helps overcome the psychological barrier which
is peculiar for the initial stage of studying any foreign
language.

The basic course “Time to speak Russian” consists
of the lessons on a modular basis. This is the main pro-
gram part. Its “core” is a multi-series animated film,
whose characters are made of plasticine. This form em-
phasizes the conventionality of what is happening and, at
the same time, imitates reality in the game form.

We also used a section “Dictionary” including the
necessary lexical minimum, “Testing” including summary
control tasks blocks, recommended for students to per-
form after finishing the work on a certain lexical and
grammatical topic. The multimedia resource section
“Grammar” contains the basic grammar necessary for
communication in Russian at the initial level. The sec-
tions “Library” and “Media Library” not only expand
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students’ vocabulary but help make the Russian language
learning process more meaningful and entertaining: they
include a variety of songs (folk and modern), excerpts
from popular Russian films, language learning games,
crossword puzzles and other interactive excesses. With
the use of these sections foreigners can develop fluent
speech, listening and comprehensive skills, and also in an
entertaining way to revise the acquired vocabulary and
learn new expressions and phrases.

In order to examine the program effectiveness we
conducted an experiment during 3 years among 40 foreign
students, united into 4 groups (9, 10, 9, 11 students). They
came to study in Ukraine from Morocco (17), China (14),
Iran (2), South Korea (2), Mexico (1), Afghanistan (1).
The experiment was conducted in the second semester,
during 21 academic weeks. By this time (after 18" week)
all the students who took part in the experiment passed
written and oral exams in the Russian language, and
therefore had a sufficient knowledge level to perceive and
assimilate the new learning material presented in the
“Lesson 9” of the multimedia program.

Let us indicate the average academic achievement
score in each group according to the first session results
(basing on a 100-point scale): group 1 — 83 points; group
2 — 80 points; group 3 — 79 points; group 4 — 81 points.

Each group was divided into 2 subgroups. During
one academic week, one subgroup studied the topic “Vis-
iting someone” using multimedia technologies. The sec-
ond one studied the same topic in a traditional way, with-
out involving Internet resources, audio and video equip-
ment (10 hours for subgroup). The following types of
practical classes were conducted:

1) explanation of the new learning material;

2) knowledge consolidation;

3) generalization of knowledge, improvement of
skills;

4) development of speech;

5) assessment of knowledge.

As part of the lesson “Visiting someone” the follow-
ing lexical constructions were studied: «moiitu B rocTn»
(go to visit), «npuexars Kk apyry aomoi» (come to a
friend’s house), «mamsTHUK KOMIIO3UTOpY» (@ Monument
to a composer), «nomaputs mompyre» (give to a friend),
«6e3 momapkay (without a present), «mis werox» (for him),
«cobupatecst BMecte» (get together), «ropr ¢ posoi u
kpemom» (a cake with a rose and cream), «ckonbko Tebe
aer?» (how old are you?), «eit 25 ner» (she is 25 years
old).

The following grammatical topics were studied:
“Movement verbs «moiitu/moexatb»  ‘go’,  TpHid-
tu/ipuexate ‘come’”, “Dative case in the meaning of
action addressee”, “The instrumental case of nouns and
pronouns”, “The reflexive verbs in Russian. Reflexive
verbs conjugation”, “Genitive case for expressing the
absence of an object (preposition «Ge3»/without’, the
subject purpose (preposition «ms»/‘for’). The develop-
ment of speech took place during practical classes in the
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process of discussing linguistic and cultural studies topics
“Come to visit”, “National holidays”.

After each lesson, the Russian Language students
were interviewed and surveyed. The results obtained were
summarized in the tables below and made it possible to
draw conclusions about the effectiveness of using multi-
media program “Time to speak Russian” for teaching

Russian as a foreign language during pre-university prac-
tice.

Discussion

First of all, we should note that the results of master-
ing the academic topic obtained in practical lesson No. 5
(type: knowledge assessment) in each of the two sub-
groups of foreign students have almost no differences: p>
0.05 (the difference is 0.1 points) (Table 1).

Table 1.
Comparative characteristics of knowledge level in the subgroup 1 using the multimedia
program “Time to speak in Russian” and in the subgroup 2 using traditional methods
level of knowledge Subgroup 1 (n=20) Subgroup 2 p
(score) (n=20) (score)
Testing results score (M£SD) 4,4+0,78 4,3+0,72 p>0,05

p - the significance level of differences in the two subgroups.

The students of two subgroups after each of the five
classes on the topic were offered a questionnaire, accord-
ing to which they had to assess the lesson by the follow-
ing criteria: comprehensibility, consistency, illustration,
creativity, and then to assess a lesson. The mark for each
section of the questionnaire was given according to a five-
point system. The questionnaire results are represented in
Table 2. The differences in the indices of two subgroups
of foreign students are considered statistically significant
(according to the Mann-Whitney U criterion).

As shown, according to all the stated criteria the
marks of the classes conducted on the basis of the multi-
media presentation are higher than the ones basing on
traditional approaches and teaching methods. The highest
marks were given by the students for the educational
material presentation consistency and the creative ap-
proach in its selection and presentation at the lesson (4.85
and 4.8, respectively). The greatest difference in the
scores given by two subgroups of students was noticed
according to the criteria “creative approach” (0.49 points)
and “illustrative character” (0.43 points).

Table 2.

The survey results in the subgroups 1 and 2

Ne Questionnaire blocks Results

M=SD

Subgroup Nel (n=20) Subgroup Ne 2 p
(score) (n=20) (score)

1. | Availability 4,74+ 0,25 4,43+ 0,4 p<0,001
2. Consistency 4,85+ 0,25 4,58+ 0,64 p<0,001
3. Illustrative character 4,76 £066 4,33+ 0,8 p<0,001
4, Creativity 4,80 £0,41 4,31+ 0,68 p<0,001
5 General score 4,57 £0,48 4,21 £0,73 p<0,29

p - the significance level of differences in the two subgroups.

In Table 3, we have summarized the questionnaire re-
sults according to the level of the students’ teaching mate-
rial perception. All the respondents were divided into 3
groups: high, medium and low perception levels. The addi-
tional criteria were introduced to study the multimedia
program effectiveness in the RLF teaching: ‘“cognitive
interest activation” and “thinking processes activation”.
The “cognitive interest activation” indicator shows the
students’ interest degree in the material studied at the les-
son presented in a multimedia presentation form and con-
ducted using traditional teaching forms and methods. The
students assessed the lesson content, the comprehensibility
for foreigners, the material design specifics and its presen-
tation, the material structuring facilitating better memoriza-
tion of new words, rules and exceptions. While assessing
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classes according to the “thinking processes activation”
criterion the students had to pay attention to the examples
and illustrations abundance and diversity, the creativity of
the approaches and methods used in the multimedia pro-
gram and during traditional practical classes.

Similar to the Table 2, in this table there are more
students who highly assessed practical classes using the
Internet program as compared to the number of the stu-
dents who have put high scores for lessons where Russian
was taught according to the traditional methods. The
foreign students consider computer lessons to be compre-
hensible and illustrative; they have a creative approach to
the educational material presentation. It is worth noting
that according to the criterion “illustrative character”
multimedia lessons were very well perceived by the re-




spondents (100%). Such classes are characterized by the
comprehensibility (90%), and a creative approach for
their development (90%). The comparison of the indices
of the two subgroups of the students with a low level of
educational material perception has shown that only 1
student (according to the criterion “logic nature”) has not
perceived the multimedia presentation teaching material,
and 16 respondents have not perceived the lessons with
the traditional approach (2 persons according to the crite-
rion “comprehensibility”, 3 persons according to the crite-
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rion “logic nature”, 7 respondents according to the criteri-
on “illustrative character”, 4 students according to the
criterion “creative approach”). The reduction of the low
level of material perception in the multimedia version of
the lessons is very important in terms of teaching Russian
as a foreign language. The multimedia technologies use
facilitates the teaching effectiveness in low-performing
groups of foreign students.

Table 3.

The survey results according to the level of the students’
learning material perception in Subgroup 1 and 2

Ne Questionnaire blocks Educational material perception Level (depending
on the students’ number (%))
cognitive interests activation high medium low

1. Comprehensibility Subgroup 1 18 (90%) 2 (10%) —
Subgroup 2 9 (45%) 9 (45%) 2 (10%)

2. Consistency Subgroup 1 15 (75%) 4 (20%) 1 (5%)
Subgroup 2 8 (40%) 9 (45%) 3 (15%)

thinking processes activating

3. Illustrative character Subgroup 1 20 (100%) — —
Subgroup 2 5 (25%) 8 (40%) 7 (35%)

4, Creativity Subgroup 1 18 (90%) 2 (10%) —
Subgroup 2 6 (30%) 10 (50%) 4 (20%)

At the same time in order to assess the effectiveness
of the multimedia program “Time to speak Russian” we
used interviewing method together with questioning. It
should be noted that not all foreign students due to their
mentality, individual character traits, insufficient level of
Russian and English communication skills wanted and
could express their thoughts about the conducted practical
classes. After each session, they were asked to what ex-
tent, in their opinion, the use or non-use of the multimedia
program at this type of practical lessons is relevant and
effective, increases interest in the discipline, and pro-
motes their personal growth.

The interviewing has resulted in the students’ con-
clusion that the kind of multimedia technologies use at
different types of practical classes in the Russian language
has significant differences.

The multimedia program “Time to speak Russian”
has a significant potential. The program can be used dur-
ing a lesson when explaining a new topic to students
(visibility, charts and exercises when learning new words,
expressions and grammatical rules); in the process of
knowledge consolidation (animated videos, texts for lis-
tening and comprehension skills development, lexical and
grammatical exercises); also in the process of generaliz-
ing knowledge and improving skills (use of additional
animated films, songs, listening tasks, language learning
games, crossword puzzles); when assessing students’
knowledge and skills (computer testing); when develop-
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ing and improving speaking skills (texts and videos on
colloquial topics, interactive tasks analysis). The students
paid special attention to the computer testing material,
which included both traditional tasks for assessing
knowledge and assignments using audio texts, videos,
pictures, etc.

Conclusions

The implementation of the innovative pedagogical
technologies in the process of teaching Russian as a for-
eign language at universities preparatory departments at
the current stage of Ukrainian education system develop-
ment is relevant and promising. Such technologies pro-
vide conditions for the students’ professional and personal
development.

Assessing the results of using the multimedia pro-
gram “Time to speak Russian” for teaching Russian as a
foreign language to the foreign students we can state that
the multimedia technologies facilitate the rapid acquisi-
tion of new lexical units and grammar rules, improves
speaking skills, stimulates cognitive interest, intellectual
and creative potential, strengthens the foreign students’
motivation to study the Russian language. In general, the
multimedia technologies use makes it possible to improve
the process of teaching Russian as a foreign language.

The further research studies in this field are planned
to cover the issue of applying video technologies (anima-
tion, videos, films, etc.) in the process of teaching Russian
to foreign students.
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MYJIbTUMEJIIMHI TEXHOJIOT'TI BUKJAJAHHSA JACIHATIITHA
«POCIFICKA MOBA» CTYJAEHTAM-THO3EMIISIM TIOYATKOBOI'O ETAITY HABYAHHSA

HarrionanpHa HOKTpHHA PO3BUTKY OCBiTH YKpaiHu B XXI CTOMITTI MPiOpUTETHUMH IUIIXaMH MOJICPHI3aIlii CHCTeMH
OCBITH BU3Ha4a€e (OPMYBaHHS BHCOKOTO PiBHA iH(OPMAIHHOI KYIbTypH KOKHOTO UJIEHA CYCIUIGCTBA, BIPOBAIKCHHS
IHHOBaLIHHUX METOJIB HAaBYAHHS 3 BHUKOPHCTAHHAM KOMIT IOTEpPHHX TEXHOJIOTIH B IPAKTHUKY OCBITHHO-BUXOBHOTO IIPO-
necy. B mepriry yepry moga e mpo moriHONIeHHS 3MICTY OCBITH, BIOCKOHAICHHS MEAAaroriYHUX MPUHOMIB ONCpYBaHHS
iH(opMalli€lo Ta 3HAHHAM, BUKOPHCTAHHS Ha 3aHATTAX MYJIbTUMeAiHNX TexHosoriid. Ha [linroroBuoMy BimmineHHi 1ist
HaBYaHHS 1HO3eMHHUX rpoMajisiH KuiBcbkoro HamioHajbHOTO yHiBepcuteTy imeHi Tapaca IlleBueHka BUKIIaIaHHS ANCLIH-
wtiHK «Pocilicbka MOBa» CTYEHTaM-1HO3EMIISIM ITPOBOJIUTHLCS 3 BUKOPHUCTAHHIM MYJIBTUMEIHHOTO Kypcy «Yac roBoputu
pociiicbkoro». MeToro Haloi podoTH € BUBYCHHS e()EeKTHBHOCTI BIPOBAIDKEHHS MYJIbTUMEIIHHOTO KOMILJIEKCY Ha Mpak-
TUYHUX 3aHATTAX. Y CTATTI MPEICTABJICHO MOPIBHJIBHUI aHai3 pe3y/bTaTiB HaBYaHHS y Manux rpymax (mo 10 ocib)
CTyZAeHTiB-iHO3eMIIiB (ychoro 4 rpymnw, 40 CTyIeHTIB) pOCICEKiH MOBI Ha IIOYaTKOBOMY €Talli 3 BUKOPHCTAHHSAM MYIIBTH-
MeIiHHUX TEXHOJOTIH Ta 3 TPAAUIIIIHAM MiIX0J0M Ha Pi3HHX eTalax MpoLeCy 3aCBOEHHS HaBYAJIBHOTO MaTepiary (mosic-
HEHHsI HOBOTO MaTepially; 3aKpillIeHHsI 3HaHb; y3arajlbHEHHs 3HaHb, BIOCKOHAJICHHS YMiHb i HABUYOK; KOHTPOJIb; PO3BH-
TOK MOBJICHHSI). MM IiHIIUT BUCHOBKY, 110 XapaKTep BUKOPUCTaHH MYJIbTUMEIIHHUX TEXHOJIOTIH Ha Pi3HUX THIAX IMpaK-
TUYHUX 3aHATH 3 POCIHCHKOI MOBH Ma€ 3HauHi BiIMIHHOCTI. [Ipy MpakTHYHO OJJHAKOBOMY piBHI OTPUMaHUX 3HaHb YIIPO-
Ba/UKEHHS! MYJIbTUMEIIHHUX TEXHOJIOTIH CIIpHsi€ MIBUAKOMY 3aCBOEHHIO HOBOI JIEKCHKH Ta IPAMaTUYHHX NPABHJI, SKICHO-
MY 3aKpiIlJICHHIO HOBHX 3HaHb, BJOCKOHAJIICHHIO YMiHb I HaBMYOK, IIMPOKii MOBHIH MpakTHll, eQeKTHBHIi Ta HeCTaH-
JIapTHIN NIepeBipll 3HaHb, @ TAKOXK CTUMYJIIOE Mi3HABAIBLHHUHN IHTEpEC, IHTEIEKTYa bHUI Ta TBOPYHMI MOTEHIIIAN, TOCHIIIOE
MOTHBAIIIIO CTY/IEHTIB-IHO3EMIIIB /10 BUBUYEHHS POCIHCHKOI MOBU. B 1iIOMy BUKOpUCTaHHS MYJIbTUMEHIHHUX TEXHOJIOTIH
JI03BOJISIE T IBUIIATH €(DEKTUBHICTh HABUAHHSL.

Kniouosi cnosa: MynbTUMENilHI TEXHOJIOTII, CTY/ICHTH-IHO3EMIli, MOBHA IPaKTHKa, Mi3HAaBAIBHUH 1HTEpec, aK-
TUBI3allisl MUCJICHHS, TBOPYHI MOTEHINaN, e()eKTUBHICTh HABYAHHS.
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