Psychology - Medicine - Education

from cohort to mass practice in the system of vocational education and, notwithstanding certain narrowing of the receipt
categories has, nowadays, become the core of the traditions of social work and its provision. Preserved and acquired
principles, norms of pre-Soviet socially oriented practices ensure the viability and socially oriented mission of domestic
vocational educational institutions.
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INVESTIGATION OF THE RELATIONSHIP BETWEEN PARENTAL
STYLES WITH COMMUNICATION SKILLS OF PRESCHOOL CHILDREN!?

It can be stated that the relationships that parents have with their children in the preschool period have a great
impact on their future social-emotional lives and a significant part of learning takes place in the preschool period.
Considering those parents' attitudes during child-rearing may affect the child's development and interpersonal relation-
ships; this study aims to examine the relationship between parental attitudes and communication skills of 36-72 month-
old children attending preschool education institutions. This research: parents' attitudes concerning reveal the rela-
tionship between preschool children's communication skills, preschool in Turkey period in terms of the lack of a suffi-
cient number of working children about the communication skills, parents and educators; it is thought to be important
in terms of providing a different perspective and contributing to the development of children's communication skills and
drawing their attention to this issue, and also in terms of guiding researchers in future studies on the subject. The re-
search was conducted using the relational scanning model. The population of this research consists of 36-72 months
old children attending pre-school education institutions in Elazig city center and Diyarbakir central districts in the
2017-2018 academic year, and parents of 36-72 months old children. The sample of the study consisted of 300 children
and 320 parents randomly selected from the universe. In the research, the "Parental Attitudes Questionnaire" and
"Communication Skills Scale" were used. The Parental Attitudes Determination Questionnaire consists of four parental
attitudes (oppressive-authoritarian, protective, indifferent-carefree, democratic). The Communication Skills Scale con-
sists of four communication skills (verbal communication, avoiding communication barriers, and communication with
courtesy content, non-verbal communication). The data obtained were analyzed with SPSS 22 program. In the statisti-
cal evaluation, firstly, a normality test was applied to the subscales of the "Parental Attitudes Determination Question-
naire" and the "Communication Skills Scale". Since “p <0.05” in all communication skills subscales and all parental
attitudes subscales, it was accepted that they did not show a normal distribution. Thus, Spearman Correlation was
applied to test whether there was a significant relationship between parent attitudes and communication skills. Accord-
ing to the results of the research it is observed that parents adopt "Democratic Attitude™ the most and "Verbal Commu-
nication Skills" are used the most by preschool children. No significant relationship was found between oppressive-
authoritarian, indifferent-carefree, and democratic parental attitudes and subscales of communication skills. Only a
low level of negative correlation was found between the protective parental style and the verbal communication skills
subscale. According to the results of the study, parents and educators can be trained on parent attitudes and communi-
cation skills. Educators can support the development of children with low communication skills with activities that will
showcase their social skills and allow them to express themselves. To parents who show a protective attitude; children
can be helped to behave in a way that supports their verbal communication skills, affects the personality development of
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the child positively, and allows them to develop a personality structure independent of others. This research was con-
ducted in Eldzig and Diyarbakir provinces. Turkey will be held in the west of the province or be provided with a contri-
bution to the results of the research will be done with a much larger sample group. The relationship between the com-
munication skills of preschool children and an area different from the parent attitudes can be examined.

Keywords: Preschool, parental styles, communication skills, authoritarian, indifferent, democratic.

Introduction and the current state of the research
problem

The life of a preschool child can be shaped accord-
ing to whether his needs are met or not. Parents should
meet the needs of the child and be able to equip the child
with basic skills. Preschool children can communicate
better and healthily thanks to the skills they will gain in
social development.

Parents may adopt different attitudes while raising
their children and may have different effects on their
children's development. Parental attitudes can generally
be classified as indifferent parental attitude, overprotec-
tive parental attitude, authoritarian parental attitude, and
democratic parental attitude.

The indifferent parental style that does not care
about their children, behaves indifferently, ignores their
social-emotional needs, shows little love, causes them to
see negative behaviors in their children. The child sees
the rules as unnecessary in the indifferent style that the
parents mostly give their children rights that they do not
restrict (Ozyiirek ve Tezel Sahin, 2012: 39).

Overprotective mother; she feeds her child with her
baby-like hands and worries unnecessarily about her.
Such an approach to the child gives the message that you
do not know, you cannot succeed, you are small, you
cannot solve your problems alone (Cagdas, 1997: 104).

While Baumrind (1966) describes authoritarian par-
ents in one of his researches; he expressed them as people
who expect children to obey their rules completely and
impose punishments on children when they do not obey
the rules. He also stated that these parents do not consult
with their children much and they expect their children to
accept everything they say unconditionally.

The democratic attitude, on the other hand, goes be-
yond the direct control of the child by setting prohibitions
and rules, explaining the reason for the rules and support-
ing them with other parenting strategies, helping children
to obey the rules. It is necessary to ensure that these rules
are followed in the formation of healthy personality struc-
tures. It can be stated that people should know and use
their communication skills effectively so that they can
establish healthy interpersonal communication, under-
stand each other and get along well with each other. It
can be said that especially in the preschool period when
the foundations of all skills are laid, it is necessary to
teach communication skills to children and to use com-
munication skills inappropriate situations.

Communication is influencing individuals by ex-
changing feelings, thoughts, information, and news. For
communication to occur, there is a need for a source, a
target, a message, a way that this message can go, an
environment for the communication to take place, and a
tool that can deliver this message (Topbas et al., 2001: 3).
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Communication skills can be defined as learned be-
haviors based on empathy and respect, being able to con-
vey their feelings and thoughts to the other person with "I
language" and being able to listen effectively, by creating
consistency between verbal and non-verbal messages,
enabling the individual to establish satisfactory relation-
ships with others and facilitate the life of the individual in
society (Yiiksel Sahin, 2009: 233).

Communication skills required for effective com-
munication can be classified as follows: Verbal commu-
nication (speaking), listening, self-knowledge and self-
disclosure, empathy, non-verbal communication (body
language), effective response skills.

Listening to understand the feelings and feelings of
the person in communication makes the person feel un-
derstood. It takes empathic listening to fully understand
the feelings and thoughts of the other person and express
this to him (Giirliz ve Temel Eginli, 2011: 271).

It can be said that the skill of empathy should be
gained to children at an early age because "Do not do the
behavior you do not want to do with yourself to another
living thing!" If such an understanding is adopted espe-
cially to pre-school children; they can grow up as indi-
viduals who show compassion to animals, do not inflict
violence on their wives, are understanding towards those
who are in a difficult situation, respectful of nature and
living things, tolerant of other ideas, and approach their
children with interest and love.

In nonverbal communication, individuals convey
some messages to each other without writing and speak-
ing. In this type of communication, what people say does
not matter, what they do is at the forefront (Dokmen,
2002: 28). The elements that make non-verbal communi-
cation are generally; glances and eye contact, facial ex-
pressions, hand-arm and body movements (gestures),
head movements, touch, space, and distance.

Researchers have dealt with the factors that hinder
the communication process differently, and thus many
reasons that negatively affect and disrupt communication
emerge.

According to Gordon (2003: 39), communication
barriers between parent and child are giving orders, warn-
ing, threatening, giving advice, judging and criticizing,
ridiculing, distracting, being offended, expressing praise,
suggesting solutions, entering into logical arguments,
suggesting and consoling, and to ask questions.

The role of parents in developing children's com-
munication skills is great. Parents should allow their chil-
dren to express themselves and allow the child to per-
ceive him/herself as an “individual” and gain self-
confidence. Unconditional acceptance, empathy, active
listening, and use of self-language is essential for effec-
tive communication (MEB, 2013: 46).




The attitudes and behaviors of the parents may af-
fect the child's development, social adaptation and inter-
personal relations and that there is not enough research
done on communication skills in the preschool period,
this study was deemed necessary. The question of the
relationship between parental attitudes and preschool
children's communication skills is the problem of the
study.

Aim and tasks

The study aims to examine the relationship between
parental attitudes and communication skills of 36-72
month-old children attending preschool education institu-
tions. According to this general-purpose and sub-goals,
answers to the following questions were sought:

Is there a relationship between parental attitudes and
preschool children's communication skills?

a. Is there a relationship between oppressive-
authoritarian parental attitudes and the communication
skills of preschool children?

b. Is there a relationship between protective parental
attitudes and preschool children's communication skills?

c. Is there a relationship between apathetic-carefree
parent attitudes and the communication skills of pre-
school children?

d. Is there a relationship between democratic paren-
tal attitudes and preschool children's communication
skills?

Research methods

This study, which examines the relationship be-
tween parental attitudes and communication skills of
preschool children, was carried out with the survey mod-
el.

Survey models are research approaches that aim to
describe a past or present situation as it exists. The event,
individual, or sample, universe to the research is tried to
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be defined in its conditions and as it is, without changing
it or making an effort to influence it (Karasar, 2013: 77).

The population of the study consists of the parents
of 36-72-month-old children and 36-72-month-old chil-
dren attending pre-school education institutions in Elaz1g
and Diyarbakir in the 2017-2018 academic year.

The sample of the research consists of randomly se-
lected 300 children of 36-72 months and 320 parents with
36-72 months old children studying in pre-school educa-
tion institutions permitted for study in Elazi§ city center
and central districts of Diyarbakir.

To collect research data the "Parent Attitudes De-
termination Questionnaire" prepared by Giinalp (2007)
and for which permission was obtained and the "Commu-
nication Skills Scale" prepared by Gorgiilii (2009) and for
which permission was obtained were used.

Parents who made up the sample group to collect
their data filled in the "Parental Attitudes Determination
Questionnaire”. The "Communication Skills Scale" was
completed on behalf of the preschool teachers, who
worked in the pre-school education institution and had
known their students in the sample group for at least 5
months.

The data obtained from the questionnaires and
scales used in the study were analyzed using the SPSS 22
program according to the necessary statistical processes
comprising Mean Scores and Kolmogorov-Smirnov,
Shapiro-Wilk.

The distribution of the mean scores of the subscales
of the "Parent Attitudes Determination Questionnaire"
filled by the parents in the sample group and the distribu-
tion of the mean scores of the subscales of the "Commu-
nication Skills Scale” filled by the teachers for their stu-
dents in the sample group are shown in the tables below.

Table 1

Mean Scores of the Subscales of the Parental Attitudes Determination Questionnaire

Average and
Standard Devi-

Minimum Score  Maximum Score

ation

Oppressive-

Authoritarian Paren- 2509 + 15,00 41,00
4,68

tal Style

Protective Parent 29,31 +

Style 4,48 18,00 41,00

Uninterested-

Carefree Parental 2151 + 4509 38,00
3,78

Style

Democratic Parental 40,78 +

Style 2,89 30,00 45,00

Accordingly, looking at Table 1, looking at these
average values, it is seen that the most adopted style of
parents is "Democratic Attitude".
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Accordingly, looking at Table 2, it is seen that pre-
school children mostly used "Verbal Communication
Skills" by looking at these average values.
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To determine the type of tests to be applied in SPSS;
the normality test results of the mean scores of the sub-

Mean Scores of Sub-Scales of the Communication Skills Scale

Average and
Standard Devia- Minimum Score Maximum Score
tion
gﬁ::)sal Communication 3447 + 692 11,00 45,00
Avoiding Communication
Barriers 18,09 + 4,10 6,00 25,00
é:k(:rl;tesy Communication 2273 + 502 800 30,00
I_\Ion-V_erbaI Communica- 1165 + 285 3,00 15,00
tion Skills

scales of the Communication Skills Scale and the mean

(p>.05)

As a result of the normality test conducted to deter-
mine whether the mean scores of the Communication
Skills Scale subscales show normal distribution, it is ac-
cepted that the data are normally distributed if the Kol-

Normality Test of Sub-Scales of Communication Skills Scale Mean Scores

Kolmogorov-Smirnov Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Verbal
Communication ,096 300 ,000 ,096 300  ,000
Skills
Avoiding Communica:
. . ,095 300 ,000 972 300 000
tion Barriers
Courtesy Communi-
. . 074 300 ,000 962 300 000
cation Skills
Non-Verbal Com-
155 300 ,000 917 300 000

munication Skills

Normality Test of the Mean Scores of the Subscales of the Parental Attitudes Questionnaire
Kolmogorov-Smirnov Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Oppressive-Authorian
Parental ,088 320 ,000 ,981 320 ,000
Style
Protective
Parent ,058 320 ,011 ,992 320 ,089
Style
Uninterested-
Carefree ,091 320 ,000 ,965 320 ,000
Parental Style
Democratic Parental
,134 320 ,000 ,939 320 ,000

Style

(p>.05)
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Table 2

scores of the subscales of the Questionnaire for Determin-
ing Parental Attitudes are shown below in tables:

Table 3

mogorov-Smirnov value is p> .05 (Biyilikoztiirk, 2013).
However, as seen in Table 3, it was observed that the data
were not distributed normally, since all four sub-skills
were "p <.05" (p = .000).

Table 4
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As a result of the normality test conducted to deter-
mine whether the mean scores obtained from the sub-
scales of the "Parent Attitudes Determination Question-
naire" show normal distribution, it is accepted that the
data are normally distributed if the Kolmogorov-Smirnov
value is p> .05 (Biiylikoztiirk, 2013). However, as seen in
Table 4, it was observed that the data were not distributed
normally, since "p <.05" was found in a total of four sub-
attitudes.

Results and Discussion

Since the mean scores of the subscales of the "Par-
ent Attitudes Determination Questionnaire™ and the sub-
scales of the "Communication Skills Scale" did not show
a normal distribution, the relationship between them is
shown in the tables below by applying Spearman Correla-
tion. The level of significance in the analysis was taken as
.05.

Psychology - Medicine - Education

The correlation coefficient, a relationship between
0.70-1.00 can be defined as high, between 0.70-0.30 as a
medium, and between 0.30-0.00 as a low level
(Bliyiikoztiirk, 2013). According to the level of this corre-
lation coefficient, the findings of the analyzes were inter-
preted.

According to the Spearman Correlation Analysis re-
sult in Table 5: no statistically significant relationship was
found between the oppressive-authoritarian parental style
subscale mean scores and the verbal communication skills
subscale mean scores (r = -.085, p>.05).

There was no statistically significant relationship
between the mean scores of the oppressive-authoritarian
parental style subscale and the subscale of avoiding com-
munication barriers (r =.070, p>.05).

Table 5
Spearman Correlation Analysis Results Between the Oppressive-Authoritative Parental style and Communica-
tion Skills
Courtesy
Verbal idi R
it AVO'dmg. . Communication Non Vert_)al .
Communication Communication Skill Communication
Skills Barriers s Skills
Oppressive- ro -085 070 -033 056
Auethorian
Parntal
style p 142 ,226 568 330

p<0,05

There was no statistically significant relationship
between the oppressive-authoritarian parental style sub-
scale mean scores and the communication skills subscale
with courtesy content subscale mean scores (r = -.033,
p>.05).

No statistically significant relationship was found
between the oppressive-authoritarian parental style sub-
scale mean scores and non-verbal communication skills
subscale mean scores (r = -.056, p>.05).

Table 6
Spearman's Correlation Analysis Results Between Protective Parent style and Communication Skills
Courtes
Verbal Avoiding y_ i Non-Verbal
N .. Communication L.
Communication Communication Skills Communication
Skills Barriers Skills
. r 114 013 -,089 -,060
Protective
Parent Style
p 048 819 123 1303

p<0,05

According to the Spearman Correlation Analysis result in Table 6: a low statistically negative correlation was
found between the mean scores of the protective parental style subscale and the verbal communication skills subscale (r

= -.114, p <.05).

There was no statistically significant relationship between the mean scores of the protective parental style sub-
scale and the subscale of avoiding communication barriers (r =.013, p>.05).

There was no statistically significant relationship between the mean scores of the protective parental style sub-
scale and the communication skills subscale with courtesy content (r = -.089, p>.05).
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There was no statistically significant relationship be-
tween the mean scores of the protective parental style
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subscale and the non-verbal communication skills sub-
scale mean scores (r = -.060, p>.05).

Table 7

Spearman Correlation Analysis Results Between Indifferent-Carefree Parent style and Communication Skills

Verbal Avoiding Courtesy Non-Verbal
Communication Communication Communication Communication
Skills Barriers Skills Skills
Uninterested- r -105 ,005 -,020 -,068
Carefree Parental
Style
p 070 928 736 241

p<0,05

According to the Spearman Correlation Analysis re-
sult in Table 7: there was no statistically significant rela-
tionship between the mean scores of the indifferent-
carefree parental style subscale and the verbal communi-
cation skills subscale mean scores (r = -.105, p>.05).

There was no statistically significant relationship be-
tween the mean scores of the apathetic-carefree parental
style subscale and the subscale of avoiding communica-
tion barriers (r =.005, p>.05).

No statistically significant relationship was found
between the mean scores of the indifferent-carefree paren-
tal style subscale and the communication skills subscale
with courtesy content (r = -.020, p>.05).

No statistically significant correlation was found be-
tween the mean scores of the indifferent-carefree parental
style subscale and the non-verbal communication skills
subscale (r=-.068, p>.05).

Table 8
Spearman Correlation Analysis Findings between Democratic Parental style and Communication Skills
Verbal Avoiding Courtesy Non-Verbal
Communication Communication Communication Communication
Skills Barriers Skills Skills
Democratic -,026 ,080 ,010 ,022
Parental Style
,660 ,166 860 703

p<0,05

According to the Spearman Correlation Analysis re-
sult in Table 8, there was no statistically significant rela-
tionship between the mean scores of the democratic pa-
rental style subscale and the verbal communication skills
subscale mean scores (r = -.026, p>.05).

There was no statistically significant relationship be-
tween the mean scores of the democratic parental style
subscale and the subscale of avoiding communication
barriers (r =.080, p>.05).

There was no statistically significant relationship be-
tween the mean scores of the democratic parental style
subscale and the communication skills subscale with
courtesy content (r =.010, p>.05).

No statistically significant relationship was found
between the mean scores of the democratic parental style
subscale and the non-verbal communication skills sub-
scale mean scores (r =.022, p>.05).

Conclusion

No statistically significant relationship was found
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between the oppressive-authoritarian parental style sub-
scale mean scores and verbal communication skills,
avoiding communication barriers, communication skills
with courtesy content, and non-verbal communication
skills subscale mean scores.

Giinalp (2007) found a significant negative correla-
tion between the oppressive-authoritarian parental style
and the development of children's self-confidence. Ac-
cording to this, she stated that as the level of parents'
adoption of the oppressive-authoritarian parental style
increases, the self-confidence of children decreases, that
is, the oppressive-authoritarian parental style negatively
affects the self-confidence of the 5-6 age group children
attending preschool education institutions.

According to the results of a study conducted by Gii-
lay and Onder (2011), the social-emotional adjustment
levels of the children differ according to the attitudes of
the mothers. They found that the social-emotional adjust-
ment levels of the children of authoritarian and permissive




mothers were lower than those who were not authoritarian
and permissive.

In a study conducted by Ogelman et al. (2013) a sig-
nificant negative correlation was found between the au-
thoritarian attitudes of mothers and their children's social
skills and school adjustment. As the authoritarian attitudes
of mothers increase, children's social skills realization and
school adjustment levels decrease; they stated that as the
authoritarian style decreases, the level of social skills
realization and school adjustment increases.

As a result of Unal Giiglii (2015) research she stated
that there was no relationship between oppressive parental
style and child behavior.

A statistically significant relationship was not found
between the mean scores of the protective parental style
subscale and the averages of the subscales of communica-
tion skills including avoidance of communication barriers,
courtesy content, and non-verbal communication skills.
However, there is an inversely proportional relationship
between the mean scores of the protective parental style
subscale and the verbal communication skills subscale
mean Scores.

As a result of Giinalp (2007) research, a significant
negative relationship between protective parental style
and the development of children's self-confidence were
found. According to this she stated that as the level of
adopting protective parental style increases, children's
self-confidence decreases, that is, protective parental style
negatively affects the self-confidence of 5-6-year-old
children attending preschool education institutions.

As a result of Unal Giiglii (2015) research there was
no relationship between protective parental style and child
behavior.

No statistically significant relationship was found
between the mean scores of the indifferent-carefree parent
style subscale and the mean scores of verbal communica-
tion skills, avoiding communication barriers, communica-
tion skills with courtesy content, and non-verbal commu-
nication skills subscales.

As a result of Giinalp (2007) research she found a
significant negative correlation between apathetic-
indifferent parental style and the development of chil-
dren's self-confidence. According to this, she stated that
as the level of adoption of the indifferent-indifferent par-
ent style increases, the self-confidence of children de-
creases, that is, the style of indifferent parents negatively
affects the self-confidence of 5-6-year-old children at-
tending preschool education institutions.

In a study conducted by Ogelman et al. (2013) a sig-
nificant negative correlation was found between the per-
missive attitudes of mothers and their children's social
skills and adaptation to school. As the permissive atti-
tudes of mothers increase, children's social skills realiza-
tion and school adjustment levels decrease; as the apathet-
ic style decreases, it is seen that the levels of social skills
realization and school adjustment increase.

As a result of Unal Giiglii (2015) research she stated
that there was no relationship between indifferent parental
style and child behavior.

No statistically significant relationship was found
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between the mean scores of the democratic parental style
subscale and the verbal communication skills, avoiding
communication barriers, communication skills with cour-
tesy content, and non-verbal communication skills sub-
scales.

Giinalp (2007) stated that there is a positive signifi-
cant relationship between democratic parental style and
the development of children's self-confidence. According
to this, she stated that as the level of adoption of demo-
cratic style increases, the self-confidence of children will
increase, that is, the democratic parental style positively
affects the self-confidence of 5-6-year-old children at-
tending preschool education institutions.

In a study conducted by Ogelman et al. (2013) there
was a significant positive correlation between mothers'
democratic attitudes and their children's social skills and
school adaptation. As the mothers' democratic attitudes
increase, children's social skills realization and school
adjustment levels increase; it is seen that as the democrat-
ic style decreases, the level of social skills realization and
school adaptation decreases.

And1 (2014) wanted to see whether the social behav-
ior control, social adaptation, and social competence lev-
els of preschool children evaluated by the teacher differ
according to parent child-rearing attitudes and family life;
it was concluded that there was no significant difference
between parents' attitudes and social competence and
negative social behaviors of the child.

According to the results of a study by Goziibliyiik
(2015) it is seen that there is a positive and direct relation-
ship between parents' child-rearing style and self-control,
and there are indirect relationships between self-control
and behavioral problems.

As a result of Unal Giiglii’ research (2015), she stat-
ed that there is an inverse relationship between democrat-
ic family style and child behavior, but it is not statistically
significant.

As a result no significant relationship was found be-
tween oppressive-authoritarian, indifferent-carefree, and
democratic parents' attitudes and communication skills of
36-72 month-old children attending preschool education
institutions. Only a low level of negative correlation was
found between foster parenting attitudes and preschool
children's verbal communication skills. As the mean
scores of protective parental attitudes increase, the mean
scores of verbal communication skills decrease.

Suggestions:

a) Parents and educators can be trained on parent at-
titudes and communication skills.

b) Educators can support the development of chil-
dren with low communication skills with activities that
will showcase their social skills and allow them to express
themselves.

c) Parents who display a protective attitude; affect
the personality development of the child positively, and
allow them to develop a personality structure independent
of others.

d) This research was conducted in Elazig and Diyar-
bakir provinces. Other researches will be held in the west
of the provinces or be provided with the results with a




much larger sample group.
e) The relationship between the communication
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JOCJIJKEHHS B3AEMO3B’SI3KY CTHJIEA BATBKIBCHBKOI'O
BUXOBAHHSI 3 KOMYHIKATUBHUMUW HABUYKAMM JITEX JOIMKLIbHOI'O BIKY
BcranoBneHo, o cTOCYHKH 0aThKiB 31 CBOIMM AIThbMH B JOUIKUIBHUI NEpioj MalOTh BEJIMKHUH BIUIMB Ha iXHE I10-
JIaIbIlie COIIaIbHO-EMOIIIiHE KUTTS 1 3HaYHA YacTHHA HaBYaHHS BiNOyBaeThCs came B I[bOMY Iepioni. BpaxyBauus
CTaBJICHHS OATHKIB IiJl YaC BUXOBAHHS JUTHHU MOXeE BIUIMHYTH Ha il PO3BUTOK Ta MDKOCOOMCTICHI CTOCYHKH. MeTta —
JOCTITUTH B3aEMO3B'A30K MK CTaBJICHHSM 0aThKiB Ta KOMYHIKATUBHUMH HABUYKaMU AiTeH 36-72 MicAIIB, SKi BiIBi-
IyIOTh JOMIKUTFHI HaBYANBHI 3aknaan. JlOCTiKEeHO CTaBIeHHS 0AaThKIiB MO0 BUSBIICHHS B3a€MO3B'SI3KY MK KOMYHi-
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KaTUBHUMH HABUYKAMH JITCH IOMIKUILHOTO BiKy. BBa)KaeThCsi BAXKJIMBOO AyMKa MPO HAJAHHs Pi3HOrO OAYCHHS IPO-
OyeMu, CIIpUSHHS PO3BUTKY KOMYHIKaTHBHIX HAaBUYOK IITEH Ta 3allydeHHsS IXHBOI yBard 10 IIi€i mpoOieMH, a TaKoX 3
OTJISITY KEPIBHUIITBA TOCIIIHUKIB Y MaOyTHIX TOCHIKCHHSAX 3 IbOTO MHUTaHH. JIOCTiPKEHHS TIPOBOIUIIN 3 BUKOPHC-
TaHHSAM PEAIIAHOT MoeNi. YYacHUKaMH IIbOTO TOCHIPKEHHS BHCTYNAIN O0aThKH Ta iX MITH BiKOM 36-72 MICSIIB, SKi
BiZIBIIYIOTh JOIIKUIGHI HaBYAJbHI 3aKiaau B eHTpi MicTa Exssur Ta nenrpansaux paonax Hdispbaxupy B 2017-2018
HABYAJIBHHUX POKax. Bubipka JOCHimKeHHs CKiaaanacs 3 BUMaakoBo BuOpanux 300 mireit Ta 320 GaThkiB. Y mocCii-
IDKeHHI Oynmu BukopucTadi "OnuTyBaJbHUK BH3HAYCHHA OaTHKIBCHKOTO cTaBieHHS Ta "lllkama KOMyHIKaTHBHUX Ha-
BUYOK". BKa3zaHHUil ONUTYBANBHUK CKIAJAETHCS 3 YOTHPHOX CTUIICH OaThKIBCHKOTO BHXOBaHHS (CYBOPO-aBTOPUTAPHHIA,
OMIKYHCBKHH, iHIU(pepeHTHO-0e3TypOoTHNH, AeMokpatuanuii). Illkama cixiragaeTbcs 3 YOTHPHOX KOMYHIKATHBHUX
HaBHYOK (BepOaibHE CIUIKYBaHHS, YHUKaHHS KOMYHIKaTUBHHX Oap’epiB Ta BBIWIMBE CIIUIKYBaHHs, HEBepOAIbHE CITiI-
KyBaHHsA). OTpuMaHi IaHi aHaIi3yBanu 3a gonoMororo mporpamu SPSS 22. V cratucTuuHiil OIiHIl, TIEpII 3a BCE, KPH-
Tepii HOPMAIBHOCTI 3aCTOCOBYBAIM JUIA IiAmKai "OnuTyBalbHUKA BU3HAUCHHS O0aThKiBchKoro crapieHHs" Ta "llkamn
KOMYHIKaTUBHUX HaBHYOK". OCKUIbKHM IMpOCIiaKoBYBasocsi 3HadeHHS «p<0,05» y BCIiX mifirkanax KOMYHIKaTHBHHX
HABUYOK Ta BCIX MiAIIKanax 0aTbKIBCHKOTO CTaBJICHHS, IPUHHSTO, 0 BOHU HE IEMOHCTPYIOTh HOPMAJIBFHOTO PO3IIONi-
ny. Takum umHOM, Kopesiis CripmeHa Oylia 3aCTOCOBaHa JJIsl MEPEBIPKU ICHYBaHHSI CYTTEBOTO B3a€EMO3B’ 3Ky MK
CTaBJIEHHSAM OaThbKiB Ta KOMYHIKATHBHHMH HaBHUYKaMH. 3a pe3ylnbTaTaMH JOCTIHKEHHS BHUABICHO, IO OaTbKH Haibi-
JIbIIIE CIIPUHMAIOTh "IEMOKPAaTHYHE CTAaBJICHHS", a ""HABUYKKM BEepOAIbHOTO CHUIKYBAaHHS" HaWOLIbIIE BUKOPHUCTOBYIOTh
IITH AOMIKUTEHOTO Biky. He Oyio 3Ha#IeHO JKOMIHOTO 3HAYYIIOTO B3a€EMO3B'SI3KY MDK CyBOPO-aBTOPHUTAPHHM, iHIH(E-
PEHTHO-0e3TYpOOTHNM, IEMOKPAaTHYHHM CTaBJICHHSIM OAaThKIB Ta MiJIIKAIAMH KOMYHIKaTHBHUX HaBHYOK. BusBieHo
JIMIEe HU3bKUN PIBEHb HEraTUBHOT KOPEJsLil MK OMKYHCHKHUM OaThbKIBCHKUM CTHJIEM Ta MIJIIKaI0 HAaBHYOK BepOa-
JHHOT KOMYHIKaIil. 3rifHo 3 pe3yabTaTaMu JIOCITIIKEHHS, OaThKM Ta BUXOBATEN MOXYTb HABUHUTHCS NPABUILHOMY
CTaBJICHHIO JI0 JiTeH Ta KOMYHIKATUBHMM HaBWUYKaM. BHXoBaTenal MOXYTh MiATPUMATH PO3BUTOK AITeH 3 HU3BKUMHU
KOMYHIKaTHBHAMH HABHYKAMHU 32 JOTTOMOTOIO JISIIBHOCTI, sIKa TIPOJIEMOHCTPYE X COIiabHI HABUYKH Ta AO3BOIIATH M
nposiBUTH cebde. JliTaM 0aTbKiB, sIKi BUSBIIAIOTH ONMIKYHCHKHN CTHIJIb BUXOBaHHS, MOKHA JJOIIOMOI'TH ITOBOANUTHCS TaKUM
YHHOM, MI00 MiATPUMYBATH IXHI HABUYKH BEPOANBHOTO CIUIKYBaHHSA, IIO3UTHUBHO BIUIMBATH Ha PO3BHTOK OCOOHMCTOCTI
JUTHUHY Ta JIO3BOJIATH iM PO3BHBATH CTPYKTYpy ocobucrocTi. Lle nocmimkenHs Oyiio npoBeaeHo B IpoBiHmiax Emszur
Ta JlispOakup.

Kuro4oBi cjioBa: MOMKUTEHAN HABYABHUN 3aKiall, 0aTbKIBCHKi CTHIII, KOMYHIKATHUBHI HABUYKH, aBTOPUTAPHUH,
iHAU(EepPEHTHUH, IeMOKPATHYHUH.

Iooano oo pedaxyii 26.02.2021

Science and Education, 2021, Issue 1 77



