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INNOVATIVE DIRECTION IN THEATMENT OF MENTAL ILLNESS USING SYNERGETIC
EFFECTS OF BRAIN TISSUES

All etiopathogenetic concepts in modern medicine are based on causal, linear and deterministic relationships. The
diseases with an unknown etiology obviously do not have pathogenesis and in relation to that there is no adequate
therapy to date. Psychopharmacologists create pharma drugs for the treatment of mental iliness based on the same linear
principles. However, since the 60s of the 20th century, thanks to the discoveries of many great scientists (for example,
Ilya Prigozhin —Nobel Laureate), ideas about nonlinear systems in the nature of the Earth and Human began to develop
(Haken, 2007). In particular, most of the serious mental illnesses are classified as open, non-linear, unstable, self-
organizing systems. It is obviously that these systems should be changed under the influence of “throwing” into their
chaotic structure of a disturbing agent, creating new systems instead of painful ones on the basis of adaptive effects of
pre- and postconditioning (PreC; PostC). We have examined and carried out a therapy with a “non-linear” complex of
effects of cerebral hypo- and hyperthermia, inhalation of xenon (Xe) and nitrous oxide (N20) using intravenous induc-
tion and inhalation of valproate (normotimic effect) in 85 patients with obsessive-compulsive disorders. A statistically
significant (p> 0.001) therapeutic effect has been obtained in almost 100% (92%) of patients.

Keywords: Synergetics, non-linear self-organizing open system, dissipative structure, fractals, preconditioning,
chaos, obsessive-compulsive disorder.
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ANALYZING THE TURKISH PRESCHOOLERS’ NATIVE LANGUAGE USE IN RESPECT OF THE
CONTENT & FUNCTION WORDS

Human beings come to the World by the innate capacity of learning and using the language in the society they
were born. Learning any language is the most important gift given by the God to the human beings. Any child should
have some difficulties or hard experience in the process of acquiring his / her mother tongue. Therefore, it is inevitable
for a child to make some mistakes in the acquisition process. Content and the function words in any language are the
language elements exposed to be discussed. Less is known about differences in how content and function words are
produced. Therefore, it is highly important to analyze the situation of the children’s use of the content and function
words in the process of their language use. The purpose of this research is to analyze the content & function words the
preschoolers use in acquiring their native language, Turkish. As it is a longitudinal study Qualitative research method
was used to collect the study data. The aim is to reveal to what rate and to what extend the children use content & func-
tion words most during their free time activities, language activities, nature and science activities, and drama activities
etc. 76 children participated in the research. 33 of them were female and the 43 of them were male. The
participants were 5 and 6 years old. They are still dwelling in Konya and Manisa the districts of Turkey. The findings
were classified under linguistics categories as nouns, verbs, adjectives, pronoun, prepositions, prefix, suffix and affixes
etc. In this research, 5-year-old preschoolers used 30 percent of the language units in the CONTENT words frame
while 6-year-old preschoolers used 70 percent of the language units in the FUNCTION words frame. Males used 54
percent and female used 46 percent of the NOUNS including common, proper noun, abstract, concrete, singular and
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plural nouns. 5-year-old preschoolers used 27 percent of the VERBS while 6-year-old preschoolers used 73 percent of
them CONTENT words. In this research, males used 58 percent and female used 42 percent of the ADJECTIVES in
CONTENT words. In this research, males used 47 percent and female used 53 percent of the PRONOUNS including
personal, denotative, interrogative and transformative pronouns in FUNCTION words. 5-year-old preschoolers used
25 percent of the ADVERBS while 6-year-old preschoolers used 75 percent of the ADVERBS in CONTENT words. In
this research, males used 30 percent and female used 70 percent of the PREPOSITIONS including in FUNCTION
words. Males used 48 percent and female used 52 percent of the CONJUCTIONS in FUNCTION words. Males used 35
percent and female used 65 percent of the GERUNDS in CONTENT words. 5-year-old preschoolers used 30 percent of
the STRUCTURE OF VERBS while 6-year-old preschoolers used 70 percent of the STRUCTURE OF VERBS compris-
ing transitive, intransitive, causative, active, passive and transformative structures in CONTENT words. Males used 48
percent and female used 52 percent of the INFLACTIONALS in FUNCTION words. As a last remark, some recommen-

dations will be made to the teachers and the parents of the preschoolers about the descriptive result of the study.
Keywords: Qualitative, Content, Longitudinal, Konya, Manisa, Preschool institutions, Function words.

Introduction and the current state of the issue

Learning any language is the most important gift
given by the God to the human beings. Any child should
have some difficulties or hard experience in the process of
acquiring his / her mother tongue. The children have
ability to come over any difficulty they met how complex
the language they are learning. They can construct the
language and linguistics units naturally even though they
are not taught. Therefore, it is inevitable for a child to
make some mistakes in the acquisition process in any
linguistics elements of any languages in the world as they
pass the same stages in any languages in any country of
the world. Garrett (1975, 1980) pointed out that content
and function words should be analyzed in pronunciation,
production and comprehension stages. Word exchanges
are very largely limited to content words. Function words,
however, are common in shifts, a positional misplacement
of a word. In addition, sound exchanges are overwhelm-
ingly restricted to content words. Processing of function
words is impaired but content words are largely spared in
agrammatic (Broca’s) aphasia, (Goodglass, & Menn,
1985; Caramazza, & Berndt, 1985). There are also sug-
gestions that there may be differences in the effects of
frequency and predictability in the processing of content
and function words, although only from studies of com-
prehension. Segalowitz and Lane (2000) found a strong
frequency effect for content words, possibly diminished
for more frequent words. Segalowitz and Lane (2000)
also found that function words were in general accessed
faster than content words. Herron and Bates (1997) found
that frequency and predictability may affect access times
of content and function words differently in comprehen-
sion. The general issue of whether observed differences
between content and function words are due to an intrin-
sic difference or to differences in their form and function
have long vexed studies of the role of lexical class in
speech processing. Stemberger, Segalowitz and Lane
(2000) mentioned that function words are more frequent,
more predictable, have shorter phonological forms, are
less likely to be prosaically prominent, and exhibit more
idiosyncratic form variation than content words. The
distinction between content and function words has been
demonstrated on many dimensions of human languages.
Content words, such as nouns, verbs, adjectives, and
adverbs, are open-class words, which mean they belong to
a language class which always accepts new additions. In
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contrast, the functional elements of language, including
auxiliaries, determiners, complementizes, and some prep-
ositions, are closed class words, meaning languages do
not easily admit changes to this set. This restricted nature
of the class of function words is a consequence of its role
in encoding grammatical structure. Furthermore, its re-
stricted nature is 28 one of the properties that makes it
useful in classifying content words; noting co-occurrence
relationships between function words and content words
is a more efficient way to classify content words than by
noting their co-occurrences with other content words
(Gleitman, Gleitman, Landau, and Wanner, 1988). Func-
tion words have a low type count, but a high token fre-
guency. Although some categories are language-specific
(for example, Mandarin Chinese has classifiers while
English does not), it has been argued that the basic con-
tent-function distinction is a universal property of lan-
guages (Morgan, Shi, and Allopenna, 1996; Shi, 2005).

Problem Statement

Content and the function words in any language are
the language elements exposed to be discussed. Less is
known about differences in how content and function
words are produced. The widely held presumption that
they are produced differently rests mainly on evidence
that they participate in different kinds of speech errors. It
is highly important to analyze the situation of the chil-
dren’s use of the content and function words in the pro-
cess of their language use.

Purpose of the Study

This study was conducted to analyze the content &
function words the preschoolers use in acquiring their
native language, Turkish.

Materials and Methods

In this study, descriptive research method was used
to explain the study data. 76 children participated in the
research. 33 of them were female and the 43 of them were
male. They were chosen randomly from Konya and Mani-
sa districts’ preschool institutions. The participants were 5
and 6 years old. When the research was carried out they
were dwelling in Konya and Manisa developed districts of
Turkey.

Research Questions was to reveal to what rate and to
what extend the children use content & function words
most during their free time; language; nature & science;
and drama activities.
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Table 1.1
Description and categorization of the content words

Patty, Seattle, cars, happiness

people, places, things, and

ideas
verbs without auxiliaries ran, swim, thinks
words that describe nouns red, soft, careful
words that describe nouns calmly, quickly, carefully

) who, what, where, when,
words that denote a question
why

words that negate not, never

Table 1.2
Description and categorization of the function words

verbs that support the main verbs am, are, has, could, should

words that tell relation to other
at, on, to, near

Py}
@
(2]
=
w

words
words that tie clauses together and, so, but, however
words that give detail to nouns a, an, the, some, any
words that replace nouns I, it, we, they, he, she
some parts of their speeches were noted by the re-
The research was done during preschoolers’ free searchers. Later, they were transcribed and analyzed,
time; language; nature & science; and drama activi- sort out and categorized in the frame of content &
ties. Their talk and speech was recorded by video and function words.

Table 2.1
Participants’ production of “CONTENT & FUNCTION” Words in respect of “gender”

- - o -
- % 47 3543 %053 1533 % 52 1400 % 48
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In this research, males produced 53 percent and fe-
male used 47 percent of the language units in the CON-
TENT words frame while males produced 48 percent and
female used 52 percent of the language units in the
FUNCTION words frame. Bell at all. (2009) investigated

6 Years old

% 72

- %28 724

5-year-old preschoolers used 30 percent of the lan-
guage units in the CONTENT words frame while 6-year-
old preschoolers used 70 percent of the language units in
the FUNCTION words frame. Bell, et al. (2009) found

Male

- %46 1500 54

In this research, males used 54 percent and female
used 46 percent of the NOUNS including common, prop-
er noun, abstract, concrete, singular and plural nouns, 5-

-%42 824 %58 465

In this research, males used 58 percent and female
used 42 percent of the VERBS including declaring ac-
tion, state, simple, compound and derived according to
their meanings, tenses and structure in CONTENT words.
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Participants’ production of “NOUNS?” in respect of “gender and age” in Content words

758

5 years old
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whether the speaker was a man or woman mainly influ-
enced durations through a strong interaction with rate of
speech, with men speaking at faster rates in content and
function words.

Table 2.2

Participants’ production of “CONTENT & FUNCTION” Words in respect of “Age

5 Years old 6 Years old
% f %
% 26 3374 % 74

that the age of the speaker also affected word durations in
content and function words and emphasized that older
speakers have longer durations.

Table 2.3
5 years old 6 years old
% f %
% 26 2145 % 74

year-old preschoolers used 26 percent of the NOUNS
while 6-year-old preschoolers used 74 percent of them.

Table 2.4

Participants’ production of “VERBS” in respect of “gender and age” in Content words

6 years old
% f %
% 27 1260 % 73

5-year-old preschoolers used 27 percent of the VERBS
while 6-year-old preschoolers used 73 percent of them
CONTENT words.




In this research, males used 58 percent and female
used 42 percent of the ADJECTIVES in CONTENT
words. 5-year-old preschoolers used 23 percent of the

In this research, males used 47 percent and female
used 53 percent of the PRONOUNS including personal,
denotative, interrogative and transformative pronouns in

In this research, males used 47 percent and female
used 53 percent of the ADVERBS including stative, di-
rective, interrogative adverbs in CONTENT words. 5-

Male
f %
25 % 30
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Table 2.5

Participants’ production of “ADJECTIVES” in respect of “gender and age” in Content words

Male 5 years old 6 years old
% f % f % f %
% 42 70 %58 28 %23 92 % 77

ADJECTIVES including attributive, denotative adjectives
while 6-year-old preschoolers used 77 percent of them
CONTENT words.

Table 2.6

Participants’ production of “PRONOUNS?” in respect of “gender and age” in Function words

Male 5 years old 6 years old
% f % f % f %
% 53 149 %47 82 25 247 % 75

FUNCTION words.5-year-old preschoolers used 23 per-
cent of the PRONOUNS while 6-year-old preschoolers
used 77 percent of them FUNCTION words

Table 2.7

Participants’ production of “ADVERBS” in respect of “gender and age” in Content words

Male 5 years old 6 years old
. % f % f % f %
. % 53 86 %47 55 %25 165 % 75

year-old preschoolers used 25 percent of the ADVERBS
while 6-year-old preschoolers used 75 percent of the
ADVERBS in CONTENT words.

Table 2.8

Participants’ production of “PREPOSITIONS” in respect of “gender and age” in Function words

5 years old 6 years old
f % f %
17 % 20 67 % 80




In this research, males used 30 percent and female
used 70 percent of the PREPOSITIONS including in

FUNCTION words. 5-year-old preschoolers used 20

Male

% f %

% 52 91 % 48

In this research, males used 48 percent and female
used 52 percent of the CONJUCTIONS in FUNCTION
words. 5-year-old preschoolers used 29 percent of the

In this research, males used 35 percent and female
used 65 percent of the GERUNDS in CONTENT words.
5-year-old preschoolers used 25 percent of the GER-

Male
f %
198 %58

%
% 42

In this research, males used 58 percent and female
used 42 percent of the AUXILARIES including present,
past, past perfect conditional forms of auxiliary verbs in
FUNCTION words. 5-year-old preschoolers used 25

Male

490
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percent of the PRONOUNS while 6-year-old preschoolers
used 80 percent of the PREPOSITIONS in FUNCTION
words.

Table 2.9

Participants’ production of “CONJUCTIONS” in respect of “gender and age” in Function words

5 years old 6 years old
f % f %
62 % 29 155 % 71

PRONOUNS while 6-year-old preschoolers used 71
percent of the PROPOSITIONS in FUNCTION words.

Table 2.10

Participants’ production of “GERUNDS?” in respect of “gender and age” in Content words

Male 5 years old 6 years old
% f % f % f %
% 65 23 % 35 17 % 25 52 % 75

UNDS while 6-year-old preschoolers used 75 percent of
the GERUNDS in CONTENT words.

Table 2.11

Participants’ production of “AUXILARY” in respect of “gender and age” in Function words

5 years old 6 years old

f % f %

96 % 25 285 % 75

percent of the AUXILARIES while 6-year-old preschool-
ers used 75 percent of the AUXILARIES in FUNCTION
words

Table 2.12

Participants’ production of “STRUCTURE of VERBS” in respect of “gender and age” in Content words

Syears old 6 years old
f % f %
268 % 30 620 % 70




In this research, males used 56 percent and female
used 44 percent of the STRUCTURE OF VERBS in
CONTENT words. 5-year-old preschoolers used 30 per-
cent of the STRUCTURE OF VERBS while 6-year-old

Male
f %
550 % 45

In this research, males used 45 percent and female
used 55 percent of MORPHEMES indicating simple,
compound, derived morphemes in CONTENT words. 5-

602
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preschoolers used 70 percent of the STRUCTURE OF
VERBS comprising transitive, intransitive, causative,
active, passive and transformative structures in CON-
TENT words.

Table 2.13

Participants’ production of “MORPHEMES?” in respect of “gender and age” in Content words

5 years old 6 years old
f % f %
% 30 1390 % 70

year-old preschoolers used 30 percent of the MOR-
PHEMES while 6-year-old preschoolers used 70 percent
of the MORPHEMES in CONTENT words.

Table 2.14

Participants’ production of “INFLECTIONALS” in respect of “gender and age” in Function words

_ Male 5 years old 6 years old
- % f % % f %
- % 52 787 %48 780 % 25 2300 % 75

In this research, males used 48 percent and female
used 52 percent of the INFLACTIONALS in FUNCTION
words. 5-year-old preschoolers used 25 percent of the
INFLACTIONALS including possessive, state, comple-

mentary, interrogative, plurality, modals, personal and
negative inflectional while 6-year-old preschoolers used
75 percent of the INFLACTIONALS in FUNCTION
words.

Table 2.15

Participants’ production of “DERIVATIONALS?” in respect of “gender and age” in Function words

In this research, males used 48 percent and female
used 52 percent of the DERIVATIONALS compromising
derivationally derived from noun to noun, from noun to
verb, from verb to verb, from verb to noun in FUNCTION
words. 5-year-old preschoolers used 30 percent of the
DERIVATIONALS while 6-year-old preschoolers used
70 percent of the DERIVATIONALS in FUNCTION
words

Conclusion

As a result of the study, males used more language
units related to CONTENT words than females did. As
for function words, females produced more language units
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Male 5 years old 6 years old
% f % % f %
% 52 150 % 48 135 %30 320 % 70

related to FUNCTION words than males did. The review
of the literature revealed unique basic differences inherent
in each of the two word classes. Although learnability has
been applied to a number of other concepts, no one has
yet applied it to this aspect of linguistic structure content
and function words. As was also noted in the literature,
function words are generally acknowledged to be more
difficult to learn than are content words (Jefferson, 1969;
Weaver, 1964). Research literature also indicated that the
consideration of socioeconomic levels in studying the
problem of differences in function and content words is
important. Thomas (1962) found out that low socioeco-




nomic subjects scored significantly poorer on the S-R.
This was reflected in both the analysis of the data and in
the fact that almost 20% of the low socioeconomic sub-
jects failed to complete the task. Furthermore, it was
suggested justifying further investigation into such areas
as "Learnability", the influence of socio-economic level
on learning, and the use of oral context in initial learning.
Furthermore, Lapointe and Dell (1989) put forward that
content words are accessed via network activation, filling
slots in syntactic phrase structures. Consequently, at the
level of lemma selection, content words are distinguished
from function words. Even this weaker distinction was
rejected by Stemberger (1985), who proposed that content
and function words are accessed in the same way. Contra-
rily, Bell at all. (2009) pointed out that the men spoke
faster rates in content and function words. As a result of
the study, 6-year-old preschoolers produced more lan-
guage units related to CONTENT words than 5-year-old
preschoolers produced. As for FUNCTION words, 6-
year-old preschoolers produced more language units than
5-year-old preschoolers in the FUNCTION words frame.
Research on language acquisition has shown a different
pattern for function words and content words (e.g., Brown
and Hanlon, 1970), with function words typically missing
in children’s early production in many languages. These
studies provide evidence from an area outside of acquisi-
tion research that function words and content words are
processed differently (Shi, Gick, Kanwischer, & Wilson,
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Ao60ynxadip Kabaoaii,

KaHouoam neoazociuHux Hayx,

doyenm xkapedpu 3a2anvbHoi oceimu,

Yuisepcumem Hexmemmina Epbaxan, Kamnyc Mepam,
42090, Mepam Enition, m. Konws, Typeuuuna

AHAJII3 BUKOPUCTAHHSI PITHOI MOBM JOIIKIJIbHUKIB TYPEUYWHHA Y BITHOIIEHHI
CAMOCTIAHHUX TA CJYKXBOBUX YACTUH MOBH

Jroqu npuxoasate y CBIT i3 BPOPKEHOO 3AaTHICTIO 10 BUBYCHHS Ta BUKOPUCTAHHS MOBH Y CYCITUTBCTBI, B IKOMY
BOHH Hapouiucs. BuBueHHs Oynb-AK01 MOBH — HABaKIIMBIIINKI TOAAPYHOK, siKuil bor nae momsam. bynp-ska mutuHa
ITOBIMHHA MAaTH NIEBHI TPYIHOIII a00 BaYKKHI TOCBiJ] Y IPOIleci OBOJOIIHHS PiTHOO MOBOKO. TakuM YHHOM, II€¢ HEMHHY-
4ye IUIs JUTHHU POOUTH IESIKi MOMHJIKA B IPOIECi OBOJIOAIHHS MOBOIO. CaMOCTiiiHI Ta CIIy)KOOBI YaCTHHH MOBH €
MOBHHMH €JIEMEHTaMHU B OyIb-sKili MOBI, IO MiUIATalOTh OOTOBOPEHHIO. MEHII BiJOMO NP0 BiAMIHHOCTI yTBOpPEHHS
CaAMOCTIHHUX Ta CIY)KOOBUX YaCTHH MOBHU. TakMM YHWHOM, JTY’KE BRXKJIMBO MPOAHATI3yBATH CUTYAI[IF0 BUKOPUCTAHHS
IITBMH CaMOCTIHHHX Ta CITy)KOOBHX YaCTHH MOBH Y IPOIECi BAKOPUCTAHHS iX piTHOT MOBH. MeTa bOTO AOCIiIKCHHS
— IpOaHaANli3yBaTH CaMOCTIlHI Ta CIIy)KOOBI 4aCTHMHU MOBH, SIKi JAOIIKUIBHUKH BUKOPHCTOBYIOTH B PifHIH TypeunbKii
MOBi. OCKLTBKH II€ JIOHTITIOAHE JOCIIKEHHS, BUKOPUCTOBYBABCS SAKICHIHM METOJ I 300py JaHWX. METOI0 TakoxX €
BUSIBJICHHS 3 SIKOIO IIBHJIKICTIO Ta SIKOIO MIpOIO AITH Hal4acTille BUKOPHCTOBYIOTh CaMOCTIHHI Ta CIy>KOOBI YaCTHHH
MOBH Yy BUIbHHH Yac, Ha MOBHHX 3aHSTTSX, IMiJ] YaC IPHUPOI03HABYOI Ta APAMATUYIHOI AISTIBHOCTI TOIIO. Y MOCITIKEHHI
B3sUIK y4acTh 76 niteid, 33 3 Hux Oynu miBuara, a 43 3 HUX — XJIONII. Y4YacHHKaM Oyio 5 Ta 6 pokiB. BoHu MemkaroTs y
M. Konbst Ta M. Manica, 1o 3Haxozaatecst B pailoHax Typeuunnu. OTpumani pe3yiabpraT Oynu kiacu(ikoBaHi 3a TakH-
MU JIIHTBiICTHIHUMH KaTETOPISIMH SIK IMEHHHKH, I1€CIOBA, IPHKMETHHUKH, 3aiiMEHHIKH, IPHIMEHHIKH, TTpedike, cydike
Ta adikcu TOmO. Y IbOMY JOCHTIDKEHHI S-piyHi JOMIKUIbHUKK BUKOpHCTOBYBaiM 30% moBHuX oaumHuns CAMO-
CTIMHMX uacTMHM MOBH, a 6-piuHi TOIIKITEHUKH BHKOpUCTOBYBaTH 70% MoBHHX omuHuns CJTYKBOBUX uactun
MOBH. XJIOMII BXXHMBAJIM MOBHI onuHui, ne 54%, a y niBuat 46% — ne IMEHHUKU, Bkirodarouw 3arajibHi, BIAcHI
IMEHHUKH, aOCTPaKTHI, KOHKPETHI, IMCHHUKH OJHHMHHU Ta MHOXXHHH; 5-piuHi NOMIKUIbHUKU BxkuBanu 27%, a 6-piuHi
nomkimeHukH — 73% JI€CJIIB, mo BiTHOCATHCS A0 CAMOCTIUHUX uactun moBu. Y FOMY TOCIIHKEHHI XJIOMIII
BHKOPHCTOBYBamu 58%, a miBuara — 42% MTPUKMETHUKIB, siki Bimsocsthes 10 CAMOCTIMHUX YACTUH MO-
BU. ¥V npomy mocrimkeHHi xiommi BUKoprctoByBamu 47%, a aisuara — 53% 3APIMEHHHKIB, BKJIFOYArO4HX 0COOOBI,
BKa3iBHI, MUTAIBHI Ta 3BOPOTHI 3aiIMEHHUKH, 110 BigHOCAThCA 10 CIIYIKBOBUX wyactuH MOBHU; 5-pivHi JOMIKUTEHUKA
xkuBamm 25% I[MTPUCJIIBHUKIB, Toxi ax 6-piuni momkineauku — 75% [MPUCIIIBHUKIB, ski BigaOCsATRCS 10 CA-
MOCTIMHUX YACTUH MOBU. V IBOMY IOCIIIKECHHI Xiomii BukopuctoByBamu 30%, a miBuara — 70% [TPUI-
MEHHUKIB, mo BigHocsatecs mo CJIIYXXBOBUX yactun moBu. Xiomii BukopuctoByBanu 48%, a nmisuata — 52%
CITOJIVUHUKIB, mo Bignocsrees g0 CJIYKBOBUX uvactun moBu. Xmomii Bxuband 35%, a miBuata — 65% Ttaxoi
dopmu miecnosa sk TEPYHJIIM, sikuii Bimrocuthes 10 CAMOCTHMHOI wactian MoBH; 5-piuHi TOMKITBHUKH BHKO-
pucroByBamu 30% PISHUX CTPYKTYP HIE€CIIOBA, Toxi sik 6-pidHi JOMKIIBHUKN BUKOpHcTOBYBanu 70% PISHUX
CTPYKTVYP HIC€CJIOBA, mo MicTaTh NMEpexiiHi, HENepeXiqHi, TPUYMHHO-HACTIIKOBI, aKTHBHI, MACHBHI Ta IHIII
CTPYKTYpH, siki BimHOCAThCS 10 CAMOCTIMHUX wactun MoBH. XJIOmili BHKOPHCTOBYIOTH 48%, a miBuata — 52%
CJIOBO3MIH, mro Bigaocats mo CJIVKBOBUX dactun MoBH. SIk OCTaHHE 3ayBa)KCHHS, IearoraMm ta OaTbKaMm I0-
HIKUIbHUKIB OyIyTh HaJIaH1 AEsKi peKOMEH/Iallil 111010 OTIMCOBOTO PE3YNIBTATY AOCIIHKEHHS.

KurouoBi ciioBa: sxicHUi, caMOCTiliHa YacTHHA MOBH, JIOHTiTIONHUH, KoHbst, MaHica, TOIMIKUTEHI 3aKIa i, CIYX-
00Ba YacTHHA MOBHU.
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