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PSYCHO-CORRECTION OF MOTIVATION FOR LEARNING ACHIEVEMENTS
AMONG SCHOOLCHILDREN WITH COGNITIVE DEVELOPMENT DISORDERS

The paper aims to highlight the results of the research into the development of qualitative motivational processes
determining the performance of cognitive activity, which contributes to raising the level of realizing the child’s possibil-
ities when solving the assigned tasks. The experimental program for developing the achievement motivation in school-
children included adaptation/modification of such methods as “Communicative Attack”, “Discussion”, “Creating a
Problem Situation”, and “Creating a Situation of Success” (H. Eysenck, D. McClelland, D. Elkonin, V. Davydov, Y.
Tamberg, K. Popper). Quantitative and qualitative analysis of the results allowed to make a conclusion that the de-
signed psycho-corrective program for creating the motivation of academic achievements has fostered qualitative
changes in the development of all the components in self-regulation of students with cognitive development disorders.
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Introduction

Motivation and its influence on developing the abil-
ity to study in the children with cognitive development
disorders is a complex and understudied issue in psycho-
logical and pedagogical science. While the study of the
subject, limits, and features of motivation psychology was
contextualized in behavioral psychology in the mid-XIX
century, the research scope of motivation studies is ex-
tending and actually distributing between social and cog-
nitive psychology in the XX century, the psychology of
personality, and psychology of activity. It concerns the
issue of interaction among motivational determinants,
which are in most cases associated with situational factors
of behavior and partly with the individual features of a
person, or “interaction between a personality and a situa-
tion”. Modern psychology considers motivation as a result
of such interaction — the impact of motivational factors on
setting a goal in order to obtain effective results. To illus-
trate, one student is eager to study, not only at school but
in extracurricular activities as well, whereas another one
is demotivated even in a school situation and does not
have a desire to obtain knowledge.

Such individual differences of people can be ob-
served in various areas of reality, which indicates their
personal uniqueness in terms of various value dispositions
revealed in both strengthening and weakening impulses to
certain actions in each specific situation, or even fully
replacing them with others which do not require any ef-
fort. Value dispositions directing a person’s activity and
the hierarchy of motivational attitudes are the criteria
which determine individual differences and explain why
under the same circumstances one person acts differently
from another one.

In the hierarchy of motivation, each of the motives
differs by a certain class of goals defining the content of
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the activity and which can be generally named as
“achievement”, “giving help”, “reward”, “avoiding diffi-
culties”, etc. Each motive is grounded in a respective
class of targets, for example, the motive of achievement is
associated with goals of comparison with the success
criteria (McClelland, 2010). Actions will be effectively
performed if probable consequences are the results desir-
able for the individual; that is, performance of any activity
is accompanied by probable introducing a plan having a
certain value for the person or guaranteeing its implemen-
tation.

Two parameters are of decisive significance in this
sense: the importance of a plan for the person and the
probability of how this plan will be realized. If the choice
of action among several possible options is clarified and a
strategy for the optimal solution is built, it becomes more
probable that the action to achieve the plan will be suc-
cessful.

As it has already been mentioned, educational activi-
ty is focused on mastering the generalized methods of
action in the field of academic concepts, so it has to be
induced by adequate motives. The latter can only be the
motives directly related to the activity content, i.e., the
motives of achievement, or, in other words, the motives
which ensure one’s own growth and self-improvement. It
is known that children gain knowledge and skills not only
at school or as a result of educational activities, but also
when reading books and magazines, listening to radio and
watching TV programs, watching films and visiting thea-
ters, listening to the stories of their parents and peers, and
also in the process of playing and working. Learning
activity is determined by a system of diverse motives: the
main (internal — learning and cognitive) motives directing
the students to acquire theoretical knowledge, and sec-
ondary (external) motives — obtaining a good mark, in-
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creasing one’s prestige, avoiding troubles, etc. (Bandura,
1991; McClelland, 2010; Elliot, 2003; Illin, 2003; Heck-
hausen, 2003).

Therefore, it is legitimate to ask what motives, in
which way, and under what conditions will be fostering
the child’s acquisition of academic concepts at school.

Many scholars believe that the successfulness and
productivity of children’s learning activities directly de-
pend on the dominance of achievement motivational pro-
cesses which ensure the individual’s active role through-
out all the stages of activity deployment, determine the
way to achieve the set goal, its consistency and imple-
mentation, contribute to establishing the ratio of the
planned, expected, and achieved result in correlation to
the goal (Leontiev, 1971; Maslow, 2003; Neimark, 2011;
Telehina, 2003, et al.).

However, it was found that it is the motive of avoid-
ing failure which is most widespread in learning activities
of students with cognitive development disorders. This
motive is not aspiration-based, but driven by the adults’
assessments, the avoidance of punishment, the desire for
praise, which causes a low level of learning motives, and
thus the transition from motivation to an action has spe-
cial features.

In this regard, creating the motivation of students
with cognitive disorders and designing a program of psy-
cho-correction of motivation processes of achievement is
a highly important issue.

Aim and Tasks

The purpose of the paper is to identify a theory-
based and experimentally proven program of psycho-
correction of achievement motivation among schoolchil-
dren with cognitive development disorders.

Research tasks are as follows:

1) characterize a psycho-correction program for cre-
ating the motivation for learning achievements and de-
scribe the main methods for increasing the learning moti-
vation of students with cognitive development disorders;

2) to provide evidence for the effectiveness of im-
plementing a psycho-correction program for creating
motivation processes of achievement in the education of
students with cognitive development disorders.

Research Methods

The study involved 80 students with cognitive de-
velopment disorders. An empirical study was carried out
on the basis of the Trypillian Special Secondary Boarding
School; Myrhorod Special Secondary Boarding School;
Special Education and Training Complex Ne2 of the
Kharkiv Regional Council.

Essence of the Suggested Program

The psycho-correction program includes a series of
diagnostic, developmental, and prognostic tasks. The
diagnostic and developmental tasks are aimed at improv-
ing children’s learning motivation and creating the inter-
est in learning activities. Prognostic tasks are focused on
increasing the level of achievement motivation based on
the child’s potential abilities. Conducting corrective and
developmental work to develop motivation involved ef-
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forts to create internal actions of transition from motiva-
tion to an action via a motivational choice, shaping inten-
tion, and initiating an action.

The system of diagnostic and developmental tasks
included a set of methods aiming at purposeful creation of
achievement motivation at the beginning of work (readi-
ness for work), motivation in the working process (inclu-
sion, support of interest, attentiveness, etc.), and comple-
tion motivation.

One of the methods used to create the achievement
motivation is a ‘communicative attack’ (Y. Tamberg).
This method is based on activating the emotional sphere
of the student (invoking a surprise or excitement by using
the effect of novelty or unexpectedness). The strategy of
this method involved: a) interdisciplinary linking of learn-
ing material and setting broad tasks, so that students un-
derstood it; b) supporting children’s responsibility for
solving tasks; c) creating authentic tasks, the difficulty of
which would be relevant to the students’ abilities; and d)
emphasizing the reflection on the studied material.

The method of discussion (K. Popper) is a construc-
tive and organized exchange of views on a particular
problem. During the discussion, students acquire new
knowledge, learn to express their opinions, defend their
ideas, which has a positive influence on the development
of internal motivation — students feel active and compe-
tent subjects of the learning process.

Within the method of “creating a problem-based sit-
uation” (D. McClelland, D. Elkonin-V. Davydov) a com-
plicated situation was created to make the students review
the essence of the task, the way of solving it, compare the
existing knowledge with new conditions, and make a
conclusion. In other words, the first step — solving such a
task — encourages the student to make an error, and the
next one — to evidence it.

The “Creating a Situation of Success” method (H.
Eysenck, D. McClelland) provided generating the motive
of achievement by means of inclusion in specially mod-
eled situations, the combined motives of which in varying
degrees activated this motive.

Research Results

In the process of performing diagnostic tasks it was
found that students with the achievement motivation tried
to formulate the goal correctly, plan their actions to
achieve a specific result, analyze how real the goal and
the obtained result are, and predict the consequences of
their actions. It was also discovered that such children had
a much higher level of self-esteem and learning motives.
At the same time, students who are motivated to avoid
failure do not set goals that require efforts to achieve
them, choose easy tasks that do not require special cogni-
tive efforts, look for excuses to avoid difficult tasks, and
respectively demonstrate the avoiding-failure motivation.
Such students have immature motivation processes of
achievement, such as choosing the proper way of action
related to the imaginary activity result, shaping intention,
the need to overcome difficulties in achieving the goal,
and a motivational assessment of one’s own implementa-
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tion results (Prokhorenko, 2015;
Buzhynetska, 2018, Sokolova, 2016).

Therefore, the first task of the psycho-correction
program involved creating a relationship between internal
and external motives at different stages of the lesson. For
this purpose, the “communicative attack” method was
used. At the lesson, the children’s interest was driven by
unknown facts, promises of something unexpected, so
that they would wait for a culmination. The selected
methodology techniques included an impressive quote; an
unusual action; a narrative from a fairy-tale, a story, or a
parable; an interesting question; and personal interest
(information closely related to the students’ interests), etc.

This methodology revealed that the tools of encour-
agement, stimulation, and surprise activated the motives
of achievement, which caused the children to apply voli-
tional efforts to achieve the goal (55% of younger adoles-
cents showed increased internal stimulation to implement
the task, a deliberate change of motivation, which was
combined with the high assessment mark motive. In its
turn, it focused children on the quality and effectiveness
of learning activities, i.e., achievement motives were
present. However, 45% of children without external stim-
ulation showed disappearing interest in the work and
dominating desire to postpone the task “for later” or seek-
ing help from an adult, which proves the predominance of
the motive of avoiding difficulties over the learning mo-
tive).

In addition, the method of discussion was used to in-
crease the achievement motivation (correlation of the
given conditions with the imaginary expected result;
choice of an alternative variant of actions; formation of
intention; control over the plan; assessment of the extent
to which the goal was achieved): after implementing the
task, along with the adult, the students analyzed the con-
clusion to the problem and the integral process of its reso-
lution. In the end, they assessed the attractiveness of the
planned result of actions and analyzed the knowledge and
the skills that were necessary to achieve it. At the same
time, they discussed the value of the obtained result for
each student and analyzed their efforts and achievements.
The data obtained showed the effectiveness of such dis-
cussions. In particular, 62.5% of the students began to
prefer complicated tasks (or interesting unfamiliar tasks)
over familiar and easy tasks, which confirms the for-
mation of their educational motive and manifests the
achievement motivation. 37.5% of children showed inter-
est in easier tasks, but in more difficult conditions they
worked independently only when it was reported that their
work would not be assessed. Complex tasks rarely in-
voked their cognitive interest, and to complete the started
work they needed some stimulation, assistance from an
adult.

Another component of the functional structure of the
achievement motivation is the student’s selection of the
purpose of the chosen action, which enables us to identify
intermediate goals necessary for achieving the main goal
and evaluate such motivational processes after the action
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ends. In order to shape the above-mentioned motivational
processes, the methods of “creating a problem-based
situation” and “situation of success” were used.

Problem-based situations required doing tasks which
cannot be implemented due to the lack of available
knowledge and skills. For example, the students were
given tasks containing the so-called “traps". Such tasks’
aim is to make children think why this task cannot be
performed and, based on the drawn conclusions, formu-
late a question which would enable finding information
necessary for the correct solution. At the same time, in
order to answer the question, one had to study the state-
ment of the problem, identify the relationship between the
statement and the requirements, determine the method of
solution, review the plan and determine the directions for
implementation; that is, all motivation processes were
involved. The “trap tasks” were of different types: tasks
associated with unnecessary or partly missing data; tasks
with an incorrect initial condition; and tasks including
intentional errors. When solving such tasks, the children
were first offered to “get rid of the trap”, then come up
with their own “trap” task, and, finally, exchange ‘traps”,
explain the task without an adult’s help, transform and
solve it.

After solving a series of “trap tasks”, most of the
students (60%) showed the dominance of the achievement
motivation when solving learning tasks, both in familiar
and changed conditions. It was much easier for them to
get involved in a learning situation; they tried to compre-
hend the statement of a task, determine the correct way to
solve it, and they correlated the achieved result with the
goal at the end of task implementation.

As for the “situation of success”, two situations were
modeled: a situation aimed at achievement of the success
and a “neutral situation” which is not focused on the mo-
tivation of achievement. During each lesson, the children
were offered various test tasks comprehensible for chil-
dren with cognitive disorders and certain methodology
techniques, including those proposed by D. McClelland:
pictures illustrating some learning situations, and using
such pictures the children were to create a plot of their
own.

In a “neutral situation”, the students were asked to
compose a “little mini-story” based on the plot of the
presented picture. The phrase “little mini-story” was de-
liberately used in order to remove the children’s associa-
tions with a narrative as a literary form and, thus, reduce
the weight of the task, decrease the internal tension the
students when solving problem-based situations. In the
“situation of success”, the schoolchildren were focused on
achievement, the importance of tasks; it was explained to
them that they would be rated and the children were en-
couraged to try to do the task as best as possible. After
completing the tasks, the students were able to compare
their results with the answers offered to them. The chil-
dren were also given three series of test tasks: the re-
quirements of the first series were not complicated, so
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each student could achieve “success’”, but the require-
ments of the other two series were gradually complicated.

The data obtained using this method demonstrated
positive changes in the children’s achievement motiva-
tion. Thus, the number of the children motivated to
achieve success were as follows: 77.5% of the students in
the first situation; 70% - in the second situation; and
67.5% of the students in the third situation.

Interpreting the results, one can argue that after ap-
plying the methodology, the effectiveness of implement-
ing tasks in educational situations was higher: the children
demonstrated the motives of achievement which were
mediated by such goals as “I want to achieve a good re-
sult”, “I am interested to know it”, “I want to know
more”, or “I want to get a good mark”. In addition, the
children appealed to the teacher for help more seldom, but
they wanted to check the obtained result and estimate the
consistency of the expected goal and the obtained results.
At the same time, about 30% of the students needed help
from an adult; they could not plan solutions of their tasks
and realize them by themselves. However, no students
were identified to be completely demotivated to study.

Conclusions

The implemented program of psycho-correcting pro-
cesses of achievement motivation among students with
cognitive development disorders has revealed that the
formation of the achievement motivation, first of all,
depends on creating special conditions for supporting
productive forms of external motivation, interest in learn-
ing, positive attitude to the content and process of learn-
ing activity as the environment for practicing in high-
quality implementation of learning tasks and improve-
ment of the learning results. At the same time, the use of
various methodology techniques, such as a communica-
tive attack, the use of a problem situation in learning,
consolidation of the positive impression, creation of a
situation of success, settlement of test tasks, etc., positive-
ly affect the formation of the achievement motivation.

Interpretation of the obtained data gives evidence to
argue that, in most cases, after the psycho-correction
program the students with cognitive development disor-
ders show academic motivation improvement, which is
indicative of the program effectiveness.

During the correctional and developmental work, the
students demonstrated a development of learning motives
(= 60% of the students) with a considerable decrease in
external motives. At the same time, it should be noted
that, along with learning motives, the children developed
higher motivation for satisfaction from overcoming diffi-
culties, gaining positive results when solving problem
tasks, and striving for an adequate self-esteem.

After attending special lessons that involved solving
problem-based tasks, the students demonstrated a focus
on the motivation for success. Specifically, when setting
the goal of doing the task, the children proceeded from
the gained achievements, analyzed the options for actions,
determined the rational one and began its implementation;
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that is, they set a real goal to achieve the result. So, when
solving learning tasks during lessons, 67% of the children
exposed to the psycho-corrective program first carefully
analyzed the task statement, then explained what methods
could be used to get the result, and only after having de-
cided which action to take did they proceed to execute the
task, although at the initial lessons they immediately
started trying to solve the problem considering only the
previous way of action. Therefore, it can be argued that
the students have developed a clearly-shaped inner moti-
vation for achievement; they demonstrate a conscious
intention and a domineering focus on the content and the
process of learning activity.

The work aimed at increasing motivation in children
by means of creating situations of success in order to
develop a “desire for completion”, i.e., to bring the pro-
cess of motivation to motivational assessment of the ac-
tivity, also proved to be effective. As a result, when per-
forming self-control tasks, it was found that after an inten-
tion was shaped, such students (42.5%) aimed to build a
plan and put the intention into action, which indicates an
extended act of solution, rather than elementary imple-
mentation of an alternative action. More complicated
experimental tasks in situations of success and creating
situations of returning to the interrupted action enabled
the students to develop the “post-action” motivational
processes which include motivational assessment, esti-
mate how much the planned goal is achieved and to what
extent the formed intention is realized; in fact, “action
control” can be observed in this case. The majority of
students (52.5%) revealed two types of “action control”:
the first type means plan control in the period between the
moment the intention is shaped and till the start of the
actions, and the second type — in the initiation and imple-
mentation of the action, as monitoring the progress of the
action, which enables students to conclude on how com-
plete the realization of the plan is.

Thus, it can be argued that after the implementation
of the suggested program, the students demonstrated the
substitution of pre-dominant external motives with inter-
nal ones, which fosters the development of cognitive
components related to the ultimate goal. It is fundamen-
tally important that these motives also cover the definition
of intermediate goals, the vision of a sequence of actions,
the construction of an action plan, and, at the same time,
strengthen the motives of achievement and interest in
one’s own learning.

Thus, as a result of targeted correctional and devel-
opmental work to shape learning motivation, most of the
students in the experimental group had qualitative chang-
es in the motivational sphere, which proves the effective-
ness of the correctional and developmental program. At
the same time, although some children had certain chang-
es in the motivational structure, such changes were less
noticeable, which confirms the need to continue correc-
tional and developmental intervention into the motivation
for achievement among these schoolchildren.
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Jeca Ipoxopenko,

O00KMOP NCUXONOSTUHUX HAYK,

cmapuwiuil HAyKogull CnispoOIMHUK,

Tuemumym cneyianvnoi nedazoeixu HAIIH Ykpainu,
8yn. M. Bepauncvkozo, 9, m. Kuis, Yxpaina

MCUXOKOPEKII[ISI MOTUBAIIL HABYAJIBHUX JIOCATHEHDb
HIKOJISAPIB 3 IOPYHIEHHSMU KOI'HITUBHOI'O PO3BUTKY

3a MikHapoaHOIO Kiacudikamiero XxBopod 10-ro mepersagy 10 3aralbHHUX O3HAK IOPYIIEHHS KOTHITHBHOTO PO-
3BUTKy (F06.7) BigHOCSATH pi3HOMAaHITHI BiJHOCHO JIeTKi aHOMauii PO3BHUTKY, IIO XapaKTepU3YIOThCS HE3PLIICTIO
€MOIIHHO-BOJIBOBUX (PYHKIIIH, YIOBUIbHEHUM TEMIIOM IICHXIYHOTO PO3BUTKY, HErpyOUMH MOPYILIEHHSM Ii3HABAIBHOT
JISUTBHOCTI, OCOOMCTICHOIO HE3PUIICTIO, SIKI 32 CTPYKTYPOIO Ta SIKICHUMH MOKa3HUKaMHU BiJIPiI3HSAIOTHCS BiJl PO3yMOBOT
BIZICTAJIOCTI 1 MalOTh TCH/CHIIIFO IO KOMIICHCAIIil Ta po3BUTKY. OpraHi3ailis HABYaHHS JiTei 3 MOPYIIICHHAMH KOTHITHB-
HOTO PO3BUTKY 3aJIEKHUTh BiJ| TOTO, HACKUIBKM IXHIH aKTyalbHHH PO3BHTOK HAOJIKAE€ThCSA JI0 PiBHS TOTOBHOCTI 3a-
CBOIOBATH HIKUIbHY MPOTPaMy, IPUHHATH MO3MIII0 Y4HS. SIK BiZoMO, HaByalbHA MiSIBHICTH JUTUHHA (OPMYETHCS Ha
MIJATPYHTI TOCTYIOBOTO TEPEXOAY BiJl JOMIHYBaHHS HEYCBIIOMJICHUX MOTHBAIIMHUX TIPOIECIB JO JOMIHYBAaHHS
YCBIJOMJIEHHX MOTHBIB AisUTBHOCTI. Y MiATPYHTI MOTHBAII] IIKOJISPIB 3 MOPYIICHHSIMH KOTHITUBHOTO PO3BUTKY ITOJIS-
raloTh NOTPEOH, SIKi HE CIPSIMOBYIOTh aKTHBHICTbD JiTEH Ha TOCATHEHHS MOCTABICHOT METH, BOIHOYAC, YHACTIZIOK Liepe-
OpaJybHHUX Y CHCTEMHHUX NPHYHH, IPOLEC MOTUBALII Y TAKUX JAITeH NPOTIKae 3 MEBHUMHU OCOOIMBOCTSIMY 1 YCKIIaJHEH-
HAMH. MeTOI0 CTaTTi € BHUCBITJIEHHS pe3yNbTaTiB JOCTIHKEHHS (OpPMyBaHHS AKICHHX MOTHBAIlIHHHX MPOLECIB, BiX
SIKUX 3QJICKUTH NMPOAYKTUBHICTD Mi3HABAJIBHOI AiSTIBHOCTI, IO CHPHUSIE IiABHIICHHIO PIBHA peaiizarlii MOXKIHBOCTEH
TUTHHU Y BHPIMICHHI TOCTABICHUX IEepe] HEelo 3aBAaHb. Peaimizallis nuxX 3aBOaHb CIOHYKajla BU3HAYECHHS KpUTEPiiB
MOTHBAIIT JOCSATHEHHS, 0 SKUX YBIWILIM: CIIBBIAHECEHHS 33aJ]aHUX YMOB 3 YSIBHUM OUiKyBaHHM pe3yJbTaTOM; BUOIp
IBTEPHATHUBHOTO BapiaHTy Jiii; YTBOPEHHS HaMipy; KOHTPOJb HaJ 3aJlyMOM; OLiHKa MOTHBAI[IfHUX MPOLECIB MicCis
3aBeplIeHHs Jii (OI[iHKa MipH TOCATHEHHS ocTaBiieHol MeTH). ExcriepuMenTanbHa nporpama 3 popMyBaHHS MOTHBALIT
JIOCSITHEHHS! IIKOJLIPIB Tependavana ajanTario/Moaudikanio Takux MeToauk sik: «KomyHikatuBHa aTtaka», «Jluc-
Kycis», «CTBopeHHs mpobaeMHoi cutyaii», «CtBopenHns cutyanii yerixy» (H. Eysenck, D. McClelland, /I.Enpkonina-
B.laBuyosa, 0. Tam6epr, K. Ilonmep). KinbkicHuii 1 sIKiCHUI aHaNi3 pe3ysbTaTiB JaB 3MOTY 3pOOMTH BHCHOBOK —
po3pobiieHa NCHXOKOpEeKIiifHa mporpama 3 (OpMyBaHHS MOTHBAIlll HABYAIBHHUX JOCATHEHb CIIPHSIA IKICHUM 3pYIICH-
HSIM y PO3BUTKY BCiX KOMITOHEHTIB CAMOPETYIIALIT IIKOISAPIB 3 MOPYIICHHAMH KOTHITUBHOTO PO3BUTKY.

Kntrouosi cnosa: MotuBarisi TOCITHEHHS, OIliIHKAa MOTHBAIIMHUX MPOIIECiB, MPOOJIEeMHA CUTYaIlis, CHTyallis yCIIiXYy,
IIKOJISIPi 3 TOPYIICHHSMH KOTHITUBHOTO PO3BUTKY.
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