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ACADEMIC MOTIVATION OF STUDENTS
MAJORING IN “SPECIAL EDUCATION”

The article deals with the issue of academic motivation of students of higher educational institutions. The effec-
tiveness of professional training of future special educators largely depends on their academic motivation in the corre-
sponding specialty. The purpose of the article is to analyse the results of the study of academic motivation of students
majoring in “Special Education” in the process of mastering the profession, and determine the ways of forming profes-
sion-related academic motivation. To study the specifics of academic motivation of future special educators the follow-
ing methods were used: Academic Motivation Inventory (modified by A. Rean, V. Yakunin), a specially designed au-
thor’s questionnaire. According to the results of the first method, the dominant motive is a cognitive one, in particular
“becoming a highly skilled specialist” and “acquiring profound knowledge”. Another predominant social academic
motive is “obtaining a diploma”. The results of the survey using a specially designed questionnaire have shown that
most of students make their choice of the future profession unconsciously, which is reflected in the lack of active atti-
tude to studying. The predominance of cognitive motives has been revealed. In general, students understand the signifi-
cance of the profession of a special educator. However, the positive attitude to the profession does not contribute to the
formation of stable professional motives, beliefs about further work in the specialty, which is due to the reasons for
dissatisfaction with the profession. The generalized analysis of the results has shown the need for the formation of pro-

fession-related academic motivation, and the ways of its development in students have been presented.
Keywords: motivation, motive, students majoring in “Special Education”, special educator, profession-related ac-

ademic motivation.

Introduction

At the current stage of education development in
Ukraine, the state attaches great importance to the educa-
tion of children with special educational needs, which is
caused by the society demands. Deinstitutionalization, the
reform of the system of special education and the intro-
duction of inclusive education imply a change in the posi-
tion regarding the training of future special educators and
the formation of modern professional competences of
them in order to ensure the effectiveness of education of
children with special educational needs, regardless of the
type of institution.

The scientific literature review (Myronova, 2007,
Akatov, 2003; Pryadko, 2010, etc.) shows that scientists
put forward high demands not only for professional ac-
tivity, but also personal qualities of future special educa-
tors. The effectiveness of working with children with
special educational needs is largely determined by the
combination of professional knowledge, skills, and per-
sonal qualities of a pedagogue, which in fact should be
formed during the process of professional training.
S. Myronova developed a personality-activity model of a
special educator, which includes types and directions of
work, the description of professional functions (content,
knowledge, skills), as well as requirements for the per-
sonality of a specialist which determine his/her social and
vocational pedagogical orientation (Myronova, 2007).
The most important quality of pedagogues is their motiva-
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tional orientation to the profession, that is, the desire to be
a specialist in the relevant field (Akatov, 2003). The ef-
fectiveness of professional training is determined by vari-
ous factors, in particular, the motivational sphere of stu-
dents, their focus on mastering the profession and further
work with children with special educational needs.

It was experimentally proved, that high positive mo-
tivation could act as a compensatory factor in relation to
intellectual abilities, knowledge and skills. The reverse
mechanism of such compensation does not work, so stu-
dents with high intellectual abilities, but with a low level
of motivation may not succeed in learning (Rean, 2002).
Therefore, the formation of positive academic motivation
is an important condition for increasing the level of stu-
dents’ academic achievement and competence.

Aim and tasks

The purpose of the article is to analyze the results of
investigating the academic motivation of students major-
ing in “Special Education” and outline the ways of form-
ing professionally oriented academic motivation.

In the process of the research, the following tasks are set:

1) to carry out a theoretical analysis of conceptual
approaches to the issue of academic motivation was car-
ried out;

2) to distinguish peculiarities of academic motivation
of students majoring in Special Education;




3) on the basis of the analysis of the results, to out-
line ways of forming professionally oriented academic
motivation of future special educators.

Research Methods

The research was carried out on the basis of Kami-
anets-Podilskyi Ivan Ohiienko National University. The
study involved 103 students of the faculty of social peda-
gogy and psychology, specialty 016 “Special Education”.

To study the academic motivation of students we
used Academic Motivation Inventory (modified by
A. Rean, V. Yakunin). It has two variants, which differ in
the procedure of conducting and processing the results. In
the first variant, the respondents need to select five most
significant motives from the proposed list of 16 academic
ones. This provides the opportunity to determine the fre-
quency of naming motives and ranking them. The more
times a motive is called, the higher is its rank in the pro-
posed list.

In the second variant of the test, the respondents
need to evaluate each of the 16 motives according to a 7-
point scale depending on the degree of significance of the
motive. It is assumed that 1 point corresponds to the min-
imum significance, and 7 points — to the maximum one.
The processing of the results involves determining the
mean value of the motive and the standard deviation,
which allows to estimate the value of every motive for the
respondents.

For a more profound study of the academic motiva-
tion of future special educators, in particular its profes-
sional orientation we developed a questionnaire, which
comprised nine open questions. The basis of the devel-
opment was the study of students’ readiness for profes-
sional activity (Myronova, 2007). The questions of the
questionnaire were aimed at determining the students’
academic motivation and factors influencing its for-
mation:

1. Why have you chosen a profession of a special
educator?

2. Do you like to study? Why?

3. What would you change in the educational process
of the institution you are studying at?

4. What factors, in your opinion, motivate students to
study?

5. What do you like about the profession of a special
educator?

6. What do you not like in the profession of a special
educator?

7. Has your attitude to the special educator profes-
sion changed since your admission (during your studies)?
How exactly? What has caused it?

8. Do you plan to work by profession?

9. Would you like to change your profession?

The generalized analysis of the results envisaged de-
termining the motives of choosing the profession; attitude
to studying by the chosen profession; motivating factors
for students; plans for future employment.

Theoretical Research Results

Science and Education, 2018, Issue 2

95

lNedazoeika — Education

The scientific literature review has shown various con-
ceptual approaches to the definition of the concept of moti-
vation. F. Guay et al. determine motivation as “the reasons
underlying behavior” (Guay et al., 2010). S. Zanyuk consid-
ers motivation as a complex of factors that induce an indi-
vidual to activity and determine the orientation of their ac-
tivity (Zanyuk, 2002). According to R. J. Wlodkowski, mo-
tivation is “a natural human process for directing energy to
accomplish a goal” (Wlodkowski, 2008). E. Ilyin distin-
guishes two directions of determining the essence of motiva-
tion: the first — motivation as a set of factors and motives; the
second — motivation as a process, a mechanism (llyin, 2002).
The absence of a unified definition of the concept of motiva-
tion determines different approaches to understanding and
classifying motives.

The educational activity, like any other, is multi-
motivated that is prompted by several reasons, which
form a hierarchy. Some motives have a stronger motive
power and significance, the other ones — weaker. Howev-
er, depending on different circumstances, the place of the
motive in the hierarchy may change (Zanyuk, 2002).
According to A. Markova, the academic motivation is a
sphere of behaviour that includes motives, goals, emo-
tions and the ability to study. The scientist distinguishes
cognitive and social motives, which are characterized by
different levels of formation. Cognitive motives may be
focused on mastering knowledge; learning how to obtain
knowledge; mastering additional knowledge for further
self-improvement. Among social motives we distinguish
the understanding of the social value of study, responsi-
bility; the desire to take a certain position, get approval;
focus on interaction with other people (Markova, 1990).

An important indicator of academic motivation is its
internal or external conditionality. Internal motivation is
positive and shows awareness of the value of educational
activities. External motivation (social prestige, reward,
etc.) is contrasting with the internal one. It can be posi-
tive, that is, aimed at achieving success, or negative,
aimed at avoiding failure (Rean, 2002). For educational
activities, internal motivation is a priority, which depends
on individual characteristics and situational factors. The
students’ academic motivation is also determined by time
characteristics, since its formation determines the reasons
for entering the institution of higher education, current
educational activities and future plans (Starke, 1982).
Accordingly, there are three groups of motives, namely
the motives of entering the institution of higher education;
actual academic motives; professional motives.

The diversity of motivation indicates the complexity
and necessity of its study in order to optimize students’ train-
ing. Motivated students are more interested in study, finding
ways to improve themselves, creativity, and so on (Wlod-
kowski, 2008). The fact that motivation contributes to in-
creasing the educational activity and achievement is scientif-
ically proven. Some scientists believe that types of motiva-
tion, that is qualitative characteristics, affect the success of
study (Guay et al., 2010). The results of other studies indi-
cate that it does not matter what type of motivation students




have, if they its sufficient level. The most important thing is
not the quality of motivation, but the level (Vanthournout et
al., 2012). The effectiveness of students’ studying is provid-
ed at least by understanding and realizing the motives which
stimulate to activity or opposite.

Empirical Study Results
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On the basis of the quantitative analysis of the results
of the first variant of Academic Motivation Inventory
(modified by A.Rean, V. Yakunin), the frequency of
choosing academic motive among the most significant for
students and their ranking were determined (Table 1).

Table 1.

Students’ Academic Motivation according to the Results of the First Variant of the Test

Name of the motive Mentioning the motive Rank of the motive
becoming a highly skilled specialist 80 1
obtaining a diploma 74 2/3
successful studying at the next courses 14 11
academic success, receiving excellent marks 18 9
getting scholarship 49 5
acquiring profound knowledge 74 2/3
being constantly prepared for lessons 5 16
not to lag behind in studying the subjects 7 13/14
keeping up with classmates 6 15
ensuring the success of future professional activity 71 4
fulfilling educational requirements 15 10
obtaining teachers’ respect 25 7
being an example for classmates 7 13/14
obtaining parents’ and other people’s approval 26 8
avoiding condemnation and punishment for academ- 8 12
ic failure
getting intellectual pleasure 36 6

According to Table 1, the most important motive for
students was “becoming a highly skilled specialist” (rank
1). The motives “obtaining a diploma” and “acquiring
profound knowledge” were mentioned for 74 times (rank
2/3). Such motives as “ensuring the success of future
professional activity” (rank 4) and “getting scholarship”
(rank 5) are also popular with them. The last positions in
the ranking of the motives were taken by: “being con-
stantly prepared for lessons” (rank 16), “keeping up with
classmates” (rank 15), “not to lag behind in studying the
subjects”, “being an example for classmates” (rank

13/14), “avoiding condemnation and punishment for aca-
demic failure” (rank 12).

The second variant of the methodology provides the
opportunity to determine the significance of every motive
for the respondent, both individually and together with all
the motives presented. In accordance with the procedure
of the methodology, the students evaluated every motive
of the list using a 7-point scale. In the process of interpret-
ing the results, the mean value of the motive and the
standard deviation were determined. The results are pre-
sented in Table 2.

Table 2.

Students’ Academic Motivation according to the Results of the Second Variant of the Test

Name of the motive Mean value of the motive Standard deviation
becoming a highly skilled specialist 6.45 1.13
obtaining a diploma 6.18 1.17
successful studying at the next courses 4.67 1.71
academic success, receiving excellent marks 4.60 1.99
getting scholarship 5.10 1.96
acquiring profound knowledge 6.39 0.93
being constantly prepared for lessons 4.64 1.49
not to lag behind in studying the subjects 4.90 1.63
keeping up with classmates 4.37 1.72
ensuring the success of future professional activity 6.20 1.23
fulfilling educational requirements 5.08 1.55
obtaining teachers’ respect 5.05 1.90
being an example for classmates 4.09 1.89
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Name of the motive

Mean value of the motive Standard deviation

obtaining parents’ and other people’s approval 491 1.73
avoiding condemnation and punishment for academic 3.49 1.85
failure

getting intellectual pleasure 5.37 1.50

The results of Table 2 show that such motives as
“becoming a highly skilled specialist”, “acquiring pro-
found knowledge”, “ensuring the success of future profes-
sional activity”, “obtaining a diploma”, “getting intellec-
tual pleasure” recorded higher mean values (6.45, 6.39,
6.20, 6.18, 5.37, respectively), which indicates their prior-
ity for the respondents. The motives “avoiding condemna-
tion and punishment for academic failure”, “being an
example for classmates” and “keeping up with class-
mates” had relatively lower mean values (3.49, 4.09, 4.37,
respectively) and therefore were the least significant for

the students.

The results of two variants of the methodology indi-
cate the predominance of cognitive academic motives.
Among the dominant motives, the students identified
“becoming a highly skilled specialist” and ‘“acquiring
profound knowledge”. The students also considered a
social motive “obtaining a diploma” to be significant,
which ranks third among the proposed academic motives.

On the basis of the results of the questionnaire, the
motives of choosing the profession of a special educator
were determined (Table 3).

Table 3.
Motivation for Choosing the Special Educator Profession
Reasons for choice Percentage
Desire to work with children 21.36
Recommendations of parents, acquaintances 19.42
Interest in profession of a special educator 18.45
By chance 12.62
Desire to help children with special educational needs 9.71
Getting higher education 8.74
Perspective of further employment 6.79
Desire to help relatives with special educational needs 1.94
Desire to continue dynasty 0.97

The results of the study show that 68.93% of the stu-
dents have chosen the profession not through professional
motivation, but on the recommendations of parents and
acquaintances; by chance; for higher education in general;
through the perspective of further employment; because of
the desire to be a teacher, to work with children, that is, for
the adjoining profession to the desired, since they entered the
budget. A conscious choice, aimed at mastering the profes-
sion of special educator because of interest in profession, the
desire to help children with special educational needs or to
continue dynasty, made 31.07% of the respondents.

Answering the question “Do you like to study?”
32.04% of the students showed their positive attitude to
studying which is preconditioned by interest in study, future
profession; 43.69% of the respondents mentioned that they
partly enjoyed to study on condition that the lessons and
educational materials were interesting, the amount of study
work not too large; 24.27% of the students answered “no”
that is the evidence of negative attitude which they explained
by complexity of study, lack of interest. Answering the ques-
tion “What would you choose in the educational process of
the institution you are studying at?” only 17.48% students
pointed out that they were satisfied with everything in the
educational process, their attitude to studying was positive,
therefore they highly evaluated the process of special educa-
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tor training. 82.52% of the students made suggestions as for
changes in the educational process for increasing its effec-
tiveness, in particular:

— increase in the amount of practical work with
children with special educational needs (internships, sem-
inars, workshops) — 24.27%;

— reduction of study work (number of classes, self-
study) — 21.36%;

— reduction in the number of subjects of general
training — 13.59%;

— increase in the number of seminars and trainings
—6.8%;

— possibility of free attendance without passing
missed classes — 5.83%;

— increase in number of subjects of professional
training — 4.85%;

— convenient timetable — 2.91 %;

— enhancement of teaching staff competence — 2.91%.

The percentage index (38.83%) of such suggestions as
increase in practical work with children, seminars and
trainings, increase in the number of subjects of professional
training, improving the quality of teaching subjects is the
evidence of orientation at mastering the profession. The
index of desirable changes is quite high (43.69%) which
refers to the organization of study, in particular reduction of




study work, free attendance of classes, reduction in number
of general training subjects. This proves the lack of aca-
demic motivation, passive attitude of the students.

One of the aspects of our research involved deter-
mining factors that motivate students to study, which they

lNedazoeika — Education

were suggested to name themselves. By superposing
similar factors upon their duplicates, we distinguished and
ranked 8, according to the frequency of mentioning the
factor by the students in their answers. The results are
represented in Table 4.

Table 4.

Factors that Motivate Students to Study

Factors determined by students Mentioning the factor
Quality of study (quality of content and methods of teaching) 58
Scholarship 36
Self-motivation (desire to study, to master the profession, interest) 35
Desire to receive a diploma 28
Teachers’ attitude (encouragement, approval) 18
Marks/grades 12
Students’ body (academic group) 7
Parents’ demand 5

As can is seen from Table 2, the most important factor
that motivates students to study is “quality of study”. Self-
motivation is not of primary importance. However, mention-
ing such factors as “quality of study” and “self-motivation”,
which prevail by frequency of mentioning, affirms cognitive
motives aimed at mastering knowledge, professional skills,
getting intellectual satisfaction with the studying process.
“Scholarship” and “desire to receive a diploma” are of great
importance for the students which is indicative of social
direction of studying. The following factors were mentioned
less frequently: “teachers’ attitude”, “marks”, “students’
body”, “parents’ demand”, which are social and aimed at
getting approval, interacting with others, regarding study as a
duty. The location of the “marks” factor at the end of priority
proves that scholarship is necessary not as an index of high
level of study but as a financial reward, aspiration for self-
sufficiency, independence.

According to the results of the investigation the positive
attitude to the special educator profession was expressed by
83.5% of the students. Among factors appreciated in the
profession, the students mentioned the following ones:

— possibility to help children with special educa-
tional needs — 38.84%;

— work with children, pedagogical activity — 28.16%;
perspective of the profession — 5.83%;
interesting profession — 4.85%;
creativity — 3.88%;

— short duration of a working day — 1.94%.

6.8% of the students did not mention any factors that
were attractive in the profession of a special educator;
9.7% of the investigated mentioned that they did not like
the profession.

Notwithstanding the prevalence of the students’ posi-
tive attitude to the special educator profession, 22.33% of
the students mentioned that they did not plan to pursue
profession in future and would like to change the occupa-
tion; 19.42% of the students were undecided concerning
the desire to pursue profession or to change it; 7.77% of
the respondents expressed the desire to get additional
profession for increasing their chances of employment in
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future. Such results affirm the lack of priority of the cho-
sen profession in future life.

The analysis of the results has shown that in the pro-
cess of the study, 32.05% of the students understand that
the profession is quite complicated, requires much respon-
sibility, emotional efforts, thus they are not motivated
enough for employment; 4.85% of the respondents have
changed their attitude from positive into negative; 4.85% of
the students have not formed any positive attitude.

The lack of mature motivation to pursue profession
is caused by the presence of factors that do not appeal in
the special educator profession. In the process of the in-
vestigation the following factors were determined by
79.61% of the students:

— difficulty of special educator’s work (morally,
emotionally) — 40.78%;

— great responsibility — 11.65%;

— big amount of documents that must be filled — 9.7%;

— inconvenient with children contingent — 5.83%;

— lack of understanding problems of children with
special educational needs by society — 5.83%;

— needs too much time — 2.91%;

—  harmful work — 1.94%;

— low salary — 0.97%.

20.39% of the respondents did not determine any
reasons for negative attitude to the profession of a special
educator.

Discussion

The obtained results are in line with those ones of oth-
er investigations (Myronova, 2007; Pryadko, 2010) in
particular concerning the lack of professional academic
motivation aimed at the future profession, students’ desire
to pursue profession. Like in the previous studies by S.
Myronova, it has been found that there is a considerable
index of dissatisfaction with some aspects of the special
educator profession, which has resulted in low professional
motivation. However, the prior reason for discontent in the
previous studies is “low salary of special educators”, and in
our investigation such a reason is “difficulty of special
educator’s work”. Thus the results of our study show not




the external factor of dissatisfaction with the profession but
internal psychological conditionality, which is connected
with the peculiarities of the profession.

The generalized results of the investigation prear-
range the necessity of the purposeful influence on aca-
demic motivation of students aimed at forming their pro-
fessional orientation. The students’ awareness of the es-
sence and humane attitude to the special educator profes-
sion do not stimulate studying and future job placement.
We have outlined the ways of forming professionally
oriented academic motivation of the future special educa-
tors which envisage changes in the process of students’
training, beginning from the entrance, in particular:

1. Carrying out more extended career guidance and
explanatory work with applicants for conscious choice of
the special educator profession.

2. Supplying with professional orienting subjects of
professional training as well as general.

3. Forming necessary qualities of the special educa-
tor personality when studying all educational disciplines.

4. Involving students in different active forms of in-
teraction with children with special educational needs, in
particular volunteering, public activities, etc.

5. Changing the paradigm of conducting lectures,
seminars and workshops, employing interactive methods
of teaching, innovative technologies.

6. Reorienting the content of students’ self-study:
from working up academic materials to practical, scien-
tific research activity.

Conclusions

The results of the empirical investigation of academ-
ic motivation of the students majoring in “Special Educa-
tion” affirmed its diversity and multi-motivation, as long
as they revealed the effect of several motives. Among the
dominant motives there are cognitive, in particular “be-
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Temana /lokyuuna,

Kanouoam neodazociyHux HayK, Crmapuuli uUK1a0ay Kageopu Kopekyitinoi nedazoixu ma iHKao3UeHoi 0ceimu,
Kawm’aueyv-Tloodinvcoxuti nayionanvnuu ynigepcumem imeni leana Ozienka,

eyn. Ocienka, 61, m. Kam aueyv-Ilodinvcoxuil, Yxpaina

MOTHUBAIISI HABYUAHHSA CTYAEHTIB CIIEHIAJTBHOCTI « CHEIIIAJIBHA OCBITA»

VY crarTi po3MIISAA€EThCS akTya bHa MPoOIeMa MOTHBALll HaBYaHHS CTYJICHTIB 3aKialiB BUIIO1 OcBiTH. Bu3HaueHo,
10 e()eKTUBHICTH MPOQECIHHOT MArOTOBKH MaHOyTHIX KOPEKIIHUX MearoriB 3HAYHOI0 MipO0 3yMOBJICHa MOTHBAITI-
€10 HaBYaHHS 32 BIJIOBITHOIO CIEIiadbHICTIO. METOIO CTATTi € aHalli3 pe3yNbTaTiB AOCIHIIKSHHS MOTHBAI{ HAaBUAHHS
CTYICHTIB crienianbHOCTI «CIeliaibHa OCBiTa» Ta BH3HAYCHHS IIUIIXIB (POPMYBaHHS MPOQECiiHHO CIPSIMOBAHOI MOTH-
BaIlii HaBuaHHs. I JOCIiIKEHHSI OCOOMMBOCTEH MOTHBAIIT HABUAHHS MalHOYTHIX KOPEKIIITHUX TeIaroriB BHKOPHUCTO-
BYBaJIMCh TaKi METOAM: MeTOMKa «BHUBUEHHS MOTHBIB HaBYAJILHOI MisSUILHOCTI CTYJEHTIBY, MoaudikoBaHa A. Peanom,
B. SIkyHiH; aHkeTyBaHHs. 3a pe3y/ibTaTaMi METOJHMKH BHSBJICHO MEPEBaKaHHs Mi3HABAJbHUX MOTHBIB HaBUaHHS, 30K-
peMa «cTaTh BHCOKOKBami(hikoBaHHM (haxiBIIeM» Ta «OBOJIOITH TIHOOKHMMH Ta MIIIHAUMH 3HAHHSIMEY. J[OMIHYIOYHM
coliaibHIM MOTHBOM HaBYaHHS € «OTPUMAaHHS TUIIOMY». Pe3ynbpraTh aHKeTyBaHHS 3aCBiUWIIH, 110 OUIbINA YacTHHA
CTYJICHTIB 3/ilCHIOE BUOIp Mail0yTHROI mpodecii HeCBIOMO, 110 y MPOLECi HABYAHHS MPOSBIIAETHCS Y HEIOCTATHIN
c(hOpMOBaHOCTI TIO3UTHBHOT'O T2 aKTUBHOT'O CTaBJICHHS 10 HaByaHHA. Hal6inpm MOTHBYIOUMM (akTOpPOM ISt CTYCH-
TIB € «IKICThb HaBUAHHS», 1[0 MiATBEP/KYE NEpeBaXKaHHs Ii3HaBaJbHUX MOTHBIB. [IpoTe, BllacHe MOTHBYBaHHS 10
HaBYaHHS 3a 00paHOI0 Npodecito He € MPIOPUTETHUM CIIOHYKAIOYUM (akTOpoM. Y IJIOMY CTYAEHTH YCBiIOMIIIOIOTh
I'YMaHHICTh Ta 3Ha4YyIIicTh Npodecii KopeKuiitHoro rmexarora, ajne MO3UTHBHE CTABJIEHHS 110 npodecii He cnpuse dop-
MYBaHHIO CTIMKHX IpodeciiiHIX MOTHUBIB, IEPEKOHAHb 111010 MOJaJIbII0i poOOTH 3a (paxoMm, 1m0 00yMOBIEHO MPUYNHA-
MU HE33JJOBOJICHOCTI mpodeciero. Y3aranpHeHHH aHai3 pe3yIbTaTiB 3aCBIqYUB HEOOXIAHICTH POPMYBaHHS MPOGECIiHHO
CIPAMOBAHOT MOTHBAIlli HaBUaHHA. Y CTAaTTi OKPECIEHO HUIAXH (GOpMyBaHHA NMPOodeciiiHO CIpsSAMOBAaHOI MOTHBAMii
HaBYaHHSI MaHOyTHIX KOPEKIIMHNX IeJaroriB y mporeci miAroTOBKM B 3aKJIa/Jax BHIIOI OCBITH, ampoOarlist Skux Oyne
MEPCIIEKTHBHAM HATPSIMKOM JOCIIKSHHS.

Knrwouosi cnosa: MotuBariisi, MOTHB, CTYJCHTHU crieniatbHOCTI «CremiaabHa 0CBiTa», MpogeciiiHo crpsiMoBaHa MO-
THUBAI[is HABYAHHS.
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