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INNOVATIVE TECHNOLOGIES IN THE FORMATION OF FUTURE
ENGLISH TEACHERS’ INTERCULTURAL COMMUNICATIVE COMPETENCE

The article deals with the innovative teaching technologies as a means of the formation of English language communica-
tion competence as an important component of future English teachers’ professionalism. The experiment was aimed at as-
sessing the effectiveness of using a set of innovative teaching technologies for the development of the above mentioned compe-
tence and involved 50 third-year students majoring in English philology who were divided into experimental and control
groups. The following exercises were used in the survey as the examples of interactive teaching technologies: “Microphone”,
“Brainstorm”, “Teaching and learning”, “Associative bush”, “Guess the question”, “Different perception”, “Describe my

favorite cultural tradition”, “Idioms and proverbs”, “Pros and cons corners”, “Do you know the person?”, What'’s appro-
priate?”. According to the research results, the applied techniques contribute to the development of students’ communicative
competence development and also encourage them for self-development.
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Introduction

Nowadays the development of the theory and meth-
odology of teaching future English teachers at universities
is aimed at achieving definite studying results among
which gaining a communicative competence is considered
to be the most relevant. The growing importance of teach-
ing future teachers the communicative competence across
the world in recent years can be partly explained by shift-
ing the focus from grammaticality and form compliance
into meaning and function loyalty. Teaching communica-
tive competence cannot be carried out without taking into
consideration the cultural dialogue. Thus, it is highly
important for higher pedagogical institutions to take on
the vital role of the development of the modern society by
designing a curriculum for future English teachers to
achieve intercultural communicative competence.

Trends in the development of the modern society in-
clude the processes of integration, globalization, expan-
sion of spheres of intercultural interaction. They covered
almost all spheres of human life: economic, political,
cultural and domestic. Anyway, people throughout their
lives communicate with representatives of other cultures.
There can be difficulties in the process of such communi-
cation, arising from a language barrier, differences in
world perception and cultural peculiarities. It obviously
requires the formation of tolerance and empathy, the abil-
ity for quick adaptation and modeling universal behavior
patterns in order to successfully integrate and implement
effective interaction. In university curricula of Ukraine
there are the criteria for future employees; our country
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needs highly skilled professionals capable of business
cooperation with foreign partners and professionals who
speak a foreign language competently. Such skills and
abilities are necessary for work or study abroad, for effec-
tive interaction in a multicultural team.

Without basic linguistic and cultural training of fu-
ture English teachers at the university, it becomes impos-
sible for them to teach others to become more intercultur-
ally and communicatively competent. To solve the prob-
lem we should thoroughly elaborate the training programs
for English teachers aimed at the development of their
intercultural competence.

The scientific literature review shows that there is an
amount of theories concerning intercultural communicative
competence. In publications of I. Bim, R. Milrud, P. Potter,
A. Sadokhin, S. Ter-Minasova, I. Yakymanska, . Zimnaiya
[2; 8; 11; 12], one can find the researches dealing with for-
eign language communication and methods for foreign lan-
guage teaching. There are also lots of scientific works (for
instance, by H.Gibbs, G. Gurie, D.Godson, J.Jensen,
A. Crushelnytska, A. Lawson) dedicated to training highly
qualified and competent specialists.

I. Zimnia believes that a student as a future specialist
should have the following characteristics of a person of
culture: respect of another person’ dignity and preserva-
tion of one’s own dignity; adequacy of behavior, culture
of professional and social interaction and social life; com-
pliance with ethnosociocultural traditions, customs,
norms, etiquette in mono- and intercultural interaction.
Especially important is specialist’s willingness to use the
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general cultural basis of knowledge, continue personal
cultural development, understand the main value-semantic
dominants of the modern society [12]. Consequently, the
issue of developing intercultural communicative compe-
tence of future English teacher is of particular interest
nowadays.

The paper aims to define the influence of using mod-
ern innovative technologies in teaching English for the
formation of intercultural communicative competence of
future English teachers.

Discussion

Current requirements for teacher’s professional
competence are mainly accented on technological aspects
of his/her activities. The role of learning English is in-
creasing through computerization of the educational
space, through the integration processes taking place in
the Ukrainian education, through constructive cooperation
between universities, international exchange programs
and opportunities of getting education abroad.

Traditionally, language teaching in our country was
focused on grammar and vocabulary reinforced by read-
ing and writing activities. Reading and writing were pri-
marily to help teach grammar and vocabulary rather than
improve students’ reading and writing skills. Teaching
techniques in the 20™ century were mainly based on all
around drilling and repetition, looking more like rote
language learning rather than meaningful language acqui-
sition. Almost all the syllabi of those times were ground-
ed on grammar. Nowadays the emphasis has eventually
changed as there appeared a purpose-based view of course
content which shows another way of looking at construct-
ing the working materials considering the communicative
purposes that a student need a language for.

Today, the process of learning foreign languages in
higher educational institutions is based on the Common
European Framework of Reference for Languages, which
states that while teaching any foreign language one should
take into account common to all European countries pur-
poses, content and methods of teaching. The document
gives a clear description of the approach adopted in teach-
ing for achieving a communicative competence [8]. All
the requirements highlighted in CEFR lead to gradual
changes in teaching process of foreign languages at uni-
versities of Ukraine. Such modernization of the teaching
work is also connected with innovative processes in de-
veloping communicative competence. In the center of
modern education at universities there is a student and
his/her potential, that is why the main aim for a teacher is
to choose methods and forms of organizing studying
English carefully to meet the target of learning English at
university — to acquire the communicative competence.

Thus, the Common European Framework focuses on
what learners can do with a language, for instance, if a
learner is able to attend a business meeting or a confer-
ence in a foreign language, use it to take notes in any
subject at the university or give clear instructions for
somebody to do something. A deep analysis of such “can
do” requirements to a language learner offers the oppor-
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tunity to choose new methods and forms of presenting the
modernized content and develop intercultural competence
within it. This content would include systems and skills
work and would clearly be organized around real world
uses.

Before analyzing the innovative technologies in
forming intercultural communicative competence, it is
necessary to define its meaning. According to modern
scientific researches, competence is considered as an
independent realizable ability, based on the acquired
knowledge, intellectual and life experience, values, which
an individual has developed as a result of cognitive activi-
ty and educational practice. The formation of communica-
tive competence implies the mastery of foreign-speaking
communication in the unity of its functions: informative,
regulative, emotionally-evaluative and ethical [6].

According to our scientific interpretation of commu-
nicative competence, it is a human ability acquired in the
process of natural communication or specially organized
learning. As to the structure of the communicative compe-
tence, it has the following components: linguistic (lexis,
grammar, phonetics, orthography); discourse (formation
of oral and written texts); pragmatic (successful achieve-
ment of a communicative goal); strategic (the overcoming
of communication difficulties); sociocultural (conformity
to sociocultural norms). The formation of communicative
competence manifests itself in various spheres of com-
munication, so its degree is determined by the level of
mastery of skills and abilities in the main types of speak-
ing (listening, speaking, reading, writing).

The modernization of the system of language educa-
tion is based on an intercultural approach, whose main
purpose in teaching a foreign language is to form intercul-
tural communicative competence. In our research, we
need to clarify the definition of intercultural communica-
tive competence in relation to future English teachers’
work. As to this point of view the term “intercultural
communicative competence” can be explained as func-
tional skills of understanding views and opinions of the
representatives of other cultures, correlating one’s own
behavior, overcoming conflicts in the process of commu-
nication, admitting the right for existence of various val-
ues and behavioral norms. It should be noted that intercul-
tural communicative competence creates the basis for
professional mobility, preparing for rapidly changing
living conditions, standards of world achievements, in-
creases the opportunities for professional self-realization
on the grounds of communication and tolerance.

When forming the intercultural communicative com-
petence of future English teachers it is useful to keep in
mind the map of language systems and language skills as
an overview of the subject matter. We believe that lan-
guage systems involve vocabulary, grammar, phonology,
phonetics, function and discourse. As well as working on
the language systems as what we keep in the head about a
language itself, we also have to pay attention to what we
do with the language, i.e. the ever trained skills reading,
listening, writing and speaking which should be devel-




oped in integrity. Unfortunately, some teachers underes-
timate the importance of skills work and try to teach new
words and grammar each lesson; however, lessons should
be aimed at improving students’ speaking skills.

Thus, it is important to remember that there is no ar-
ea of skills’ or language systems’ use existing in isolation:
one cannot organize fruitful communication if he/she does
not have command of appropriate vocabulary, and there is
no reason to learn new words unless you are trained to use
them in speech. The purpose of learning a language is
usually to enable a person to take part in meaningful in-
terchange of information. Sometimes traditional teaching
methods were focused on learning language systems as a
target and failed to provide learners with their own expe-
rience in using the linguistic knowledge.

Change of the emphasis has led to the search of new
forms and methods. As a result, in recent years, the issue
of the use of innovative technologies at universities has
been increasingly raised. This is not only new technical
means, but also new forms and methods of teaching, a
new approach to the learning process. As technologies
have begun to change the way English is learned in the
classroom, even bigger changes seem to be taking place
outside it. In fact, the digital revolution in learning now
threatens to undermine the classroom completely as a
place of study.

Moreover nowadays learning English by means of
mobile devices gains credibility every day and the in-
creasing popularity and rapidly diminishing cost of tablet
devices reinforce this by providing a format that really is
capable of delivering courseware. Thus, teachers’ roles lie
in keeping the balance between using innovative digital
technologies and other human dependent innovative tech-
nologies, creating the proper conditions for students’
practical language acquisition, in allowing students to
show their learning autonomy and independent search, in
activating their cognitive abilities.

Let us consider the nature of the concept of “innova-
tion” and “innovative technology” in relation to feasibility
of the use and effectiveness in teaching English. National
Doctrine of Education states that Ukraine should have a
boosting and outstripping development of innovative
education by updating educational content and organiza-
tion of the educational process in accordance with demo-
cratic values, market economy principles and modern
science and technology [7].

The term “innovation in education” was implement-
ed into the educational system of Ukraine in the period of
Reformation of the Soviet educational system. Many
domestic and foreign researches have been dedicated to
the issues of innovative activities in the field of education:
K. Anhelovsky, A. Arlamov, |. Bech, L. Vashchenko,
G. Gerasimov, |. Dychkivska, V. Zhuravlev, A. Kozlov,
M. Maylz, A. Nichols, A. Piechota, A. Popov,
V. Slastyonin and others [1; 4].

Researchers give many interpretations of the term
“innovation” as G. Syrotenko describes it as a new teach-
ing product — the result of the process of creating some-
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thing new, that updates the pedagogical theory and prac-
tice optimizing the achievement of public educational
goals. According to R. Yusufbekov, “pedagogical innova-
tion” is the content of possible changes in educational
activities that lead to previously unknown and develop the
theory and practice of teaching, i.e. the process of crea-
tion, development, use and distribution of the new [10].

Having analyzed the interpretation of this concept,
we consider that innovation can mean both a result and a
process. If we consider innovation as a process, it means
partial or large-scale changes of the system and the corre-
sponding human activities and innovation, and as a result
— it is something new, recently established [10, 15]. Thus,
innovative educational processes emerge due to the need
for social change in the educational environment, the
basis and content of which lie in innovative activity of the
teacher.

Innovative teaching is aimed at changing and im-
proving the educational process in order to achieve the
best results, acquire new knowledge and create new peda-
gogical practices. Innovative teaching is considered as the
process of understanding the practical experience of
teaching English, analysis of advanced experience of
English teachers, the implementation of the innovative
model in classroom practice focused on the formation of
qualitatively new educational activities and on the devel-
opment of intercultural communicative competence.

There is no doubt that the innovative teaching is
teachers’ creative work performed empirically, basing on
a pedagogical experiment, which involves studying the
effectiveness of new forms and methods of teaching [5, p.
17]. It becomes obviously useful to study the best educa-
tional experience, especially an innovative one for those
who train future English teachers. The purpose of their
innovative teaching lies in the creation of their own best
educational experience that consists of explaining its
relevance, the definition of the object and the leading
idea, summarizing the theoretical framework, working out
the technology of the development of experience and
demonstrating the results.

Such modern teaching techniques as studying in co-
operation, project methods, the use of new information
technologies, the Internet resources help to implement a
student-centered approach in teaching, provide individual-
ization and differentiation of education, taking into ac-
count students’ abilities, their level of training. Therefore,
we believe that in order to form intercultural communica-
tive competence of future English teachers one needs to
use such technologies as ICT, project technologies, study-
ing in cooperation, differentiation, problem solving tech-
nologies, etc.

As for ICT technologies in English classrooms,
teachers can conduct their lessons using various computer
resources. Almost every modern course book has extra
digital materials for developing both language systems
and skills. There exist a great number of computer pro-
grams which help to learn new lexical material, master the
pronunciation, check up grammar and review knowledge




on the learnt topic. The opportunities of Internet resources
are enormous; the global web has created all necessary
conditions for acquiring any kind of information. One can
easily get any regional or cultural material within several
minutes, teachers can provide classes not only with videos
about different countries but also organize virtual excur-
sions using such resources as Google map, travelgoon-
line.com, educatorstechnology.com, virtualfreesites.com,
etc.

At the lessons, a teacher can solve different didactic
tasks using the Internet and multimedia technologies:
develop reading and listening comprehension skills, en-
hance the vocabulary, foster respect and empathy to di-
verse cultural traditions in English-speaking countries,
motivate the inner desire to learn something new in Eng-
lish and activate autonomous language learning. The
Internet technologies widen students’ outlook; initiate the
cultural dialogue with peers from English-speaking coun-
tries.

Using Internet resources and multimedia support
students can take part in testing their own knowledge and
skills online, participate in various videoconferences and
Olympiads, have pen pals from other countries, chat on
Skype, etc. The possibilities for developing intercultural
competence are endless with ICT. The content basis of
massive computerization is connected with understanding
computer as the means of optimization of brainwork. The
teacher’s role here is only to create meaningful search for
future English teachers and provide counseling if neces-
sary.

It is noteworthy that the priority in acquiring inter-
cultural communicative competence lies in developing
learners’ communicative and interactive abilities, authen-
ticity in communication, achieving proficiency in English
through cultural context and individual development.
Nowadays the mentioned principles make it possible for
intercultural competence to grow up. The final goal in
learning English is to teach learners to feel confident in
foreign environment and form their ability to react ade-
quately in various cultural situations.

In this regard, it is useful to say that one of the fun-
damental assumptions today about teaching English is
that it occurs when students learn more by doing things
themselves rather than by being told what to do. Taking it
into consideration it is necessary to provide classes with
cooperation and interaction technologies of teaching Eng-
lish. This suggests, for example, that it may be more use-
ful not only to learn a dialogue or listen a teacher’s story
about how correctly to order a meal but also to role-play it
in a café¢ with the following feedback or suggestions.
Thus, interactive technologies within the communicative
approach contribute to the development of students’ inter-
cultural communicative competence.

The communicative approach enriched by technolo-
gies of cooperation and interaction becomes an efficient
strategy which models communication aimed at the crea-
tion of psychological and linguistic readiness to speak a
foreign language, conscious comprehension of the materi-
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al and ways of dealing with it. A communicative task
should propose a problem for students to solve or a topic
to discuss, what is more students not only share the in-
formation but also assess it with the help of criteria
worked out beforehand. The main advantage of using a
communicative approach in developing intercultural
competence of future English teachers is providing stu-
dents with an opportunity to choose linguistic units inde-
pendently.

The technology of cooperation or the so-called inter-
active technology also belongs to modern innovative
technologies. Its basic idea lies in creating the conditions
for successful collaboration of students in different educa-
tional situations. According to G. Selevko, it has the fol-
lowing characteristics: according to the level of applica-
tion — general pedagogical; according to philosophical
basis — humanistic; according to focusing on personality
structure — every kind of harmonious; according to the
content — educational, humanistic, comprehensive, pene-
trating, by its type of control: a system of small groups; as
to organizational forms — academic and club or individu-
al; as to the approach to the child — humane and personal
[9].

There is a division of interactive learning technolo-
gies into four groups: studying in pairs, frontal teaching,
learning while playing, learning while discussing [4, p.
22]. Group learning activities are characterized by a
change in the number of participants from two to five
people in a group. The group challenges a common goal,
the development of communication skills and intercultural
competence as well. There are also interactive teaching
technologies which involve work of the whole group of
students, namely discussion (“Microphone”, “Brain-
storm”, “Teaching and learning”, “Associative bush”,
etc.). As for the teaching techniques based on playing
(such as role-play and dramatization), they simulate dif-
ferent life situations and are the most favorite ones for
future English teachers, because here they have some
freedom of intellectual activity, presenting assumptions
and solving problem situations. The teacher in this case
plays the role of a facilitator and a consultant. A technol-
ogy “Learning while discussing” is an important way to
motivate and encourage cognitive activities in the process
of discussion. Students learn to defend their points of
view, to formulate their principles and respect others. The
result of the debate may be either coming to a consensus
or remaining unconvinced [3, p. 48].

Here we give an example of some activities we used
at university while conducting the experiment.

Warm up activity “Guess the question”.

A teacher starts the session by writing different
words on the board: (the USA, red, film, railway station,
restaurant, president, Lincoln, milk, garden, friends...).
The students are suggested to ask as many questions as
they can for the proposed words to be the answers. This
activity is aimed at teaching students to predict possible
questions; it generates their interest at the beginning of




the lesson and develops their ability to ask questions
spontaneously.

1. Activity “Different perception”.

The students are given the same sheets of paper. The
teacher gives the commands what to do with this paper.
The instruction: (Close your eyes, fold your paper in half,
tear the upright corner, fold in half again, tear the left
down corner of your paper, fold in half and tear the upper
left corner and fold it again to tear the right down corner,
then unfold it). Everybody follows the instruction careful-
ly, at the end students can see different patterns of their
sheets of paper. The aim of the activity to show different
ways of perceiving the same information.

2. Activity “Describe my favorite cultural tradi-
tion”.

Students are asked to draw their favorite cultural tra-
dition in the family. After it, they exchange their works
and cooperate to describe each other’s pictures. This ac-
tivity helps to raise awareness of different cultural tradi-
tions and also develops communicative competence.

3. Activity “Idioms and proverbs”

The students are divided into two groups. They are
given a number of idioms and expressions. Their task is to
find their equivalents in their native language.

4. Activity “Pros and cons corners”

Students are suggested the topic “Working in a for-
eign country”. There are posters with written words
“pros” and “cons” on the classroom walls. Students are
suggested different statements, their task is to choose their
position and substantiate it.

5. Activity “Do you know the person?”

All the participants are divided into groups. The
groups members are given the photos of people from
different cultural groups. Students have about 15 minutes
to give the characteristics to the person on the photo
(name, origin, age, profession, background...). This activ-
ity helps to develop communicative competence; it also
shows the stereotypical perception in describing people of
different cultural groups. After completing this activity, it
is reasonable to ask the following questions: Did you have
any difficulties in describing people? What influenced
your descriptions? Can the conclusions about one’s per-
sonality be made by only having seen the appearance?

6. Activity “What’s appropriate?”

Students are divided into two groups. They are given
cards with different traditions in various countries. The
sentences describing traditions are incomplete. Their task
is to guess the final part of the tradition. The group who
gives more correct answers — wins.

The results of studying scientific sources on the men-
tioned issue serve as the basis for an experimental verifi-
cation of the pedagogical principles of forming intercul-
tural communicative competence of future English teach-
ers. As a result of the study we developed a model of
forming up intercultural communicative competence of
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future English teachers. The research and experimental
work was organized in accordance with the basic re-
quirements for conducting a pedagogical experiment (Y.
Babansky, S. Goncharenko, N. Kuzmina) and it was held
at Melitopol State Pedagogical University named after
Bogdan Khmelnytskyi.

Pedagogical experiment was conducted within the
framework of the disciplines “Major foreign language”
and “Country studies”. The experiment involved 50 stu-
dents of the third year of study who were divided into
control (CG ) and experimental groups (EG). Quantitative
and qualitative indicators derived from the results of the
preliminary stage of the experiment led to the conclusion
that the levels of intercultural competence are homogene-
ous.

In this regard, it should be noted that basing on the
results of the use of the psychological and pedagogical
principles of forming intercultural communicative compe-
tence of future English teachers, we have outlined the
following criteria 1) professional-lingual competence and
its intercultural aspect; 2) logical competence and its
intercultural aspect; 3) intercultural socio-psychological
competence. During the pedagogical experiment, there
was an intermediate and final testing.

In order to assess the level of the development of in-
tercultural communicative competence according to voca-
tional speech competence and its intercultural aspect, we
used written test tasks corresponding to the distinguished
levels of intercultural communicative competence. Thus,
students were offered tasks for recognition, choice and
use of units of speech etiquette and speech acts for the
restoration of speech elements of the text, as well as as-
signments with freely-constructed answers without reli-
ance on speech patterns.

In order to assess the level of the development of
search and analytical skills that make up the logical com-
petence, a set of written test tasks was used. The students
of the experimental group were offered tasks for the
search, perception, comprehension, extraction and analy-
sis of factual and intercultural aspects of information. At
the same time, the analysis implies the definition of a
universal cultural value, reflected by an appropriate ele-
ment of information. The students of the control group
were offered tasks for perception, comprehension and
extraction of factual aspects of information. The fulfill-
ment of tasks on perception and comprehension of infor-
mation involves understanding the content, the identifica-
tion of its cultural orientation or socio-cultural aspects, as
well as logics of exposition. For diagnosing the level of
the third criterion the students were proposed to write a
letter of request using a stereotyped sample of a business
letter.

The result of processing and analysis of the received
data is given in Table 1.
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Table 1.
The dynamics of the levels of manifestation of intercultural communicative competence
Before the experiment After the experiment
Criteria levels, % EG CG EG CG
23 people 27 people 23 people 27 people

vocational speech high 11 10.2 55.2 28.1
competence and its average 27.2 25.7 23.7 489
intercultural aspect low 61.8 64.1 211 23
logical competence high 14 125 48.9 15
and its intercultural average 32.2 29.1 34 36.8
aspect low 53.8 58.4 17.1 48.2
intercultural socio- high 12.2 10.7 51.1 138
psychological compe- average 26,8 24.9 42.3 46.9
tence low 61 64.4 6.6 39.3

The comparison of the results showed that in the
group where we used innovative interactive technology to
form intercultural communicative competence the average
score has increased significantly. According to the first
criterion, there has been observed a change in the number
of students with the high level from 11% to 55.2%, ac-
cording to the second criterion — a significant growth
from 14% to 48.9%, and according to the third criterion —
12.2% t0 51.1%.

Apart from this, we took into consideration an expert
evaluation of other teachers who proved the increase of
the level of students’ communicative competence within
the experiment time in comparison with the control group.
Thus, the students of the experimental group could fluent-
ly communicate, they could ask and answer questions on
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BUKOPUCTAHHSA IHHOBALIMHUX TEXHOJIOITA Y ®OPMYBAHHI MI)KKYJIbTYPHOI
KOMYHIKATUBHOI KOMIETEHTHOCTI MAMBYTHIX YUUTEJIIB AHIJIIMCbKOI MOBH
[TiBrIIeHHS SIKOCTI BUKJTaJaHHS aHTIIIHCEKOI MOBH B YHIBEPCHUTETI ITOB’S13aHE 3 YIIPOBAKCHHAM 1HHOBAIIIHHIX TEXHOJIO-
Tiil B HABYAJIBHUI NpoIiec. Y CTaTTi 30CEepEKEHO yBary Ha 3MiHaX y MPIOpPUTETaXx MiJ] Yac BUBYECHHS IHO3EMHOI MOBH, PO3IIIS-
HYTO BH3HAYCHHS MOHATTS «MDKKYJIBTYpHa KOMYHIKATHBHA KOMITETCHTHICTEY 3 TIO3MIIIT ITiATOTOBKH MPO(eciiiHOTO crieramicTa.
Mera JHOCITiDKeHHS — BU3HAYUTH BIUTUB CYYacHHX IHHOBAIIIMHMX TEXHOJIOTIH Y BUKJIAJAHHI aHTITIFCHKOT MOBH Ha (pOpMyBaHHS
MDKKYJIBTYPHOT KOMYHIKATUBHOI KOMITETCHTHOCTI MalOYTHIX YUUTEIB aHITiHChKOT MOBH. PeTelbHuil aHasi3 HayKOBUX Pecyp-
CiB 1 IPaKTHYHUI JTOCBi BUKJIAJAHHS aHTIIHCHKOI MOBHU B TIEIATOTIYHOMY YHIBEPCHTETI JIOBEIIH, [0 HUHIIITHIO MOJIETb OCBITH
BaKKO YSIBUTH 0€3 BUKOPUCTAHHS IHHOBAIIHUX TEXHOJIOT1H. PO3BUTOK TEOPIi i METOIMKH BUKJIAJAHHS aHTITICHKOI MOBH Maii-
OyTHIM BYMTENISIM CHOTOZIHI CIIPSIMOBAHHMI HA JOCSTHEHHsI HaBYAIBHHUX PE3yJIbTaTIB, Cepe]] IKMX KOMYHIKATHBHA KOMIICTEHT-
HICTh BBaYKAETHCSI HAUOLIBII BaXKIIMBOO. 3pOCTAHHS Ti POJIi YACTKOBO MOSICHIOETHCS 3MIILICHHSIM aKIEHTY y BUKIIaJIaHHI aHTJIi-
CbKOI y OiK (pyHKIIIOHAJIBLHOCTI 1 3HAYYIIIOCTI MOBH, aJie CJIiJ| BIIBHAYUTH, 1110 PO3BUTOK KOMYHIKaTUBHOI KOMIIETEHTHOCTI ChO-
TOJIHI HEMOXKJIMBHI 0€3 ypaXyBaHHsI IiaJlory KyJIbTyp, CaMe TOMY BBa)KAEMO Ba)KIIBHM CIIPSIMOBYBATH TIE/IarorivHi 3yCHIUIS Ha
(hopMyBaHHS MDKKYJIBTYpPHOI KOMYHIKaTUBHOT KOMITETEHTHOCTI MalOyTHIX BUMTEINIB aHIIICHKOI MOBH, III0 MOXKe OyTH 37iiic-
HEHO 3a JIOTIOMOTOI0 TaKMX IHHOBALWHUX TEXHOJOTIH, SIK-OT: 1H(QOpMaIiHO-KOMYHIKAaTUBHI TEXHOJIOTii B MOBHHX KJIacax,
TIPOEKTHI TEXHOJIOT1], TEXHOJIOTIi criBHpani (IHTepakTUBHI TEXHOJOTIT), OpraHizamii pi3HUX BHIIB MOpPTQOIio Tomo. Y crarTi
AHATI3YIOTBCSI OCOOJIMBOCTI BUKOPHCTAHHS 3a3HAUEHHMX TEXHOJIOTIM Ha NMPaKTHYHMX 3aHATTSAX 3 aHMVIHCBKOI MOBH, a TaKOX
HAaBEZICHO TPHUKJIA]l POOOTH 31 CTY/IEHTaMH EKCTIEpUMEHTAIIBHOT TPYTIH, Jie OYJI0 BIPOBA/DKEHO KOMIUIEKC BIPaB sl (hOpMyBaH-
HSI MDKKYJIBTYpHOI KOMYHIKaTHBHOT KOMIIETEHTHOCTI Ha OCHOBI 1HTEpPaKTHBHUX TexHouorii. Cepes Brpas, ki OyJI0 BHKOpHC-
TaHO TiJ Yac eKCIEPHMEHTY, BiI3HAYMMO Taki: «Bramail 3armuraHasy, «Pi3He cCpuiHATTS», «ONUIIN CBOIO HailyIroOeHIITy
Tpamuilito», «lmiomu Ta mpuciB’ sy, «[IpoTmiexHi Kyt», «Uu 3Haete Bu momuny?», «lllo € mopeunumM?». 3a ITOMOMOTO0
METO/y aHaJi3y pe3yibTaTiB MisUBHOCTI OyJIO BHSBICHO 3POCTAHHS PIiBHSA C(POPMOBAHOCTI MIKKYIBTYPHOI KOMYHIKATHBHOL
KOMIIETEHTHOCTI CTYJICHTIB HAIPHKIHII eKcriepuMeHTy. Lle miarBep/pkye Te, Mo BUKOPHCTAHHS iHHOBAI[IHHNX TEXHOJIOTIH Ha
3aHATTSX 3 AHITIHCHKOT MOBH Ma€ TIO3UTHBHIUI BIUTMB Ha (HOPMYBaHHS MIKKYJIBTYPHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI.
Knrwouosi cnosa: KOMIIETCHTHICTh, MDXXKKYJIbTYPHA KOMYHIKaTUBHA KOMIIETCHTHICTbh, IHHOBAIIHI TEXHOJOT1{, Maii-
OyTHI y4nTesi aHrIiHCHKOT MOBH.
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