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FORMATION OF PROFESSIONAL ENGLISH COMPETENCE
IN FUTURE PSYCHOLOGISTS’ SPEECH

The article highlights the peculiarities of teaching professional English to future psychologists to use it when dealing
with conflict situations. The developed methodology is aimed at modelling the teaching process taking into consideration the
content of learning, its purposes, methods and control tools. The relevance of the issue studied is caused by the absence of an
integrated methodology of teaching the foundations of professional activity and foreign language communication to future
psychologists concerning their role of a conflict mediator. In focus of close interconnection of linguistic and occupational
activities the psychological characteristics of generation and reproduction of mediator’s communication in the mediation
process have been investigated, therefore the main types of mediators’ communicative behaviour according to the algorithm
of their professional activity have been determined. They include auditory speaking behaviour (introductory skills), dialogue
and polylogue speaking behaviour (clarifying skills), informative selective speaking behaviour (alternative speaking skills),
verbal motivating speaking behaviour (persuasive skills), and spontaneous regulative speaking behaviour (contractual skills).
In accordance with the designed model of the formation of professional English competence in future psychologists’ speech
the subsequent system of exercises with accompanying methodological recommendations has been described. During the
experimental trials the questioners and tests were used in experimental and control groups. The results of control test at the
final stage of the experiment have shown positive dynamics of students-psychologists’ English professional competence in the

experimental groups according to the established criteria.

Keywords: professionally oriented English, modelling of the teaching process, psychologist-mediator, types of
communicative behaviour, algorithm of professional activity, speaking skills.

Introduction

Careful attention to the issue of teaching professional
English to future psychologists has been caused by the
necessity to establish and develop contacts between
Ukrainian and foreign experts of various production and
non-production spheres of life, including mediation in
conflict situations; it generally corresponds to the direc-
tion defined by the National Strategy of Ukraine in 2012-
2021 years. This process involves providing conditions
for training highly qualified specialists in various fields
having a good command of a foreign language. Besides,
in terms of Ukraine’s accession to the world’s educational
space, learning English as a second language has acquired
the status of a mandatory component of future specialists’
professional competence.

Ukrainian citizens being in close contact with their
foreign partners need mediators’ help to settle profession-
al or domestic conflicts. Therefore, these professionals
must have a high level of both professional and foreign
language competence. Hence, there arises the issue of
teaching professional English to future psychologists,
especially to those who deal with conflicts resolution. For
the development and improvement of skills of profession-
al English communication within the occupation of a
psychologist the methodology of teaching English should
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be based on consideration of mediator’s special verbal
behaviour in conflict situations. Development and exper-
imental testing of an effective system of exercises for
training future specialists professional English communi-
cation is significant from both theoretical and practical
points of view.

Review of relevant researches over the two past dec-
ades allows to infer that there have been published a
number of works exploring and developing methods of
future psychologists’ professional foreign language skills
formation. The experience-constructivist approach to
teaching English through the content of the specialties
comprised in the cycle of Psychology students’ occupa-
tional training has been investigated by Tarnopolsky et al.
[9]; a range of communication skills and corresponding
frames has been developed by T. Astafurova [1]; a com-
municative strategy and tactics of speech behaviour in
conflict situations have been analyzed [4]; a model of
socio-cultural foreign language competence in Psycholo-
gy students based on the content of training has been
developed by I. Sultanova [14]; the methodology of
teaching future psychologists to read English authentic
occupation-related texts in frames of functional approach
has been suggested by L. Repkina [12]; peculiarities of
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Russian and English disputants’ and mediators’ speech
have been described by I. Pevneva [11].

However, the works of these and other authors are
primarily aimed at improving foreign language skills of
future psychologists through lexical and grammatical
psychological content material that still keeps a gap be-
tween teaching foreign language and professional activi-
ties. Educational nature of the process of mastering a
foreign language contradicts the theory of conceptual
speech activity. It is well-known that the performance of
any act requires direct connection with its verbal support
that is possible only under condition of complete integra-
tion of two processes — occupational training and foreign
language teaching of future professionals [8].

The absence of such an integrated methodology of
teaching the foundations of professional activity and for-
eign language communication to future psychologists
concerning such a psychologist’s role as a conflict media-
tor explains the relevance of the research.

The purpose of the article is to describe the meth-
odology of the formation of professional English compe-
tence in future psychologists’ speech.

Therefore, the task of the article presupposes pro-
found explanation of the lingual-didactic model of profes-
sional English language competence in speech of future
psychologists-mediators and the subsequent system of
exercises as far as the efficiency of the suggested meth-
odology has been checked experimentally according to
specially established criteria [6, c. 33].

Research methods

The hypothesis of the research implies that the pro-
fessional English language competence in future psy-
chologists’ speech will be efficiently developed if it is
based on previously acquired professional knowledge in
students” native language, which is strengthened and
practically applied in the following processes: gaining
knowledge of professional vocabulary and formation of
skills of its use in simple speech acts; the development of
speaking skills: introductory ones by exploring the es-
sence of the conflict via auditory speaking behaviour;
clarifying ones by specifying information via dialogue
and polylogue speaking behaviour; alternative ones by
offering the best options for eliminating conflict via in-
formative selective speaking behaviour; persuasive ones
by proving the necessity for adopting a compromise solu-
tion via verbal motivating speaking behaviour; contractu-
al ones by making mediation agreement via spontaneous
regulative speaking behaviour.

The hypothesis of the study has been proved in the
course of the conducted experiment at higher educational
establishments in Ukraine: Ushynsky University and
Ternopil Volodymyr Hnatiuk National Pedagogical Uni-
versity. The total number of students who have participat-
ed in the pilot study comprised 246 people, including in
the main experiment involving 120 students.

The methods of analysis, generalization and sys-
tematization of psychological and pedagogical, methodo-
logical and linguistic studies and official documentation
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were applied in order to determine the definition of the
concept “mediation in conflict situations”, the advantages
and drawbacks of existing teaching methods of a foreign
language to future psychologists as well as psychological
foundations of generation and reproduction of mediator’s
English speaking behaviour in the process of conflict
mediation. The method of linguistic analysis of oral and
written professional discourse was used in order to identi-
fy stylistic features of psychologist-mediator’s speech.
The method of modelling was applied to develop lingual
didactic model of professional English language compe-
tence in future psychologists’ speech. The methods of
systematization and classification of the learning material
and the methods of logical and didactic connection be-
tween pedagogical activities were used in order to devise
the system of exercises. The effectiveness of the devel-
oped method was evaluated by means of summative and
formative experiments. The levels of future psycholo-
gists’ English language professional communication skills
were assessed with the help of testing method. The meth-
od of statistic analysis of data was applied in order to
check the reliability of the results of experimental studies,
their quantitative and qualitative characteristics [6, p. 8].

Scientific novelty of the results implies the scientific
substantiation and the presentation of the developed
methodology of the formation of professional English
language competence in future psychologist-mediator’s
speech. The lingual-didactical model of the process of
forming future psychologists’ professional English lan-
guage competence has been described and designed based
on the development of the five speaking skills, each of
which provides professional-lexical, professional-stylistic
and professional-speaking formation. There have been
developed the criteria (linguistic-auditory, linguistic-
dialogue, informative-selective, verbal-motivating, spon-
taneously-regulatory) for evaluating the maturity level of
professional English language competence in future psy-
chologists’ speech.

The practical significance of the obtained research
results involves the development of educational and me-
thodical complex, which consists of an experimental
manual “Professionally oriented English language com-
munication for psychologists (in conflict situations)” by
Morska et al. [10] and “Basic Russian-English mediator
phrase-book” [7].

The experimental approbation of the methodology
aimed at the formation of professional English language
competence in future psychologists’ speech requires care-
ful description of the preparation and implementation of
the experiment, establishment of criteria to evaluate the
maturity level of future psychologists’ professional Eng-
lish communication skills, and interpretation of the exper-
imental study data.

The conducted experiment involved the implementation
of the following stages: theoretical, summative, and forma-
tive. The efficiency of the proposed method of experimental
studies was checked during the experiment, which has been
natural, open and horizontal-vertical (according to
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P. Hurvych). Unvarying conditions of the experiment in-
cluded: the number and nominal composition of the student
groups; a teacher as the experimenter; the maturity level of
the participants’ skills of professional English communica-
tion at the beginning of the experiment; terms of conducting
the experimental study; place of study. The variable condi-
tions included: the content and type of the exercises, the ratio
of different types of study, organization of the educational
process. The students were divided into experimental and
control groups randomly because the primary level of stu-
dents’ skills was roughly the same. Duration of the experien-
tial study in each of the examined groups lasted for 2 terms
of the academic year.

The experimental study has involved students of
Ternopil Volodymyr Hnatiuk National Pedagogical Uni-
versity and Ushynsky University. The students of EG
were taught according to the developed methodology
while the students of CG were trained according to tradi-
tional teaching methods, implemented in educational
institutions of Ukraine and presented in typical English
textbooks for higher education institutions approved by
the Ministry of Education and Science of Ukraine.

The criteria-based approach was used to assess the
levels of professional English language competence in
future psychologists’ speech in pre-experimental and
post-experimental tests. The criteria have been derived
from the criteria and evaluation indicators listed in “The
Common European Framework of Reference for Lan-
guages” [4] taking into account the assessment of the
maturity level of psychologist-mediators’ five profession-
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al speaking skills: introductory, clarifying, alternative,
persuasive and contractual.

Evaluation of the maturity levels of professional
English language competence in future psychologists’
speech has been conducted according to linguistic-
auditory criterion that determines the level of understand-
ing of the conflict essence; linguistic-dialogic criterion
that determines the number of units of the clarified infor-
mation; informative-selective criterion that determines the
amount of the proposed solutions to the problem by the
mediator; verbal-motivating criterion that determines the
number of persuasive techniques applied by the mediator
in speech, and spontaneously-regulatory criterion that
determines the level of contract compliance with the
standard mediation agreement. The maturity level of each
skill has been assessed taking into account the lexical
mistakes made by the students.

The tasks to check knowledge, skills and abilities ac-
cording to each of the denoted criteria were developed in
order to examine the maturity levels of professional English
competence in future psychologists’ speech. For objective
evaluation of the initial maturity level of professional English
language competence of future psychologists the results of
the pre-experimental and post-experimental tests were inter-
preted with help the learning coefficient according to V.
Bezpalko [2] which implied that “an assignment is consid-
ered to be completed at the satisfactory level if the coeffi-
cient is not less than 0,7 (70%)”.

Research results

The results of the experimental tests are presented in
the table 1.

Table 1.

Comparative table of the average results of the pre-experimental and post-experimental tests
examining the maturity levels professional English language competence in future psychologists’ speech

Groups Average learning coefficient Growth of the learning
pre-experimental learning post-experimental learning coefficient

experimental group | 42% 89% 47%

control group 44% 49% 5%

It is obvious that data presented in the table 1 indi-
cate the insufficient maturity level of professional English
language competence in speech in the both groups before
the experiment. Thus, the average learning coefficient in
the experimental group reached 42%, and in the control
one — 44%. After the experimental study, all the students
of the experimental group have reached and exceeded the
minimum level of learning coefficient — 89%, while con-
trol group students have not reached the minimum level —
49%. Growth of the learning coefficient in the experi-
mental group has achieved the indicator of 47%, and in
the control group it has shown only 5%.

The reliability and credibility of the research results
have been proved by Student-Fisher methods of mathe-
matical statistics [13]. The results of the experimental
studies have shown the effectiveness of the devised meth-
odology of the formation of professional English lan-
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guage competence in future psychologists’ speech and
confirmed the hypothesis [5, p. 13-16].

Discussion

The methodology of the formation of professional
English language competence in future psychologists’
speech is based on the designed lingual-didactic model,
subsequent system of exercises and methodological
guidelines for their effective implementation.

Lingual-didactic model of the formation of profes-
sional English language competence in future psycholo-
gist-mediators’ speech involves setting five goals of
teaching the following occupational activities: getting
acquainted with the conflict parties; learning the main
points of the conflict by means of listening to the parties’
stories; discussing proposals for the optimal solution to
the problem; encouraging the parties to choose a construc-
tive solution; writing a mediation agreement between the
conflict parties. The achievement of the first goal by

138




means of the English language requires students to have
knowledge of lexical material included in the group #1 on
the topic of conflict, as well as acquire professional and
stylistic communication techniques of evoking trust and
common patterns of courtesy, which are the basis of in-
troductory speaking skills that correlate with mediator’s
auditory-speaking behaviour. In the process of achieving
the second goal students are supposed to learn lexical
material from the group #2 (+ #1) about the grammatical
means specifying information, the knowledge of profes-
sional and stylistic speaking techniques of specification
and reframing of the perceived information that are the
basis of clarifying speaking skills that correlate with me-
diator’s dialogic (polylogic) speaking behaviour. The
third goal can be achieved with the help of knowledge of
the lexical material belonging to the group #3 (+ #2, + #1)
that covers the lexical and grammatical means of expres-
sion of supplementary information, stylistic speaking
techniques to encourage collaboration and generate new
ideas that make the basis of alternative speaking skills
that correlate with mediator’s informative-selective
speaking behaviour. In order to achieve the fourth goal,
students gain knowledge of lexical material included in
the group #4 (+ #3 + #2 + #1) about the lexical and
grammatical means of expression of the persuasive influ-
ence on the conflict parties’ behaviour, knowledge of
professional stylistic and general rhetorical speaking
techniques of persuasion, empathy and validation that are
the basis of persuasive speaking skills that correlate with
mediator’s verbal-motivating speaking behaviour. Finally,
the fifth goal can be achieved by students by means of
learning the lexical material of the group #5 (+ #4 + #3 +
#2 + #1) about the lexical and grammatical means of
writing standard mediation agreements, knowledge of
professional and stylistic techniques of business commu-
nication and summarizing that are the basis of contractual
speaking skills that correlate with mediator’s spontane-
ous-regulatory speaking behaviour [5, p. 10-11].

The methodology of the formation of professional
English language competence in future psychologist-
mediator’s speech consists therefore of five blocks of
exercises, each of which contains exercises aiming to
acquire two types of knowledge (lexical and stylistic) and
exercises aiming to develop subsequent speaking skills.

Conclusions

Firstly, the analysis of teaching methods of profes-
sional foreign language communication in Ukrainian and
foreign pedagogy has shown the proved expediency of
teaching professional communication by means of profes-
sional subjects, and therefore the selection of occupation-
related texts and active use of the gained vocabulary when
discussing occupation-related topics. Instead the reserved
capacity of this approach to the formation of professional
English competence in future psychologists’ speech still
has not been reached. They are supposed to consider the
psychological characteristics of generation and reproduc-
tion of mediator’ communication in the mediation process
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and determine the main types of mediators’ speech behav-
iour according to the algorithm of their work.

Secondly, mediation in conflict situations is a specif-
ic type of activity, which consists of the following units:
getting acquainted with the conflict parties; learning the
main points of the conflict by means of listening to the
parties’ stories; discussing proposals for the optimal solu-
tion to the problem; encouraging the parties to choose a
constructive solution; writing a mediation agreement
between the conflict parties.

Thirdly, according to the research outcomes, lingual-
didactic model of the formation of professional English
language competence in future psychologists-mediators’
speech requires the development of five professional
speaking skills. These parts of models are subsequent to
suggested objectives of training and presuppose the for-
mation of three components of English competence of
psychologists-mediators, namely professional-lexical one,
which implies relatively complete mastering of thematic
lexical and grammatical material; professional-stylistic
one, which demands relatively complete mastering of
stylistically-speaking techniques; professional-speaking
one, which is supposed to develop the efficient occupa-
tion-related speaking skills of a mediator.

Subsequently, the formation of professional English
competence in future psychologists’ speech requires the
completion of five blocks of exercises. Lexical exercises
are aimed at studying lexical material that enables future
psychologists-mediators to perform their professional
duties in English. Pre-speaking exercises are aimed at the
development of skills to use English stylistic occupation-
related means to influence the behaviour of an interlocu-
tor. Speaking exercises are aimed at the development of
competence skills of a psychologist-mediator. The sys-
tematic activation in speech of every unit of learning
material in connection with all previously studied ones is
suggested in order to prevent gaps in students’ knowledge
of linguistic and speech material and its permanent stor-
age, and thus - to result in fluent English speech.

Finally, the results of the final assessment during the
formative stage of the experiment have shown the positive
dynamics of growth of professional English skills of
students-psychologists of the experimental groups accord-
ing to the following criteria: 1) the quality of understand-
ing of the conflict situation has risen to 92%; 2) the quali-
ty of the collection of supplementary information — to
91%; 3) the quality of text-recommendations — to 89%; 4)
the number of used speaking techniques of persuasion —
to 88%; 5) the quality of mediation agreements between
the conflict parties — to 84% [5, p. 16-18].

The study described in the article does not cover all
aspects of the outlined issue. Prospects of the scientific
research studies involve further examination of distinct
features of teaching professional English to psychologists
regarding the following areas of their occupation: psycho-
logical diagnostics, psychological counselling, psycholog-
ical correction and psychotherapy.
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®OPMYBAHHS ITPOPECIMHO 30PIEHTOBAHOI AHTJIOMOBHOI
KOMIIETEHTHOCTI Y TOBOPIHHI MAMBYTHIX IICUXOJIOT'IB
VY craTTi BUCBITIICHO OCOOJMBOCTI HABYaHHS MaHOYTHIX TICHXOJIOTIB MPogeciiHO 30pi€HTOBaHOI aHTIIHCHKOI MOBH

JUTst e(DeKTHBHOTO 3IIHCHEHHS ITOCEPEIHUIBKOI TisUTRHOCTI B KOH(QIIKTHUX cUTYyamisX. Po3poOiieHa aBTopaMu CTaTTi Me-
TOJIMKA CIIPSIMOBAaHA HA MOJICJIFOBAHHS IPOLIECY HABYAHHSI, B3SIBIIM JI0 YBAaru 3MICT HaBUaHHS, HOTO LI, €JIEMEHTH Tpe/l-
METy JOCII/PKEHHsI, METO/IiB Ta 3ac00iB KOHTPOJII0. AKTYaJIbHICTh IIPO0OIeMH 00YMOBIIEHA BiJICYTHICTIO BiZINOBIAHOI iHTe-
IPOBAHOI METOJIUKH HAaBUAHHS MaWOYTHIX MCHXOJOTIB MpodeciiHol MisIbHOCTI Ta IHIIOMOBHOTO CIIJIKYBaHHS CTOCOBHO
Takoi cdepu npodeciiiHol IIsUTLHOCTI IICHX0JIOTa K rocepeHuKa KoH(IikTy. [Tcuxonoriuni 0coOIMBOCTI 3apOKEHHS 1
BIZITBOPEHHST MOBJICHHSI IOCEPEIHMKA B MPOIIEC MeIiaIlil OyJI0 TOCIIHKEHO B MPU3MI TICHOTO B3a€EMO3B’SI3KY JTIHIBICTHY-
HOi 1 mpodeciiiHO IisUTBHOCTI, MIO JO3BOJHMIIO BU3HAYHTH OCHOBHI BHIM KOMYHIKATHBHOI TMOBEIIHKH IOCEPEITHUKIB
BIATIOBIIHO 70 aJlrOPUTMY iXHBOT HPOQECIHOI MisNTBHOCTI, a caMe — ayANTHBHO-MOBIJICHHEBA (O3HAallOM4Ye MOBJICHHEBE
BMIHHS), Jianoriyia abo mnoJjijoriyHa (yTOYHIOIUE MOBJICHHEBE BMiHHS), iH(HOPMATHBHO-CEJIEKTHBHA (aJIbTEpHATHBHE
MOBJICHHEBE BMiHHS), BepOaIbHO-MOTHBYIOYA (IIEPEKOHYIOUE MOBJICHHEBE BMIHHS), CTIOHTAHHO-PETYJISITUBHA (JIOTOBIpHE
MOBJICHHEBE BMiHH:). BianosinHo 10 po3pobieHoi Mozerni hopMyBaHHS Npo¢eciiiHo 30pi€HTOBaHOI aHIIIIHCHKOI KoMIIe-
TEHTHOCTI B TOBOPiHHI MaifOyTHIX IICHXOJIOTIB OYJIO OIMCAHO CHCTEMY BIpaB 3 METOAMYHUMH pekoMeHaisiMu. [lix gac
eKCIIepPUMEHTAJIbHOT anpobariii O0yJ0 3acTOCOBAaHO aHKETYBAaHHS 1 TECTYBaHHS Y KOHTPOJBHHX Ta €KCIIEPHUMEHTAJIbHUX
Tpymax CTYACHTIB. Pe3ynpTaT KOHTPOJIBHOTO 3pi3y Ha 3aBEepINABHIA CcTalii eKCIEePHIMEHTY IMOKa3alnd MO3UTHBHY IH-
HaMiKy 3pOCTaHHS HABUYOK BOJOAIHHS MPoQeciitHM aHTJIOMOBHUM CIIJIKYBaHHIM CTYAEHTIB-TICHXOJIOTIB 3 €KCIIepUMEH-
TAJIFHUX IPYII BiIMOBIAHO 10 BCTAHOBICHUX KPHUTEPIiB.

Kniouogi cnoea: npodeciiHo 30pi€eHTOBaHA AaHTIIIMCHKa MOBA, MOJCIIOBAHHS TMPOIECY HABYAHHS, TCHUXOJIOT-
MTOCEPETHIK, BUIM KOMYHIKaTUBHOI TIOBEIHKH, aITOPUTM NMPpodeciitHOi AisTEHOCTI, MOBJIIEHHEBE BMiHHS.
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