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FOREIGN LANGUAGE ACQUISITION:
A COMMUNICATIVE AND COGNITIVE PARADIGM

The study deals with a modern strategy of a foreign language (FL) acquisition. It briefly outlines the process of
learning a FL within the framework of the communicative and cognitive approach. Developing learners’ communica-
tive and cognitive competence is identified as a current target. In order to achieve it, the teaching process has to be
grounded on the following basic principles: the first one accentuates the importance of acquiring a FL via cognitive
and communicative activity; the second one highlights the indication to employ learners’ epistemological styles in the
educational process; the third one postulates the premise that the process of a FL acquisition fosters the development of
students’ linguistic personalities, the fourth one emphasizes the assumption that a FL acquisition conduces and facili-
tates shaping learners’ worldviews; the fifth principle accentuates the relevance of widening learners’ knowledge
space. The key aspect of the paper is an experimentally proved spiral model of cognition, which signifies that in the
course of mastering a FL students move from perception of the material to speech production through such stages as
reproduction, apperception, knowledge incubation and creative reproduction. In the process of passing through the
singled out stages learners develop communicative and cognitive capacities and acquire relevant knowledge, habits and

skills that constitute alien communicative and cognitive competence.
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Introduction

This paper propounds a new conceptual framework
of learning a FL by university students majoring in Phi-
lology. Specifically, the study arises out of a need to in-
troduce cognizing subjects to a rational approach to learn-
ing a FL that can become a significant tool in acquiring
the necessary competence and speech experience. To this
end, the paper deals with a number of issues contradicting
the conventional wisdom that teaching a FL might be
based on the communicative approach [4; 8; 9; 11]. Re-
spectively, the maintained idea is at variance with the
existing assumption that a FL acquisition is mainly aimed
at developing communicative competence of students.
The cognitive aspect of learning that incorporates interre-
lation of speech and intellection remains either ignored or
deficient in support. With this in mind, it seems relevant
to identify the aim of learning a FL, to elicit the basic
principles of its teaching, and to devise an appropriate
model which will facilitate achieving the goal set. The
model is an integral part of a coherent and comprehensive
methodology applicable for developing learners’ commu-
nicative and cognitive competence.

Research methods

The suggested methodology and a constructed peda-
gogical framework were proved by a research experiment
adapted for students majoring in linguistic fields [14]. The
experiment was meant to expose how the elaborated
methodology could foster developing students’ communi-
cative and cognitive competence. The positive results of
the experiment showed a sufficient progress in acquiring
the necessary competence and displayed a considerable
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increase of the communicative and cognitive capacities,
habits and skills of the students.

The results were obtained through numerous quizzes
taken by the students of the experimental groups. The
obtained results vindicated the validity of the propounded
methodology and the appropriateness of the model pur-
portedly designed for that purpose [15]. The correspond-
ent teaching materials (the syllabus, lectures, the guide-
book, assignments for workshops, tests for self-control,
etc.) compatible with the devised methodology were suc-
cessfully implemented at a number of Ukrainian universi-
ties.

Considering the efficacious application of the pro-
posed methodology in foreign language classrooms at
modern higher educational establishments it seems rea-
sonable to specify the communicative and cognitive
framework of teaching a FL more circumstantially.

Discussion

Admittedly, contemporary methodology of teaching
a FL is determined by both the communicative and the
cognitive paradigms, each solving its specific problems.
In order to solve a set of methodical and pedagogical
issues it is necessary to combine them that will contribute
to cognition in the process of language acquisition. So, it
stands to reason that developing communicative and cog-
nitive competence as an acquired ability to successfully
perform speech and mental activity while solving real and
ideational problems via a target language should be con-
sidered as a goal of teaching a FL [1, 292].

Giving pre-eminence to communicative and cogni-
tive competence as a final goal of a FL acquisition it is
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necessary to consider the basic principles on which the
learning process is grounded. These principles posit the
significance of stimulating students’ mental and speech
performance, employing their epistemological styles in
the process of cognition, fostering their growth as linguis-
tic personalities, framing their worldviews, developing
their knowledge space, multiple intelligences and the
ability to conceptualize incoming information [1, 64]. The
aforementioned requires specification.

The first principle accentuates the importance of ac-
quiring a FL via cognitive and communicative activity,
which is considered as a complex conscious, poly-
motivated, purposeful process of perceiving reality de-
termined by the language and stipulated by sociocultural
and psychological factors [1, p. 88]. In its turn, in nonlin-
guistic environment the development of communicative
and cognitive activity needs to be purportedly stimulated.
It can be performed by means of creating (or modeling)
problem situations which cover both speech and intellec-
tual difficulties. While overcoming them students solve
set assignments: they process the subject matter by repro-
ducing, substituting, modifying and transforming it, per-
forming at that cognitive operations of analysis, synthesis,
comparison, generalization, induction, deduction, infer-
ence, etc., and subsequently produce their own speech
output.

The second principle highlights the necessity to em-
ploy learners’ epistemological styles in the educational
process — the ways through which they cognize the world
and acquire knowledge [5, 137]. These styles (specifically,
empirical, rational and sensual) manifest themselves in
various approaches students take to master a FL.

The third principle postulates the premise that the pro-
cess of a FL acquisition fosters the development of stu-
dents’ linguistic personalities. The idea is that by means of
a language an individual becomes a part of social con-
sciousness due to which his/her individual consciousness is
also developed. Since a language is a medium of collective
consciousness it is possible to speak of a personality only
as a part of social consciousness that is exhibited in speech
performance and thus becomes a linguistic personality — a
combination of capacities and characteristics that stipulate
person’s speech production. The model of linguistic per-
sonality development comprises semantic, cognitive and
pragmatic levels [2, 3]. It is hypothesized that within vari-
ous situations “a linguistic personality” may expose
speech, communicative and cognitive facets depending on
a set task [1, 93].

The fourth principle implies that a FL acquisition
conduces and facilitates shaping learners’ worldviews.
Here the assertion is underscored that the processes of
mastering a FL and worldview formation are interrelated
and overlapping. Simultaneously, shaping students’
worldviews presumes constructing a model of accultura-
tion in their minds — an abstract schema aimed at an indi-
vidual’s successful adaptation to an alien culture to tide
over any cultural shock. This model implies two manifes-
tations of cultural interaction [6, 113]: 1) the ethnocentric
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attitude based on prioritizing one’s own culture and re-
jecting other cultures; 2)the ethnorelative attitude
grounded on recognizing the equality of both native and
alien cultures. The assertion is highlighted that in the
process of a FL acquisition students are expected to focus
on ethnorelative interaction with an alien culture.

The next principle accentuates the relevance of wid-
ening learners’ knowledge space. The issue raised here
basically relates to a cognitive performance in the course
of which an individual learns to process, categorize, con-
ceptualize and generalize information, make inferences
and express the results of this activity via a language. It is
presumed that such an activity induces emergence of
general notions, concepts and mental constructs in the
minds of cognizing subjects. Being integrated together
they form a knowledge space — a corpus of structured
units of knowledge (specifically, frames, schemas, scripts,
nets, mental models etc.) which are interconnected to
support the functioning of the cognitive system of learn-
ers. The units of knowledge are thought to be the concepts
of different levels of abstraction and complexity. Within
the framework of a cognitive paradigm a concept is
viewed as an operative meaningful unit of mind, a quan-
tum of structured knowledge. Furthermore, concepts are
considered as the results of cognition. It means that by
synthesizing, analyzing, comparing and integrating vari-
ous concepts in the process of cognition a person forms
new concepts [3, 3]. With this in mind, concepts may be
regarded as “constructive mental blocks” of the
knowledge space of an individual.

According to the sixth principle, students’ multiple
intelligence should be developed and enhanced. The no-
tion of multiple intelligence defined by H. Gardner as
“modalities of learning” and “a biopsychological potential
to process information that can be activated in a cultural
setting to solve problems™, incorporates linguistic,
logical-mathematical, visual-spatial, musical, interperson-
al, intrapersonal, bodily-kinesthetic and naturalist intelli-
gences [7, p. 33-34]. It is supposed that in the process of
learning a FL the role of the linguistic and logical-
mathematical intelligences is prioritized as dominant
though other types of intelligences are nonetheless in-
volved in it.

The seventh principle implies the importance of de-
veloping learners’ abilities to conceptualize the input.
Working over the information under study is done by
activating mental structures which store acquired
knowledge in various forms. This process results in un-
rolling in the mind of an individual a mental space in
which mental representation of new information is built,
and the retaining of this information is done due to image-
ry turning this representation into a concept [5, 135].
Mental representation may be viewed both as a fixed form
of structured knowledge and as a procedure implying a
mental activity for processing information. The indica-
tions are therefore that mental representation is a con-
struction, the creation of which depends on a new situa-
tion and on the activation of concepts of acquired




knowledge in definite conditions for specific purposes.
The form of mental representation is considered as a con-
ceptual model or “a model of concepts” — a representation
of a certain entity constituted by a composition of con-
cepts which are used to help learners perceive the subject
matter that these concepts represent.

The term “conceptual model” may be used to refer to
models which are represented by concepts formed after a
conceptualization process in the mind of an individual.
Conceptualization and conceptual modeling are the means
that human beings employ for cognition, processing in-
formation and solving problems. Conceptual modeling is
the activity of formally describing information for specif-
ic purposes like understanding and communication. Such
an activity results in conceptual models. They
range in type from the most concrete tothe most gen-
eral and abstract. They also range in terms of the scope of
the subject matter they represent. They may represent a
single thing, the whole classes of things and even the vast
domains of the subject matter. Thus, the variety and scope
of conceptual models differ due to the variety of purposes
they are used for. Among conceptual models employed in
the process of a FL acquisition the most typical are sche-
mas, frames and semantic nets. They may be defined as a
system of mental constructs that facilitate learners’ re-
ceiving, processing, and retrieving the information under
study, and utilizing it in speech output of their own via a
target language [12, p. 77-78].

On balance, in the process of a FL acquisition both
the communicative and the cognitive paradigms are
equally manifested. Their combination has induced the
appearance of the communicative and cognitive approach
to teaching a FL. This approach has been grounded on
basic principles which accentuate the necessity to develop
learners’ communicative and cognitive capacities and
skills.

The aforementioned gives a rationale for emphasiz-
ing another key aspect of this study — a spiral way of
cognition which may be provided by a pertinent model. It
signifies that in the course of learning students move from
perception of the subject matter to speech production
through such stages as reproduction, apperception,
knowledge incubation, and creative reproduction, each
solving its specific purposes [1, p. 293-313]. The idea is
justified that passing through these stages students acquire
congruous knowledge, habits, skills and capacities that
constitute communicative and cognitive competence.

The singled out stages are on a par with J. Piaget’s
theory of intelligence [10, p. 21-22], according to which
any information perceived by an individual goes through
such levels as: sensori-motor (sense perception of infor-
mation), symbolic (mental representation of sensory in-
formation into internal mental symbols such as images),
logical (discursive-logical conceptualization of infor-
mation), linguistic (mental accommodation of information
via images and verbal codes). The convergence of J. Pia-
get’s levels of intellectual development of an individual
with the stages of learning in pedagogy has resulted in
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elaborating a communicative and cognitive methodology
of a FL acquisition. Overall, this methodology not only
encompasses the levels and processes mentioned above
but also contributes to them by singularizing new stages
which enhance the adequate understanding of perceived
information and foster its further processing, which in-
volve adaptation, modification, interpretation and ulti-
mately, production of new output.

Specifically, at stage one (perception of new infor-
mation) students are introduced into the global context of
communication, reflected in the basic text, which they
perceive simultaneously through the visual and auditory
sensory channels. Complementary to those, the kinesthet-
ic and logical channels may also be involved in this pro-
cess. Hence, multisensory perception is conducive to
creating holistic mental images, or percepts of the new
subject matter. Furthermore, it is at this stage, that in
students’ endophasia alien speech habits begin to develop.

Stage two is considered to be equally important (ini-
tial reproduction of new information). Here students re-
produce speech patterns from the subject matter at the
superficial level in single-type invariant situations. Con-
sequently, speech habits keep on being formed at this
stage.

Logically, the first two stages trigger off singulariz-
ing the next stage (apperception of new information) at
which students conduct a many-faceted analysis of the
perceived material, create conceptual models on its basis,
thus actualizing the schemata of their mental spaces and
inferring new knowledge. It can be assumed that this
stage may result in the intellectual construction of
knowledge space by cognizing subjects. From a cognitive
perspective students master a sign-gestalt [13, p. 144],
namely cognitive processes which occupy an intermediate
position between a stimulus (perceived information) and a
response (speech re/production). Due to this, stage three is
beneficial for developing cognitive habits of students.

The methodology of developing students’ communi-
cative and cognitive competence also takes into account
such a transitional stage of learning as incubation of the
acquired knowledge, which provides converting external
knowledge units into internal images or turning explicit
information into implicit. Therefore, this stage facilitates
further processing the subject matter and consequently,
mental and communicative performance of students.

In the process of a FL acquisition stage four is essen-
tial as well (creative speech reproduction of new infor-
mation). Here students reproduce new material at the
creative level in variant situational settings. Presumably,
by this time speech and cognitive habits have completed
their development and are being improved, and simulta-
neously, communicative skills are being formed. Logical
thinking of trainees unifies with intuition giving rise to
insight or heuristic cognition as the highest level of intel-
lection. As might be expected, this stage is advantageous
for the final one.

At stage five (independent speech production) stu-
dents utilize the imbibed material in their own meaningful




speech output. It is obvious that this stage is similarly
creative and is characterized by diversified communica-
tive settings. Accordingly, the wider proposed spectrum
of settings, the better communicative and cognitive recon-
struction of the perceived information one might expect.

Conclusions

It has been shown that learners’ communicative and
cognitive competence is acquired through five stages of
learning each of which is distinguished by certain dis-
criminative features and targets. The suggested methodol-
ogy promotes a spiral model of cognition since every final
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Yepracvkuii Hayionanvrutl yHisepcumem imeni boeoana Xmenvnuyvroeo,
oynvsap llleguenxa, 81, m. Yepkacu, Yxpaina

OBOJIOAIHHS IHO3EMHOIO MOBOIO:
KOMYHIKATUBHO-KOT'HITUBHA ITAPAJINTMA

VY crarTi MpeacTaBIeHO HOBUH paKypc BHpIIICHHs MPOOJIeMH OBOJOAIHHA iHO3eMHOI0 MoBOto (IM) crynenTamm-
¢inonoramu. 30kpeMa, NPOMOHYETHCS PalliOHAIBHUN MiAXIA 10 HaB4aHHA [M, 1110 MOXKe CTaTH BaXKJIMBUM IHCTPYMEH-
TOM y HaOyTTi IIyKAaHOi KOMIICTEHTHOCTI i HEOOXIIHOTO MOBJICHHEBOTO A0CBimy. CTaTTs Mae Ha METi 0OOrOBOpPEHHS
cydyacHOI crparerii OBOJIOIHHS iHO3eMHOI MOBOK (IM). 30Kpema, OKpeC/OeThes Mpoliec HaBuaHHS IM B acrekTi
KOMYHIKaTHBHO-KOTHITUBHOTO mifxoxay. KiHieBow meroro BuBYeHHs IM BH3HaueHO (opMyBaHHS IHIIOMOBHOI KOMY-
HIKaTHBHO-KOTHITHBHOI KOMIIETEHTHOCTI Cy0’€KTIB Mi3HAHHS. BUCYBa€ThCsl NPUITYLIEHHS, 110 JUISl IOCSATHEHHS IOCTaB-
JIEHOT METH HaBYaHHsS Mae OyyBaTHCS Ha MEBHUX NpuHIMNAX. [lepiunii mpuHIMI MiKPECcioe HeOOXIIHICTh HAaBYaHHS
IM B KOTHITUBHO-KOMYHIKaTHBHIN AisTbHOCTI. Jpyruii — akiieHTye moTpeOy BpaxXyBaHHS B HaBUAIBHOMY IIPOIIECI ermic-
TEMOJIOTIYHUX CTHIICH CTyIeHTIB. TpeTiil MPHHIUI MiIKPECITIOE BXKIUBICTh (DOPMYBaHHS CTYACHTIB IK MOBHHUX OCOOH-
crocteil. YeTBepTuii — mependavyae CTaHOBJICHHS y CyO’€KTiB Mi3HAHHSA KapTHHU CBITY. [I’ATHII IpUHIMIT MOCTYITIOE
HEOOXiIHICTh PO3BHBATH i PO3MIMPIOBATH 3HAHHEBUI pocTip cryAeHTiB. [llocTuil mpuHINN NpHITyCKae, 10 OBOJIOMIH-
Hs IM cniprsie po3BUTKY MHOKHHHOTO 1HTEJIEKTY Cy0 €KTiB mizHaHHA. ChoMmuii — iepenbavae GopMyBaHHS Y CTYACHTIB
3IATHOCTI 10 KOHIENTYaIbHOTO MOJAETIOBaHHA iH(opMarlii. 3arponoHoBaHi 6a30Bi KOHIENTYalbHI IOJIOXKEHHS OBOJIO-
ninHs IM ypaxoBylOTh HayKOBI HalpallOBaHHs 3apyODKHHUX 1 BITYM3HSIHUX JOCITITHHUKIB. KIIIOUOBUM acniekToM, sSIKHii
JIOCITIKYETBCSI B CTATTi, € EKCIIEPUMEHTANILHO NepeBipeHa cripaibHa MoJienb Ni3HaHHs. Lle o3Havae, mo B mporeci
HaBYaHHS CTYIEHTH MPOXOATh IUIAX BiJ| MEpLeENiii HaBYaJIbHOTO MaTepiajy /0 MPOAYKYBaHHS BJIACHOTO iHIIOMOBHO-
IO MOBJICHHS 4Yepe3 TaKi eTamny, sk IepBUHHA PENPOAYKIIis, alleplerLis, iHKyOalis 3HaHb i TBOpYa PEenpoAyKIis. Ap-
TYMEHTYETBCS JTyMKa PO Te, L0, PyXaloYuCh O3HAYEHUMH €TallaMH, CTY/ICHTH PO3BUBAIOTh KOMYHIKaTHBHI i KOTHITH-
BHI 3/1aTHOCTi, HA0yBaIOTh IIEBHHUX 3HaHb 1 (POPMYIOTH HEOOXi/IHI HABUYKHU H yMiHHSI, IO CYKYITHO CTaHOBIISTH 1HIIOMO-
BHY KOMYHIKaTHBHO-KOTHITHBHY KOMIIETEHTHICTh. 3alIpOIIOHOBAaHA METOAOJIOTIS I KoHUenwis HaByaHHs IM Oynu ekc-
MIEpUMEHTAILHO IIEPEBIPEHi B HAYKOBOMY €KCIIEpUMEHTI, aJallTOBAHOMY JUISl CTYJICHTiB-(1JIOJIOTIB.

Knrouosi cnosa: OBOIONIHHS 1HO3EMHOIO MOBOIO, IHIIOMOBHa KOMYHIKATHBHO-KOTHITUBHA KOMIICTCHTHICTB,
TIPUHIMIY O0BOJIOiHHS [M, cripaigbHa MO/ieINb Mi3HAHHS.
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