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EXPERIMENTAL WORK ON THE FORMATION
OF VIOLINISTS’ PERFORMING CULTURE

The carried out research aimed to check the efficiency of the developed organizational-methodical system for the
formation of future violinists’ performing culture. The system consists of the following stages: adaptation-instructing,
orientation-analytical, predictive-transformational, and corrective-harmonizing. Experimental work on the formation of
violinists’ performing culture involves the summative and formative experiments aimed at checking the effectiveness of
the suggested system for students’ performing culture formation at higher educational institutions. The aim of the sum-
mative experiment was to define the formation levels of violinists’ performing culture in terms of applying traditional
teaching methods. According to the results of the summative experiment the following four levels, which form future
musicians’ performing culture, have been defined — low (reproductive), satisfactory (reproductive-creative), high (crea-
tive), perfect (artistic-creative). During the formative experiment the effectiveness of the suggested organizational-
methodical system was assessed. According to the research results, due to the increase of the levels of the students’

performing culture in the experimental group, the suggested system has proven its effectiveness.
Keywords: artistic-creative level, professional self-diagnostics, axiological-performing analysis, predictive-
transformation stage, evaluative-creative personal-professional system, violinist’s performing culture.

Introduction

The creation of a theoretical and practical basis for
the formation of future artists’ professional culture plays a
significant role in the realization of the humanistic trans-
formation tasks of artistic and educational paradigm at
higher educational institutions. Professional and cultural
process includes all kinds of mastering the professional
knowledge: information, erudition, culture, competence,
mastery. The primary task of this process is not only the
formation of a world-class professional, but also of the
professional and cultural artist, which means the for-
mation of the professionalism based on the creative, eval-
uative and reflexive personal potential, which requires the
development of the strategy and tactics, forming the pro-
fessional activity on the top, acmeological level of the
performing culture [4].

The works which deal with music pedagogy of high-
er education (E. Abdullin, O. Apraksina, L. Archazhniko-
va, N. Guralnyk, O. Oleksyuk, V. Mutsmaher, G. Padal-
ka, L. Rapatska, O. Rudnytska, V. Stetsenko, G. Tsypin,
O. Shcholokova) to some extent point at the necessity of
the improvement of musicians’ performing skills. How-
ever, the scientific literature review shows that the for-
mation of a musician’s performing culture in its systemic-
theoretical and methodical aspects has not become the
subject of a particular research yet.

The traditional methods of a violinists’ performing
activity formation (V. Grygoryev, O. Blok, L. Auer,
B. Struve, A. Yampolskyi) emphasize that this process is
carried out on the basis of two main tendencies. The mat-
ter of the first one is the focus of the methodical thought
on the formation of a professional’s technical mastery,
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and, at the same time, the emphasis on the acquisition of
the perfect technical skills and abilities (I. Voiku, E. Ka-
millarov, K. Flesh). The second one is connected with the
search for acquisition methods of the performing interpre-
tation of the idea of a music work, and in this case the
emphasis is shifted from the technical skills to the for-
mation of future instrumentalist’s artistic  skills
(G. Kogan, O. Shulpyakov, Yu. Yankelevych). A tenden-
cy, prevailing in education, defines the style of a teacher
and affects the formation of his/her teaching culture.
However, the personality of every student is concealed in
the depth of these two tendencies. Specific individual
cognitive system and individual-psychological traits are
inherent to this personality. It can be revealed or ruined
depending on the extent to which a teacher has recognized
that special ground which contributes to its perfect profes-
sional development [3]. Therefore, the scientific reason-
ing of the influence of the future artist’s peculiarities on
the formation of his/her professionalism, as well as the
development of the systemic technique which could orient
the studying process of a future musician at the achieve-
ment of the top of the performing activity, form his/her
individual performing culture should act like a core unit-
ing these two tendencies [1; 2].

The phenomenon of violinist’ culture on the princi-
ples of interconnection between the levels of the devel-
opment of their personal and professional culture has not
been thoroughly investigated in terms of instrumental
performing art formation yet.

Thus, the aim of the research is to develop the theo-
retical and pedagogical principles and experimentally
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check the methodical system of future violinists’ perform-
ing culture formation.

Research methods

Experimental work on the formation of violinists’
performing culture involves the summative and formative
experiments aimed at checking the effectiveness of the
developed organizational-methodical system of students’
performing culture formation at higher educational insti-
tutions.

The aim of the summative experiment was to define
the formation levels of violinists’ performing culture in
terms of applying traditional teaching methods.

The summative experiment was conducted in three
phases and involved 295 students. The first phase — per-
forming-diagnostic — was aimed at defining the level of
the respondents’ performing maturity (formation of per-
forming skills, ability to independently interpret music,
general art erudition). The second — typologically-
diagnostic phase — defined the respondents’ ability for
performing personalization, their reflexive and axiological
performing skills. The third phase — artistically-diagnostic
— was focused on the peculiarities of future violinist’
performing activity on stage.

While conducting the summative experiment such
methods of research as direct monitoring (observation),
analysis of the results of students’ self-monitoring, polls,
questioning discussions, creative tasks were applied.

According to the results of the summative experi-
ment four levels of future musicians’ performing culture
formation have been defined — low (reproductive), satis-
factory (reproductively-creative), high (creative), perfect
(artistically-creative) which are distinguished by the level
of personally-professional orientation, artistic compe-
tence, ability of the students to evaluate the artistic crea-
tivity, to act creatively, the success of stage-performing
activity.

As a result of the conducted diagnostics the follow-
ing levels of violinists’ culture formation were found:
18% of the respondents had creative (high) and artistical-
ly-creative (perfect) levels. The other respondents did not
meet the high standards of performing culture: they had
satisfactory (47,2%) and low (34,8%) levels.

The results of questioning, expert evaluation, tests
aimed at comparing and correcting the level of violinists’
performing culture formation, which were conducted
during the formative experiment, verified the necessity of
implementing innovative artistic-performing teaching
methods at higher educational artistic institutions which
would contribute to the increase of the level of violinists’
performing culture.

The aim of the formative experiment was to evaluate
the research effectiveness of the developed pedagogical
model of future violinists’ performing culture formation
in the process of individual lessons, lectures and practical
lessons, teaching practice, and internship in the process of
implementing methodical authorial recommendations
“The basics of violinists’ performing culture formation at
higher artistic educational institutions”.
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In order to conduct the experiment, we made selec-
tion and modification of methods developed by S. Sys-
oyeva (methods of expert evaluation), used the technolo-
gy of module organization of artistic disciplines studying
according to G. Padalka et. al.

The formative experiment was conducted in four
phases:

1% one — conducting the experiment aimed at check-
ing the pedagogical appropriateness of the most consider-
able innovative methods of performing training of stu-
dents;

2" one — defining the sequence and content of the
stages of students’ performing culture formation;

3 one — examining the effectiveness of integral,
previously modeled organizational-methodical system of
violinists’ performing culture formation.

4™ one — quantitative and qualitative analysis of the
experiment results.

Discussion

At the first phase of the formative experiment we as-
sessed the efficiency of the developed organizational-
methodical system in terms of a laboratory experiment.
The qualitative and quantitative analysis of the data ob-
tained was used in it. The students were divided into two
groups (40 respondents in each group): experimental
group was represented by the students who worked using
the suggested methodology, and the control group was
represented by those who were taught according to tradi-
tional methods.

The main task of this experiment was to examine the
efficiency of the most considerable innovative methods of
each methodical complex, in particular: a method of per-
sonal-professional self-diagnostics (defining the basic
individual-psychological qualities, socio-adaptive fea-
tures, as well as artistic and technical skills); a method of
axiological-performing analysis; a method of performing
personalization (personal-meaningful comprehension of
the content of a music work, defining the stages of per-
sonalization as a basis of defining the performing style);
method of auto-suggestion and meditation in the process
of preparation for the artistic stage self-realization of a
performing project — as the key methods in the process of
achieving acme levels of a violinists’ performing culture.

The comparison of the groups’ work during the ex-
periment has made it possible to examine the influence of
performing culture formation methods on the quality of its
formation, and discover their effectiveness in the educa-
tional process. The evaluation of the experiment results
was conducted on the basis of module-rating system.

As a result of conducting the laboratory experiment
the effectiveness and the expediency of implementing the
developed innovative methods into the educational pro-
cess were confirmed. In particular, it is necessary to point
out that their implementation helped to form the perform-
ing culture and to motivate students for the achievement
of its acme levels [5].




At the second phase of the experiment the sequence
and the content of the stages of violinists’ performing
culture formation were identified.

As a result, it was found out that the first stage — ad-
aptation-instructing — was aimed at the formation of the
skills of individual professional analysis of performing
capacity (understanding of a real conception “I am a per-
former”) in comparison with the ideas of wviolinist-
performer’s ideal qualities. At this stage the formation of
students’ performing achievements set took place; special
attention was paid to stimulating of the violinists to the
deep cognition of art, realization of their place and role in
performing art. The application of motivational and cog-
nitive methodical complex is considered to be especially
important at this stage. That is why, the aim was practical-
analytical cognition and evaluation by the future profes-
sionals of their individual performing skills in comparison
with the needs of perfect music reproduction. Therefore,
the result of the adaptation-instructing stage should be the
increase of students’ personal orientation at the develop-
ment of special knowledge and skills, music and creative
skills, mental processes, individual and professional quali-
ties and features of their performing personality, and
based on this, their focusing on the formation of personal-
ly meaningful professionalism which will contribute to
the development of their performing worldview as a basis
for the growth of aesthetic-mental individual professional
system of the performing culture.

The task of the second stage — orientation-analytical
— is connected, first of all, with the development of future
professionals’ ability to compare personal performing
intentions and possibilities with the author-content coor-
dinates of the works studied (comparison of conceptions
“I am a performer” and “I am a composer”); at this stage
the analysis of the subjects of the performing interaction
(performer-work) takes place. According to this, the eval-
uative-analytical methodical complex is applied, in par-
ticular, the reflexive and evaluative dialogue between a
performer and a composer through this work is carried
out. This stage contributes to the formation of a perform-
ing personality on the basis of deepening of performing
self-awareness (reflexively-evaluative perception of the
idea of a music work, comparison of personal performing
intentions and composing values expressed in the work).
Therefore, at this stage a violinist’s performing attitude is
formed, and it is based on the comparison of two profes-
sional-evaluative systems — a performer and a composer
of the music work. Thus, the result of this stage is the
formation of students’ evaluative-regulative skills.

The third stage — predictive-transformational — is
dedicated to the definition and implementation of the
program of correction, modification, and transformation
of performing possibilities according to the defined per-
forming attitude (project-conception) of a violinist. At this
stage the formation of students’ performing style is acti-
vated by encouraging them to self-improvement in per-
forming art, to system-transformational professional ac-
tivity at a personally-analytical level. The methods of
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creative and projective, as well as communicative and
artistic methodical complexes are of primary importance.
Their application is stipulated by the necessity of stu-
dents’ understanding of personalized performing concep-
tion “I am a performer-creator”. Thus, this stage involves
the mastering of artistic and artistic-transformational
stages of music work’s personalization content. The work
at this stage results in the mastering of artistically-
personalized (creative-projective) performing creativity
by future professionals, which enables the comprehension
of studying process content on the basis of activation of
students’ personal dispositions. Moreover, the second and
the third stages result in the formation of axiological and
creative individual professional system of a violinist’s
performing culture, the core of which is the formation of a
future performer’s style.

The fourth stage, correctively-harmonizing, is di-
rected at filling the performing thesaurus of students-
violinists with new music images, at the enrichment of
their spiritual sphere, the sphere of intellectual-emotional
feelings in art, and based on this the development of the
ability to search for the original artistically technical
means of music interpretation. This stage is aimed at the
formation of a performer-artist, who does not only repro-
duces but also creates at the same level as a composer,
and acts like a co-author of a music work.

At this stage a relatively balanced connection be-
tween emotionally-communicative and technically-
expressive performing components on the basis of apply-
ing the stage-artistic methodical complex is formed. The
achievement of an optimal balance between artistic axio-
logical intention and reasonable system of technical
means of a violinist’s expressiveness, as well as harmoni-
zation of creative intention of a performer and a compos-
er, their complete or partial coincidence, becomes the
main idea of work at this stage. This results in the for-
mation of communicative-expressive artistry of a violin-
ist, achievement of his/her stability during rehearsals and
concert performances as a display of artistic and techno-
logical personal-professional violinist’s system maturity,
which is represented by defining the maturity of personal-
ly and artistically meaningful interpretation.

For the successful mastering of the material by stu-
dents, enabling the choice of individual studying pro-
grams, creating the possibilities of timely evaluation of
the knowledge level and abilities of every student, the
special course “Theoretically-methodical principles and
technologies of violinist’s performing culture formation”
as well as the methodical recommendations on the basis
of a violinist’s performing culture formation were devel-
oped and implemented into the educational process.

During the third and the fourth phases of conducting
the formative experiment we checked the effectiveness of
organizational-methodical system of violinists’ perform-
ing culture formation on the basis of generalizing the
research results.

The generalizing comparative analysis of the re-
search results has shown that there was the decrease of the




low (reproductive) level from 29.2% to 6.73%, the in-
crease of the satisfactory (reproductively-creative) level
from 51.5% to 56.84%, high (creative) — from 17.0% to
27.79%, perfect (artistic and creative) one — from 2.3 to
8.6% in the control group. In the experimental group the
reproduction level has decreased from 29.7% to 1.8%,
satisfactory one — from 49.62% to 6.52%, the high level
has increased from 17.84% to 60.44% and the perfect
(artistically creative) level has increased from 2.82% to
31.22% (thus, it may be noticed that there is the increase
in the experimental group by 4.4 times, and in the control
group — by 1.6 times). The results prove the effectiveness
of the implemented organizational-methodical system of
violinists’ performing culture formation.
Conclusions

REFERENCES

1. Andreiko, O. I. (2013). Vykonavska kultura
skrypalia: teoriia ta metodyka formuvannia: monohrafiia
[Violinist’s performance culture: theory and methods of
formation: monograph]. Lviv: Halytska vydavnycha
spilka [in Ukrainian].

2. Medushevskyi, V. V. (1980). Chelovek v zerkale
intonatsyonnoi formy [Man in the mirror of intonation
form]. Sovetskaya muzyka — Soviet music, 9, 40-46 [in
Russian].

JITEPATYPA

1. Amngpeiiko O. 1. BukoHaBcbKa KyJIbTypa CKpH-
masst | Teopis Ta MeToauka GopmyBaHHs : [MoHOTpadis] /
O. 1. Aunpeiiko. — JIbBiB : ['anuibka BUAaBHUYA CITIJIKA,
2013. - 298 c.

2. Menymesckuii B. B. UemoBek B 3epkaje HHTO-
HarroHHOH (opmer B. B. Menymesckuit // CoBerckas
My3blka. — Mocksa, 1980. — Ne 9. — C. 40-46.

lNedazoeika — Education

The carried out research involved the development
and approbation of the organizational-methodic system of
violinists’ performing culture formation, which includes
the interconnected unity of the goal, pedagogical condi-
tions, methods, means and optimal forms of teaching
students to play the violin, studying the sequence of the
educational process stages oriented at the personalization
of students’ performing activity in the context of their
comprehension of artistic wealth of world music culture.
According to the research results, the system is effective
for the development and formation of future violinists’
performing culture.

The conducted research proves the necessity of de-
fining the ways of providing the theoretical-methodical
principles of developing the teaching and research skills
of future violinists at higher educational institutions.

3. Rudnytska, O. P. (2002). Pedahohika: zahalna
ta mystetska: navch.posib. [Pedagogy: general and artis-
tic: tutorial]. Kyiv: Interprof [in Ukrainian]

4. Nadolnyi, I. F. (Eds.). (2008). Filosofiia:
navch.posib. [Philosophy: tutorial]. Kyiv: Vikar [in
Ukrainian].

5. Andreiko, O. (2012). The formation of acmein-
dividual of musician-performer. Science, Technology and
Education, (Vol. 2.), (pp. 16-20) [in English].

3. Pymuunpka O. II. Tlemarorika: 3arajibHa Ta MH-
crernpka: HaBu.moci6. O. II. Pyguummbka. — K.: I[HTEp-
npod, 2002. — 270 c.

4. Oinocoois: HaBu.moci0. 3a pex. 1. @. HamonsHo-
ro. — K.: Bikap, 2008. — 534 c.

5. Andreiko O. The formation acmeindividual of
musician-performer / O. Andreiko // Science, Technolo-
gy and Education. — Westwood. — Canada, 2012. —Vol.
Il. - P. 16-20.

Oxkcana lsaniena Auopeiixo,
OOKMOP neoazociunux Hayx, npogecop Kaghedpu ckpunxu,

Jlveiscoka nayionanvna mysuyna akademis im. M. B. Jlucenxa,

eyn. Huowcanxkiscvkozo, 5, m. Jlvsis, Ykpaina

EKCIHEPUMEHTAJIBHA POBOTA 3 ®OPMYBAHHSI BAKOHABCBHKOI KYJIbTYPU CKPUTIAJIS
Merta nocitipKeHH TIoJsrae B eKCIIepIMEHTaIBHIH TTepeBIpLi METOANYHOT chcTeMH (pOpMyBaHHSI BUKOHABCHKOT KYJITYPH

MaiOyTHBOTO cKpunaist. EkcriepumenTanbHa podoTa 3 (popMyBaHHS BUKOHABCHKOI KYJIBTYPH CKPHITAI PE3EHTYE Xi 1 pe3yiib-
TaTH KOHCTaTyBAILHOTO, (DOPMYBAITBHOTO EKCIIEPUMEHTIB 3 MEpeBIPKH e(EeKTHBHOCTI 3MOJIENIbOBAHOI OpraHi3aliiiHo-
METOJIMYHOI CUCTEMH (hPOPMYBAHHS BUKOHABCHKOI KyJIBTYPH CTY/ICHTIB y BHIIMX HABYAIBHUX MY3UIHHX 3aKIa/1ax; pPO3pOOIeHO
eranu (opMyBaHHSI BUKOHABCHKOT KYJIbTYPH CKpPHITAIsl, HABEICHO eKCIIEPUMEHTAIIbHI JIaH1 TIPO JIMHAMIKY PO3BUTKY BUKOHABCh-
Kol KynbTypu. Ha IpyHTI JaHMX KOHCTATyBaJbHOTO E€KCIIEPHMEHTY BH3HAYEHO HOTHPH PiBHI CPOPMOBAHOCTI BUKOHABCHKOL
KyJbTYpH MaiHOyTHIX MY3HKaHTIB — HU3bKHI (PETIPOAYKTHBHUIT), TOCTaTHIH (PEerpOayKTHBHO-TBOPUMIA), BICOKHI (TBOpHUMIl),
JIOCKOHAIMH (apTUCTHYHO-TBOPUMIA), SIKi BiJIPi3HSIOTHCS CTYTIEHEM OCOOMCTICHO-(DaxoBoi 30pi€HTOBAHOCTI, MUCTEIIHKOIO KOM-
TIETEHTHICTIO, 3/IATHICTIO CTY/ACHTIB JI0 OIIHIOBAHHS XYJOXKHBOI TBOPYOCTI, JO KPEaTUBHHUX [il, YCIIIIHICTIO CIIEHIYHO-
BHKOHABCBHKOI JIiSUTHHOCTI. Y TIpolieci MpoBeieHHS (POPMYBAIBHOTO EKCIIEPUMEHTY 3IiHCHIOBANIACh TepeBipka e(heKTHBHOCTI
PO3po0OIIEHOT OpraHizaniifHO-METOIMYHOT CHCTEMH (POPMYBAHHS BUKOHABCHKOI KYJIBTYPH CKPHIIAJISI Ta BU3HAYEHHS 3MICTY eTa-
B GopMyBaHHs aHOTO (heHOMEeHY. AmanTaliifHo-HaCTaHOBYMI eTar CIpsMOBaHO Ha ()OPMYBAHHS y CTYJEHTIB YMiHb OCO-
OUCTICHO-()aXOBOTO aHaJIi3y CBOIX BMKOHABCHKMX MOXKIMBOCTEH (YCBIZIOMJIEHHS peajlbHOi KOHILEMIl «SI-BHUKOHAaBElpb») Y
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3iCTaBJICHHI 3 YSBJICHHSAMH IIOJI0 CTAJOHHHX SKOCTEH CKpHITaI-BUKOHABIS. J[pyrwii eram — opieHTaIliiHO-aHATITHIHUNA —
TIOB’S13aHO 3 PO3BUTKOM 3/1aTHOCTI MaiiOyTHIX CHEIaIiCTIB 10 3iCTaBIICHHS BIIACHUX BUKOHABCHKUX HaMIpiB Ta MOMKIIMBOCTEH 3
ABTOPCHKO-3MICTOBIMH KOOPAMHATAMH PO3yUyBaHHX TBODIB (TIOPIBHSHHS KOHICMIIH «S1-BHKOHABEIB» 1 «SI-KOMITO3UTODY),
TOOTO 3MIHCHIOEThCS aHa3 CyO’€KTIB BHKOHABCHKOI B3a€MOMii (BHKOHABEIL-TBIp). TpeTili eram — MPOrHOCTUYHO-
TpaHc(hOPMYIOUHIT — PUCBIYYETHCS BU3HAYEHHIO 1 pealtizalii mporpamMu Kopekiiii, moaudikari, Tpanchopmartii BAKOHaBCHKUX
JIOCSITHEHD BIJIOBIZHO JI0 BU3HAYEHOT BUKOHABCHKOT MPOEKT-KOHLIETIIIIT CKPUIAIIST; aKTHBI3aLlli CTAHOBIICHHS IEPCOHATI30BAHO-
BUKOHABCHKOT'O CTHIIIO CTY/ICHTIB IIUIIXOM CTHMYJIFOBaHH! iX JI0 CAMOBHP@)KEHHSI Y BAKOHAaBCbKOMY MHUCTELITBI, CIOHYKaHHSI JI0
CHCTEMHO-TIEPETBOPIOBAILHOI KOHIIEPTHO-BUKOHABCHKOT JisUTbHOCTI. UeTBepTHii eTar, KOPEeKTHBHO-TAPMOHI3YIOUHH, CIIPSIMO-
BYETHCSI HA HAIIOBHEHHS] BUKOHABCHKOTO Te3aypyCy CTY/EHTIB-CKPHUITaJIiB HOBUMH LIIHHICHO-3HAYYIIMMH MY3HYHUMH 00pa3amu,
30aradeHHs iX JyXOBHOI CepH, PO3LIMPEHHS chepH IHTEIeKTyaIbHO-eMOIIMHIX TTepeKUBaHb MICTEITBA i Ha il OCHOBI po-
3BUTKY 3[aTHOCTI JI0 TIOIITYKY OPHTIHAIFHUX XyI0KHBO-TEXHIYHIX 3aC001B iHTEpIIpeTamii My3HKH.

Kntouosi cnosa: apTUCTUYHO-TBOPYHMHA pPiBEHb, OCOOHCTICHO-(paxoBa CaMOMIarHOCTHKA, aKCIOJOTiYHO-
BUKOHABCHKHUH aHaNi3, NPOTHOCTHYHO-TPAaHC(OPMYIOUHI eTam, IiHHICHO-KpeaTHBHa ocoOWCTicHO-(haxoBa cucTeMma
BUKOHABCHKOT KyJIBTYPH CKPHIAJISL.

Submitted on March, 23, 2017

UDC: 371.212.3:159.928.22(045)
DOI: https://doi.org/10.24195/2414-4665-2017-4-16
lvan Voloshchuk,
Doctor of pedagogy, associate professor,
Yaroslav Rudyk,
PhD (Candidate of Pedagogical Sciences), associate professor,
Department of Teaching Methods and Educational Institutions Management,
Olena Soloviova,
senior lecturer, Department Romance and Germanic Languages and Translation, degree-seeking student,
The National University of Life and Environmental Sciences of Ukraine,
15, Heroiv Oborony Str., Kyiv, Ukraine

MEASUREMENT OF GIFTEDNESS:
ANNOYING FAILURES AND GREAT DISCOVERIES

The article presents the results of the research on intelligence, giftedness and its measurement which demonstrate
strong and weak points of solving the problem of measuring gifted individuals. Intelligence comes out as a mental con-
struct of intelligent behaviour and giftedness is given as its attribute. Intelligent behaviour is structurally presented; this
serves a theoretical basis for the measurement of giftedness which is based on the suggested principles. The issue of
development of giftedness is brought to the open and social and pedagogical conditions are considered to be necessary
to change structural components of giftedness quantitatively.

Keywords: instinctive behaviour, reactive behaviour, intelligent behaviour, intelligence, giftedness, measurement
of giftedness.

Introduction

The fact that people differ in their abilities (including
academic) has been known since early times. But at the
times when an individual form of learning dominated in
education because only some people could study, the
problem of differentiating people on the basis of their
abilities (first of all in education) was not so urgent. Peo-
ple from social corps d’elite mostly studied as they were
mainly prepared to learning genetically. Cases when peo-
ple showed their inability to study were considered to be a
deviancy as well as those cases when people from masses
proved to be academically strong and rose to eminence in
cognitive and creative activities.
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The issue of differentiating people on the basis of
their abilities became relevant after broad masses got the
opportunity to learn and collective forms of learning were
incorporated into an academic process. Thus it was neces-
sary to identify those who turned out to be unable to mas-
ter academic curriculum properly. This is not about those
who have grave mental disorders but about those who are
retarded at the present period of time.

A positive solution of this pragmatic problem en-
courages researchers (at present primarily psychologists,
not pedagogues) to formulate a new issue — whether it is
possible in the same way to identify those who outgrow
their peers mentally at the present period of time, not in
those characteristic features which are responsible for




