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In the article the notion of «a web-case» has been defined, its structure and the peculiarities of its use in the process
of teaching English have been presented. The analysis of theoretical resources and a survey have been conducted that
approved the necessity to develop new forms, methods and tools of teaching English with the use of multimedia technolo-
gies. The use of a web-case in teaching English to future economists has been proved. The empirical data show the effec-
tiveness of implementation of a web-case and other interactive tasks in the educational process.
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Introduction

In the National Strategy of Educational Development
in Ukraine for 2012-2021 it is emphasized that in the
framework of Ukraine’s formation as an independent coun-
try with its crucial changes in all its spheres of public life
the reforms in the national system of education require
solving sharper problems that slow down the development
of the educational system and prevent from opportunities to
provide a new quality of education. They include excep-
tionable content of education, its national standards, curri-
cula, syllabi and textbooks, in particular; lack of structure
and content orientation of the system of education towards
market needs and modern economic challenges; a slow
process of humanization, ecologization and informatization
of the system of education as well as the implementation of
innovative methods, information and communication tech-
nologies into the educational process. According to the
tasks set in the field of education, it is important to provide
a stable development and a qualitative breakthrough in the
national system of education. It requires modernization of
educational, scientific, methodical and equipment base in
the higher educational establishments.

One of the most important challenges of modern edu-
cation is reconsideration and update of methods of teaching
English to future economists. Nowadays the level of the
English language of students majoring in economics very
often does not correspond to the Effective Operational
Proficiency level that is mentioned in the Common Euro-
pean Framework of References for Languages.

The problem of teaching a foreign language to eco-
nomics students has been studied by Y. Avsiukevych,
O. Bigych, O. Dehtiariova, T. Karayeva, T. Korzh,
Z. Kornyeva, O. Penkova, V. Tytova, et.al. The scholars em-
phasize the importance of new educational technologies im-
plementation into the process of foreign languages teaching.

The use of multimedia technologies in teaching a
foreign language was researched by Ya. Bulakhova,
N. Klevtsova, T. Kolesova, A. Lazareva, O. Paliy,
O. Tarnopolskyi [4], et.al. The combination of different
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methods of teaching speaking, reading, listening and
writing in a foreign language with modern tools of ICT
contributes to the activization of the educational process
and the formation of foreign professional communicative
competence of students.

Some scholars paid special attention to the issue of
teaching a foreign language to economics students using
educational projects and game forms (L. Vygotsky,
O. Leontiev, D.Bubnova, A. Bunina, V. Martyniuk,
J. Richards, G. Yavorska, et.al.) as well as the case study
method (J. van Maanen, J. Erskine, M. Reichelt, A. Wat-
son, O. Sidorenko, Yu. Surmin, L. Shtefan, et. al.) that
foster the development of teamwork skills, critical think-
ing, the formation of research skills as well as self-study
skills. The scholars believe that modeling real business
situations, especially due to the combination of role-
playing, imitative and organizational-activity aspects of a
game, helps to combine educational activity with a pro-
fessional environment in order to form professional
knowledge and skills of future economists [2].

Despite a great number of methodical works, the is-
sue of using multimedia technologies, including Internet-
technologies, in the process of teaching a foreign lan-
guage to future economists is still acute and understudied.

The present paper aims to define the notion «web-
case», its structure and peculiarities of its use in the
process of teaching English to students majoring in eco-
nomics. The following tasks have been set:

1) to review scientific and pedagogical literature in
order to study the current state of teaching English by
means of new technologies;

2) to make a definition of the notion «web-case»
and distinguish its components;

3) to approve the effectiveness of using web-case in
the educational process.

To achieve the goal and implement the tasks set, the
following research methods were used: theoretical (analy-
sis, comparison, generalization, systematization of litera-
ture to make a definition of the notion «web-case» and the



https://doi.org/10.24195/2414-4665-2017-2-10

research of the current condition of the issue), empirical
(diagnostic methods: observation, questionnaires, discus-
sions, solving cases; pedagogical experiment to study the
effectiveness of using multimedia technologies and web-
cases; as well as statistical methods: statistics methods to
assess the results of the pedagogical experiment).

The pedagogical experiment that was focused on
studying the effectiveness of using multimedia technolo-
gies in teaching English to economics students (the sam-
ple involved 188 students) was carried out from 2008 to
2014 and consisted of three stages that included the anal-
ysis of scientific, psychological and pedagogical litera-
ture, the outline of the key definitions of the research, the
study of pedagogical experience and modern methods of
teaching English in higher educational establishments and
the analysis of the results obtained.

First of all, in order to study the current situation of us-
ing multimedia technologies in teaching a foreign language
to students majoring in economics, a questionnaire was of-
fered to Foreign Languages teachers and undergraduate
students (a total of 180 persons). According to the results of
the survey, it was found out that one of the main problems of
using multimedia technologies in the classroom, from the
teachers’ point of view (46% of respondents), was bad con-
nection or even no access to the Internet. However, the Inter-
net was actively used in the process of mastering English by
90% of the students when searching for resources for reports,
articles, presentations, creative tasks, terms and texts transla-
tion as well as for learning grammar and doing online tests.
Despite this, most of the teachers (72% of respondents) did
not implement online learning or use the Internet for getting
a feedback from students and keeping in touch. It should be
mentioned that the teachers offered doing such kinds of
classroom and individual Internet-based tasks as searching
for information for writing reports, articles; using e-
dictionaries, online tests, video and audio material online,
etc. along with making presentations, solving cases, playing
linguistic games, etc. They believed that the best teaching
methods and techniques that helped to implement an inter-
disciplinary approach into the educational process were
discussions, business games and case studies. That was
proved by the students’ answers that the interdisciplinary
principle was used during English lessons (67% of respon-
dents). As for using the case study method while studying
English, 47% of the students said that the method had not
been used at all, 30% of the students approved its usage in
the classroom and 22% of them replied that they did not
know anything about it.

Therefore, the results of the survey have approved the
importance and necessity of implementing multimedia tech-
nologies, developing new methods and tools for teaching a
foreign language as well as interactive tasks and activities.

Thus, despite making presentations, solving a web-
quest and doing other interactive tasks for teaching and stud-
ying English using multimedia technologies in the experi-
mental group, a new type of case study method that can be
classified according to the form of its presentation as “a web-
case” was offered to students. The creation of such a kind of
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task was caused by the popularity of case studies in the
world leading economic universities and business schools
and the active use of the Internet by the professionals in the
fields of Economics and Management.

A web-case was defined as a format of activity-based
learning environment created by ICT tools, which con-
tains structured materials that are used by students to
analyze business situations in order to form skills of solv-
ing practical tasks. The peculiar feature of a web-case
was that all the tasks were uploaded to the university
website so that the students could do it online with the
help of the links to the official websites of companies,
articles and other electronic documents.

A web-case has the following structure:

e Introduction (or Background) that contains the
information about the activities of two companies with the
links to their official websites.

e The main part (Task), in which the problem that
the two companies faced is

revealed.

e Conclusion, which involves writing a business e-
mail or making a multimedia presentation by the group to
show the results and the solution of the problem.

It is important to point out that the implementation of
the case study method included three stages: diagnostic
(to find out the level of English, relations between the
students within a group, the need to form the required
skills, etc.), preparatory (the formation of homogeneous
groups of 3-5 people (groups that have the same level of
English, share common interests, etc.) or heterogeneous
teams; task setting as well as timing, clarification of tasks
for teams, assessment criteria, rules and so on), the
process of solving a web-case; assessment of results and
achievements both of the whole team and the contribution
of every member in particular.

Thus, while solving a web-case the teams had to ana-
lyze the problem (case) from different angles (economic,
geographical, political, financial, etc.), realize the situa-
tion that had occurred and discuss the best possible solu-
tion of the problem and its effectiveness.

For the solution of a web-case in a more efficient
way the following steps were offered to the students:

1. Learn the activities of the two companies.

2. Think critically about the situation occurred tak-
ing into consideration all

the possible advantages and disadvantages of solving
the problem.

3. Define the problem and analyze different points
of view using an interdisciplinary approach.

4. Generate alternative solutions and dwell upon the
criteria that can be useful

to set priorities taking into account all the given de-
tails, time scale, etc.

5. Present your decision and ideas in the form of a
PowerPoint presentation or

writing a business e-mail.

The whole process of doing a web-case can be pre-
sented as follows:
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Fig.1. The process of solving a web-case

As a rule, case studies do not have a final solution to
the problem due to the fact that they are close to the realia
of business environment and most of the possible solu-
tions can be appropriate. Therefore, it is often impossible
to define immediately whether the decision is correct in
the long run because it requires time to measure its effec-
tiveness. However, at the early stage the students had the
answer to a web-case with a link to the official website.

As an example, to have a deeper understanding of
the topic «Mergers and Acquisitions» the students were
offered to do a web-case on the university website [5].
First of all, the group was divided into 4-5-person sub-
groups (teams) and learned the rules, keywords and tasks.
Then, the teams chose one of the offered real stories of
the world’s most famous takeovers like Unilever and
Ben&Jerry, Walt Disney and Pixar and others.

In the «Background» part they learned about the his-
tory, activities and products or services of the two compa-
nies clicking on the links provided. After that they looked
through the «Problems» part and considered electronic
financial statements of the companies, articles that hig-
hlighted the problems and prospects of the merger, possi-
ble solutions, advantages and disadvantages of the merger
or takeover for both companies using the links to online
resources or searching for new information themselves.
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In the «Task» part the students did the tasks provided
and made a final decision. Finally, in «Writing» they were
given a task to write a business e-mail with their decision
giving reasons. Whether the task was done correctly they
could check their answer using the link to the official
source at the end of a web-case.

When all the teams presented their findings, their
teamwork was assessed, the decisions made were discussed
and the keywords of the topic were revised. The students
mentioned that doing a web-case was a good opportunity to
learn more about the activities of world famous brands, their
strategies of running business, widen their thesaurus with
economic and business terms, improve their reading skills of
electronic economic sources, analyze business situations in a
better way and work in a team.

The criteria of web-case assessment were the follow-
ing: the decision made that demonstrated the use of the
analytical and creative approach, timing and teamwork.

At the final stage of the experiment the students who
were from the very beginning divided into the control
group (92 persons) and the experimental groups (96 per-
sons) made a test that approved that the use of multimedia
technologies, namely a web-case and other interactive tasks
contributed to the improvement of their command of the
English language. Using the ordinal scale of measurement
the following table was drawn up:
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Table 1.
The students’ levels of English in the control and experimental groups (after the experiment)
the control groups the experimental groups
Level
number percentage number percentage

Basic 40 43,50 19 19,80

Intermediate 39 42,40 53 55,20

Advanced 13 14,10 24 25,00

Y 92 100 96 100

The results obtained show that the number of students
of the experimental group with Intermediate and Advanced
levels of English has significantly increased. The number of
students, who had the Basic level, has decreased by 36%,
while in the control group this indicator was only 13%.

Therefore, the implementation of the case study me-
thod with multimedia technologies has fostered the for-
mation of foreign professional communicative compe-
tence and comprehensive personality development of
students. It has also enabled students, in our opinion, to be
ready for future professional activity in the fields of Eco-
nomics and Management; to use new technologies for
educational and research purposes, to develop critical
thinking and creativity, to acquire teamwork skills.

REFERENCES

1. Ishchuk, N. Yu. (2006). Zastosuvannya zasobiv
multymedia u protsesi pidhotovky ekonomistiv u
vyshchykh navchalnykh zakladakh I-11 rivniv akredytatsiy
[Using multimedia technologies in the process of training
economists at higher educational institutions]. Extended
abstract of candidate’s thesis. Vinnytsia [in Ukrainian].

2. Zakharchenko, N. V. (2006). Pedahohichni
umovy vykorystannya dilovykh ihor u pidhotovtsi
maybutnikh ekonomistiv [Pedagogical terms of the use of
business games in preparation of future economists].
Candidate’s thesis. Vinnytsia [in Ukrainian].

3. Pinchuk, O. P. (2004). Problema vyznachennya
multymedia v osviti: tekhnolohichnyy aspekt [The issue of
multimedia technologies in education: technological as-
pect]. Novi tekhnolohiyi navchannya: nauk.-metod. zb. —

JITEPATYPA

1. TImyxk H. }O. 3acTocyBaHHs 3ac00iB MyIbTHMEIIA
y MPOIIECi MiATOTOBKA €KOHOMICTIB Y BUITUX HaBYAIHHUX
3axnangax I-1I piBHIB akpeauTanii : aBToped. aucC. Ha 370-
OyTTsl HAYKOBOTO CTyneHs KaHn. nen. Hayk : 13.00.04 —
«Teopis Ta Merommka mpodeciiHOi  ocBiTH» /
H. 1O. Imyk. — Bianuig, 2004. — 20 c.

2. 3axapuenko H. B. Ilemaroriuni yMOBU BUKOpHC-
TaHHS JIIOBHX irop y

MiATOTOBII MalOYTHIX €EKOHOMICTIB: JTUC. HA 37100YT-
TSl HAYKOBOTO CTyIeHs KaH[. rea. Hayk : 13.00.04 — «Te-

Science and Education, 2017, Issue 2

The absence of case studies in syllabi, the reduction
of classroom studies and lack of methodical and didactic
literature can be mentioned among the obstacles to the
implementation of multimedia technologies that took
place during the experiment.

Conclusion

To sum up, the use of a web-case in teaching English
to students majoring in economics helped activate and
revive the educational process, widen and revise the key
concepts and economic terms, develop reading, speaking
and writing skills that led to the formation of foreign
professional communicative competence.

Further research is planned to be done in the field of dis-
tance learning of a foreign language as well as online learning.
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Onena Onecziena Kapnosa,

KaHOuOam neoazo2iyHux Hayk, 0oyeHm Kageopu iHO3eMHUX MO8,
OoecbKutl HaYIOHANLHUL eKOHOMIYHUL YHIgEpCUmen,

sy [Ipeobpaoicerncoka, 8, m. Odeca, Yrpaina

BUKOPVCTAHHA BEB-KEHCY Y HABUAHHI
AHTJIIACBKOI MOBHM CTYJAEHTIB-EKOHOMICTIB

OpHi€I0 3 BAXJIMBHUX OCBITHIX MPOOJIEM € BIPOBAKCHHS CYYaCHUX TEXHOJIOTiH, IIEPEOCMICICHHS Ta OHOBICHHS
¢dopmM, MeTOIB i 3ac00iB HABYAHHS aHTIIIHCHKOI MOBH MaOyTHIX €KOHOMICTIB. AJKe Hapa3i piBeHb BOJIOJIIHHS aHTIIiN-
CBKOIO MOBOIO CTYZCHTIB EKOHOMIYHHUX CIEHiabHOCTEH 3/1e0LIBIIOro He BiANOBiAae mpodeciiiHoMy piBHIO, a pe3ylib-
TaTH aHKETYBaHHS JOBEJM HEOOXITHICTh YIPOBAKCHHS MYJIbTUMEIIIHUX TEXHOJIOT1H, pOo3poOKH HOBHX METOJIB Ha-
BYaHHs 1HO3€MHOi MOBH, Y TOMY YHCJi W CTBOPEHHS IHTEPaKTHBHHX 3aBJaHb, L0 W 3YMOBWJIO aKTyalbHICTh JOCIIi-
JOKEHHSI. MeToIo CTaTTi 0YyJI0 PO3KPUTH CYTHICTh HOHSTTS «BEO-Ke#cy», HOro CTpyKTypy Ta 0COONMBOCTI BUKOPUCTAHHS
y TIpoleci HaBUYaHHS aHTJIHChKOI MOBM MalOyTHIX €KOHOMICTIB. [[ysi MOCSATHEHHS METH 3aCTOCOBYBAJIUCH TaKi METOIU
TOCIIIDKSHHS: meopemuyni (aHali3, MOPIBHAHHS, y3araJbHCHHS, CHCTEMAaTH3allis TEOPETUYHHX HOJIOKEHb I BH3HA-
YEeHHS 3MICTY MOHATTS «BeO-Keic» 1 cTaHy po3poOIeHOCTI AOCHiIKyBaHOI IpodiIeMn), emnipuyri (JIarHOCTHYHI: CITO-
CTEPE)KCHHs, aHKETYBaHHs, Oecimu, po3B’s3yBaHHsS KEHCIB; MenaroridyHui eKCIIePHMEHT) Ta METOIH MaTeMaTHYHOI
CTATHCTUKY JJI ONPALIOBaHHS Pe3yJIbTaTiB MEAArorivyHoro ekcnepuMeHty. «Be6-keiic» Oyno BH3Ha4eHO K «(hopmar
HaBYaJIbHO-IISUTBHICHOTO CepefoBHINa, cTBopeHoro 3acobamu IKT, mo MICTHTB CTPYKTYypOBaHI MaTepialid, Ha OCHOBI
SKAX CTYACHTaMH 3IiIICHIOETHCS aHali3 Oi3Hec-cUTyaliil 3 MeToro (OpMyBaHHS HABHYOK PO3B’S3aHHS NPAKTHYHHX
3apmaHb». OCOOMUBICTIO BeO-Keiicy OyIo Te, 10 3aBAaHHs OyJI0 PO3MIIIEHO HA BeO-CalTi, TOMY CTYJICHTH MaJd 3MOTY
BUKOHYBAaTH 3aBJaHHs OH-JIaifH, MOCUJIAIOYMCH Ha OQIililHI caiiTH KOMIaHil, eNEKTPOHHI CTATTI Ta iHIII JOKYMEHTH B
€JIEKTPOHHOMY BHIJISIi. ABTOPOM JHIAKTUYHO OOTPYHTOBAHO BUKOPHCTAHHs BeO-Keilcy B mpolieci HaBYaHHS CTYICH-
TiB-€KOHOMICTIB aHIIIHChKOT MOBH. Peamizalfisi kelc-MeTony 3aBSIKH MYJbTHMEIIHUM TEXHOJIOTIAM Y IpoIeci Ha-
BYaHHs aHIIIACHKOI MOBH Jlajla 3MOTy 3a0€3NeUUTH TOTOBHICTh CTYJICHTIB 10 MailOyTHBOI mpodeciiiHoi misbpHOCTI B
rajy3i eKOHOMIKH, YIPaBIiHHS Ta OaHKIBCHKOI CIIPaBH, a TAKOXK C(HOPMYBATH IHIIOMOBHY Npo(deciiiHy KOMyHIKATUBHY
KOMIETEHLII10. Pe3yibTaTi KOHTPOJIILHOTO SKCIIEPUMEHTY 3aCBiIUIIIN, 10 BUKOPHCTAHHS BeO-KelCy Ta IHIIMX iHTEpPaKTHB-
HHX 3aBJIaHb CIPHUSUIO MiBUILICHHIO PIBHS BOJOAIHHS QHIJIIHCHKOI0 MOBOKO CTYIEHTIB, PO3BHTKY KPUTHYHOI'O Ta TBOPYOTO
MHUCJICHHS, ()OPMYBaHHIO HABUYOK KOMAHIHOT pOOOTH TOILO.

Knrouosi cnosa: Beb-kelic, [HTepHET-TEXHOIIOTI1, IHTEpaKTHBHE HABYaHHS, CAMOCTIiTHAa po0oTa, MiXKIUCIIHILTIHAP-
HUH ITIXIT.
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