lNedazoeika — Education

UDC: 378.147.0113-051 : 005.963.1
DOI: https://doi.org/10.24195/2414-4665-2017-12-24
Nadiia Shcherbakova,
PhD (Candidate of Pedagogical Sciences), associate professor,
Department of Pedagogy,
Berdiansk State Pedagogical University,
4, Universyttska Str., Berdiansk, Ukraine

FUTURE TEACHERS TRAINING IN THE FIELD
OF INSTRUCTIONAL DIALOGUE ORGANIZATION

The paper deals with an urgent theoretical and methodological issue of future teachers training in the field of in-
structional dialogue organization. At the present stage of the development of education as a science, special attention is
focused on the necessity of humane relations between the educational process participants, which should be based on
the principles of dialogue and partnership. However, not many modern teachers can build an educational process on a
dialogical basis. The paper aims to substantiate the theoretical and methodological principles of future teachers train-
ing in the field of instructional dialogue organization. The process of training that will ensure the readiness of future
teachers to organize an instructional dialogue with students is a structural-functional model, which includes such ele-
ments as purpose, components, pedagogical conditions and the result — their skills of the instructional dialogue organi-
zation. The carried out work shows that the study of the normative educational course “Pedagogy” on the basis of
personal, contextual and activity approaches with the use of educational projects by students as part of self-study pro-
vided the experimental technique with sufficient effectiveness.
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Introduction

Modern world pedagogy directs its efforts to ad-
dressing urgent challenges, one of which is the profes-
sional training of future teachers. Analysis of scientific
research studies proves that a modern teacher is an intelli-
gent, creative, critically minded specialist who has profes-
sional competencies, in particular the ability to organize
communicative activities with students.

Based on the subject-subject characteristics of teach-
ing, teacher’s communication skills are considered as a
system-building basis. L. Burman, I. Glazkov, M. Yevtuk
believe that it is due to the organization of a dialogue, we
can observe the development of trends typical for the
solution of contradictions of different levels in the socio-
cultural sphere. At the same time, scientists attach particu-
lar importance to a dialogue as a form of pedagogical
communication and as a basis for dialogue learning [1; 3;
4].

The analysis of recent researches which deal with the
issue of teachers training has shown that some scientists
(for example, L. Koval, S. Sysoev, et al.) consider it as a
process aimed at forming a system of basic and special
competences for the future teacher: social, cognitive,
communicative, linguistic, didactic, scientific, practical,
etc. [5; 10]. The specialist’s competency of performing
professional tasks is regarded as a final result of this pro-
cess. In the context of our research, future teacher’s abil-
ity to organize an educational dialogue is one of such
results [7; 8; 11].

The theoretical foundations of the dialogue training
organization were laid by the classicists of domestic ped-
agogy. They argued that it is the dialogical methods that
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provide the conscious perception of information by stu-
dents, the increase of influence on their emotional sphere,
and activate mental processes. The modern school is fo-
cused on a teacher, who strives to organize interpersonal
communication built on partner relationships. And, there-
fore, the teaching of a student — a future pedagogue —
should be based on the dialogue training, which will pro-
vide accumulation of primary scientific and practical
experience of pedagogical activity [6; 12; 13].

In pedagogy, a dialogue is generally understood as a
conversation between two subjects, and an instructional
dialogue is regarded as a cognitive conversation, which
aims to recognize the essence of an object or a phenome-
non in the process of exchange of thoughts of subjects of
communication. According to I. Glazkov, an instructional
dialogue is a purposeful, organized interaction of the
educational process participants, which is based on the
principles of cooperation, co-creation, and provides stu-
dents’ ability to find the most optimal variant in the pro-
cess of mutual exchange of thoughts. Analyzing the issue,
Y. Pydborskyi argues that the use of a dialogue provides
the pedagogical process with decentralization and interac-
tion. The author substantiates that the dialogue training
stimulates joint activity of a teacher and students, makes it
effective and significant [8, p. 134].

Characterizing the dialogue, G. Bush distinguishes a
dialogical word, a thought, activity and communication in
it [2]. According to C. Rogers and D. Freiberg, in today’s
educational space, which is characterized by constant
changes, it is necessary to shift the emphasis in the learn-
ing process from teaching to the contribution to learning,
that is, to organize the educational process not as a trans-




fer of information, but as a facilitation of a conscious
learning. In this organization there is a feedback between
a teacher and students (interviews, conversations, group
forms of communication). In the process of a dialogue
with students, a teacher must capture the capabilities of
every student in mastering necessary competencies [9].

The analysis of scientific sources makes it possible
to determine the considerable interest of philosophers,
psychologists, and pedagogues in the issue of using an
instructional dialogue in general and in the professional
training of future teachers at a higher educational institu-
tion, in particular. Comparative data of current theoretical
and empirical studies indicate that the issue of the educa-
tional dialogue organization is still understudied.

Aim and Tasks

The purpose of the study is to substantiate theoretical
and methodological principles of future teachers training
in the field of instructional dialogue organization.

The following tasks are set:

1) to develop a structural and functional model of
teachers training in terms of instructional dialogue organ-
ization;

2) to examine the dependence of future teachers’
skills of organizing an instructional dialogue on the use of
various types of projects in the educational process of a
higher educational institution.

Research Methods

The pedagogical experiment was conducted on the
basis of Berdiansk State Pedagogical University. Three
groups of 2"9-year students of the Faculty of Philology
and Social Communications were involved in it. One
group was experimental, and two others — control ones.

At the summative stage, the respondents’ ability to
organize an instructional dialogue was assessed according
to the following components: motivational-target, content,
procedural-activity, and reflexive.

The formative experiment was conducted in accord-
ance with the designed structural and functional model of
teachers training in terms of educational dialogue organi-
zation. We used educational projects as a means of im-
proving the level of the future teacher's talent for perform-
ing professional duties.

Research Results

According to the analysis of scientific sources and
our teaching experience, in general educational institu-
tions one cannot always observe appropriate purposeful-
ness of teacher’s activities concerning active instructional
dialogue organization. This is explained by the fact that a
teacher does not always have main competencies of learn-
ing organization based on a dialogue with students, which
includes openness in contacts, tolerant attitude to different
views and statements on the issue, the ability to defend
one’s opinion properly, etc.

In our study, we pay special attention to models of
personalized education, developed by foreign scientists.
First of all, it is a personological model of pedagogical
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education, according to which a teacher can develop a
child's personality only if there are special conditions for
the personal and professional self-realization of a teacher
himself/herself. The most important benchmark for pro-
fessional pedagogical training is not so much the technol-
ogy of organizing the pedagogical process, but the dy-
namics of the teacher’s personal growth — the develop-
ment of his/her mechanisms for self-modification of mo-
tivational-value, procedural-effective, reflexive aspects of
his/her life [9; 13; 14].

As our own experience proves, the educational pro-
cess organized on the basis of dialogue interaction corre-
sponds to actual social expectations. The process of or-
ganizing professional training of a future teacher was
considered by us as a structural and functional model. In
fig. 1. interconnections and interdependencies between its
elements are presented.

In our study, the experimental work on professional
skills of future teachers was carried out within the training
course “Pedagogy”. The methodical basis of experimental
research involved the use of educational projects as part
of the students’ self-study work.

By organizing this work, we relied on personal, con-
text and activity approaches. In particular, according to
the personal approach, it was important to use the summa-
tive data: the level of psychological and pedagogical
knowledge of students, their willingness to choose the
forms and means of mastering the educational material
independently. This provided for the creation of a com-
fortable, non-conflict environment for the personal
growth of a future teacher, education of his/her personali-
ty traits such as humanity, tolerance, respect for the opin-
ions of other people, sociability, courage in expressing
his/her thoughts, willingness to discuss, defending his/her
own beliefs.

Based on the essence of the context approach, the in-
troduction of educational projects into the system of
teachers training was considered as an integrated activity:
on the one hand — mastering necessary knowledge and
skills from the defined training course, on the other — the
formation of practical skills to organize or be included in
the instructional dialogue. In this context, it was important
to ensure the future teachers’ ability for self-development.

The activity approach was the basis for the future
teachers’ professional training; it ensured the continuous
inclusion of students in the instructional dialogue at lec-
tures, seminars and individual classes in “teacher-
student”, “student-student”, and ‘student-academic
group” systems. In such a dialogue, future teachers de-
signed, presented and argued how the theoretical training
material could be applied in practice. The teacher was an
active participant in the dialogue and helped the students
solve the problem issues.
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Fig. 1. Structural and Functional Model of Teachers Training in Terms of Instructional Dialogue Organization

The data obtained on the basis of questionnaires and
fulfillment of tasks by the students in accordance with the
main criteria of each of our components of future teach-

ers’ skills of an instructional dialogue organization have
shown some problems in their training, which is reflected
in the table 1.

Table 1.
Comparative Data on the Readiness of Future Teachers to Organize an Instructional Dialogue
Groups Components
Motivational-target Content Procedural-activity Reflexive
EG 66 % 77 % 44 % 35 %
CG 58 % 75 % 40 % 33 %
CG 60 % 80 % 48 % 38 %

As we can see, in all groups there were higher indi-
cators according to the motivational-target and content
components, and in comparison with them the procedural-
acting and reflexive components were significantly lower.
This provided us with the grounds for focusing on the
quality assurance of the students’ ability to plan, organize,
manage an instructional dialogue when working with
students, and form the need for self-improvement.
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It has become clear that for high-quality training of
the future teachers in the field of the instructional dia-
logue organization students should have information
about the content, purpose, tasks, forms and methods of
this process. To this end, we have implemented a module
“Use of educational dialogue in educational work with
students” into the training course “Pedagogy”. The main
tasks of the identified module were as follows: based on
the analysis of scientific research and pedagogical prac-




tice, to form students’ idea of the essence of an instruc-
tional dialogue as a unity of educational, developmental
and self-education functions; teach them to analyze facts
and phenomena, take an active part in discussions; to
develop projects of various types, where every situation is
a functional unit of oral speech and requires their direct
and active participation and interaction with the teacher
and other students, and in the future in communicating
with the students.

By developing the content of this module, we relied
on the following characteristics: adequacy of the purpose
and specific tasks of general pedagogical training; the
target orientation to the formation of students’ ability to
organize a dialogue training at school; context — providing
the interconnection of studying the theoretical course and
professional activity of a future teacher. The content of
the module included the following topics:

Topic 1. Educational dialogue and its use in the
modern educational process.

Topic 2. Purpose, content and structure of general
pedagogical training of future teachers in terms of instruc-
tional dialogue organization with students.

Topic 3. Communicative orientation of projects on
the “Pedagogy” course.

Purposeful work with students was carried out in
stages. During lectures and seminars this information was
logically included in the structure and content of the train-
ing course “Pedagogy”, which allowed students not only
to master the theory of instructional dialogue, but also to
realize the need for mastering the ability to organize it to
provide an effective educational process at school.

Theoretical training of students involved getting
them acquainted with the essence, functions, types of an
instructional dialogue, structuring necessary interactions
between subjects of a dialogue. We explained the students
the importance of proper formulating questions for a
conversation, discussion, debate; how to identify and
solve possible difficulties during dialogue interaction.
Gradually, the students’ actions changed from reproduc-
tive to research ones. The main element in working with
projects was communication and discussions.

Professional pedagogical training of future teachers
in terms of organizing the instructional dialogue is a com-
plicated and long-lasting process, and it is first and fore-
most a need to accumulate the relevant theoretical and
methodological knowledge and practical experience.
Students were encouraged to create different types of
projects: informational, search, creative.

Information projects were aimed at mastering an abil-
ity to recognize the world, in various ways to solve prob-
lems that can arise during teaching practice in the future.
The development of projects of this type relied mainly on
work with primary sources. This provided an opportunity
for students to identify, substantiate and formulate the
problem by themselves, to collect the necessary data, im-
portant arguments and the logics of its solution.

Project implementation was based on active coopera-
tion of the teacher and students, on creation of conditions for
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maximal use of individual experience of every student,
his/her initiative, independence, productive communication.
The task of the teacher was to assess the level of necessary
skills to perform certain actions, study and adequate assess-
ment of personal activity and communication of students, the
formation of a democratic and humane system of relations,
mutual responsibility and assistance.

Search projects helped future teachers to master self-
organization skills, set real goals, master the dialogue
technique during a conversation, work in a group, develop
reflection, and gain an adequate self-esteem. As a rule, an
important part of such projects was a short-lived experi-
ment. Its task is for example to establish links between
theoretical developments and pedagogical practice. Stu-
dents conducted a comparative analysis of the content of
curricula with the data of theoretical studies. They deter-
mined which conceptual approaches formed the basis of
the programs, the way the possibility of effective educa-
tion of modern schoolchildren both in the process of
working at the lessons during the study of various aca-
demic disciplines, and in the process of extra-curricular
work was observed. They performed such projects as
“Moral and Spiritual Values of Modern Schoolchildren”;
“School of Future”; “Modern Family Portrait”; “Author's
Educational Systems”; ‘“Portrait of a Modern Teacher”;
“Student and Educational Environment”, etc.

We consider it necessary to point out that we offered
students to carry out information and research projects
during the study of the first part of the course, namely, the
theory of education. And while mastering the knowledge
on the methodology of teaching, the students mostly per-
formed creative projects. This helped them in a new way
to understand the specifics of the organization of educa-
tional activities at school and to acquire practical skills in
applying theoretical knowledge in the process of educa-
tion. Such projects were aimed at the development of
critical thinking, the ability to design, combine various
tools to obtain the most promising results, create comput-
er presentations, develop programs, events, etc.

All this contributed to the development of self-
knowledge and self-realization of students, helped them to
acquire knowledge about the features of the modern edu-
cational system, develop skills to solve complex problem
situations, etc. Their independence was the main charac-
teristic of the students’ activity in this context.

The need for research activities in the preparation of
a creative project provided the development of important
general pedagogical skills of future teachers, in particular
the ability to plan educational work, to determine its pur-
pose, to analyze their own experience. Often, the se-
quence of these actions was as follows: definition of the
problem — goal formulation — specific tasks — hypoth-
esis — definition of research stages — final results pro-
cessing — analysis of results — their corrections — pro-
ject design.

Joint discussion of the data obtained in the study was
an important stage in this process. Project implementers
presented the results of their work, and then responded to




the clarifying questions of the classmates. While defend-
ing the projects, the students merged into several groups:
“Inquisitive” who prepared questions for project develop-
ers; “Opponents™ who pointed out the shortcomings of
the project, as well as its positive aspects; “Independent
experts” - gave an overall assessment of the project. After
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a collective discussion, the authors of the project prepared
closed speeches, which helped them to improve their
skills of defending their ideas.

At the end of the study, a reassessment was conduct-
ed. The obtained data proved the effectiveness of the
work performed. The results are shown in the table. 2

Table 2.
Comparison of the Respondents” Skills of Instructional
Dialogue Organization Before and After the Experiment
Groups Components
Motivational-target Content Procedural-activity Reflexive
before after before after before after before after
EG 66 % 75 % 77 % 88 % 44 % 70 % 35 % 60 %
CG 58 % 62 % 75 % 80 % 40 % 48 % 33 % 40 %
CG 60 % 65 % 80 % 82 % 48 % 52 % 38 % 38 %

As we can see, at the end of the experiment there
were positive changes according to all distinguished com-
ponents. We could observe more significant one in the
experimental group, in particular according to the proce-
dural-activity and reflexive components.

Conclusions

The experience gained suggests that due to the de-
veloped structural and functional model of teachers train-
ing in terms of instructional dialogue organization, a pur-
poseful study of the normative educational course ‘“Peda-
gogy” was carried out, which ensured the development of
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HITY im. MLII. JIparomaHoBa,

Haoia Muxonaisna Illepoaxoasa,

KaHOuOdam neoazo2iuHux HayK, 0oyeHm Kageopu nedazoixu,

Beposncokuii depoicasnuii nedazoziunuil yHisepcumem,
eyn. Vuieepcumemcoka, 4, m. beposaucvk, Yrpaina

MIATOTOBKA MAMBYTHBOI'O BUMTEJISI 1O OPTAHIBALIIL HABUAJIBHOT'O JIIAJIOTY
VY cTaTTi po3riIsgaeThes aKTyallbHa TEOPETHKO-METOIMYHA ITpodiiemMa npogeciiiHol miAroToBKu MaiOyTHROrO BYH-

TeJsisl 0 OpraHizauii HaByaibHOTO aAiaynory. Ha cydacHoMy erami pO3BUTKY IEaroriuHoOi HAyKH aKIEHTYEThCS yBara
came Ha HeOoOXiJTHOCTI TyMaHHHUX B3a€EMOBIJIHOCHH MiX Cy0’€KTaMM HaBYaJIbHOTO MPOLECY, L0 MA€ IPYHTYBATUCS Ha
3acajiax AiajJoriyHOro CIJIKYBaHHS Ta MAapTHEPCHKHUX CTOCYHKIB. IIpoTe, Ha CHOTOJHI e HE 3aBXKIU BUMTENI FOTOBI
OynyBaTH IpOIEC HaBYaHHS HA OCHOBI HAaBYaJbHOrO Jiayory. Mera crarti mossirae B OOIPYHTYBaHHI TEOPETHKO-
METOIMYHMX 3aca]] MATOTOBKM MailOyTHHOTO BUUTEIS JI0 OpraHizallii HaBYaJbHOTO JaJIOry Ta X eKCIepUMEHTaIbHIH
nepeBipii. [Iporiec HaBuaHHs, sSKUI 3a0e3neyyBaTHME TOTOBHICTH MalOyTHIX YYHTENiB 0 OpraHizaiii HaBYaJbHOTO
Jajory, pOo3IrIISIAETHCS Y JOCHIIKEHH] K CTPYKTypHO-(pyHKIIOHAIbHA MOJIENb, 10 BKJIIOYA€E TaKi eJIEMEHTH: MeETa,
KOMITOHEHTH, MeJarori4Hi yMOBH Ta pPe3yJbTaT — TOTOBHICTH JI0 OpraHi3amii HaBuasbHOTO Aianory. IIpoBeneHa poboTa
JI03BOJISIE CTBEPJKYBATH, 110 BUBYCHHS HOPMAaTHBHOI'O HaBUAIBHOTO Kypcy «[lemarorika» Ha OCHOBI 0COOMCTICHOTO,
KOHTEKCTHOTO Ta JiSUTbHICHOTO MiIXOIB 3 BHKOPHCTaHHAM y CaMOCTiHHIA poOOTi CTYICHTIB HaBYAIBHUX MPOEKTIB
HA/1aBajJ0 EKCIEePUMEHTAIBHIA METOIUI JOCTaTHHOI ePEeKTHBHOCTI. Pe3ympTaTn eKCHepHMEHTY JOBETH 3aleKHICTh
TOTOBHOCTI MaiiOyTHIX yYWTENIB J0 OpraHi3allii HABYAILHOTO JIaJIOTy BiJl BAKOPUCTAHHS Y HABYAIBHOMY TIPOIIECi TPO-
eKTiB pi3HUX TumiB. Taka AisUTBHICTH 3a0e3medye PO3BHTOK y MalOyTHIX (axiBIiB KPUTHYHOTO MHCICHHS, TBOPUHX
31i6HOCTEH, MparHeHHs OyAyBaTH HaBYAIBHUHN J11aJIOT HA OCHOBI Mi3HABAJIFHOTO CIIJIKYBAHHS.

Knwuosi cnoea: miarotoBka MaiOyTHROTO BUMTEINS 0 OpraHi3amii HaBYaJIbHOTO Iiajiory, HaBYAJIbHI MPOEKTH,
0COOMCTICHUI, KOHTEKCTHHM, TISJILHICHHH ITiAXOAH.
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