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In Erikson’s view, formation of a relatively stable identity and conception of one’s own future is the specific devel-
opmental task in adolescence. Erikson’s theory and Marcia’s conception of the identity status give an interesting basis
for construction of two models of development of this relation and its changes in lifetime.
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Introduction

Erik Erikson emphasizes the central role of emer-
gence of the sense of identity in human development
(between 13 and 18 years of life). But identity is not fully
created at the end of adolescence, but this process of crea-
tion continues through adulthood. Process of creation of
identity requires from young individual to recognize the
sense of self and adapt it to pubertal changes, make occu-
pational choice, achieve sexual identity, and search for
new values (Bee, 1994).

Successful transition of a young person from the pe-
riod of adolescence to early adulthood requires the
knowledge of oneself and the surrounding external reality.
The conception of oneself and one’s future emerges from
the collision between the developmental potential of the
individual with the developmental context, actual possi-
bilities and restrictions perceived and anticipated. These
two constructs play an important role in regulation of
person’s activity in life and this role is particularly ex-
pressed in adolescence and early adulthood.

Development of identity in the period of adolescence

According to Erikson’ theory (1968, 2004), a grow-
ing up individual faces a dilemma of identity and confu-
sion of roles, and a positive solution of this dilemma is a
symptom of having reached a preliminary internal inte-
gration. A young person defines his / her identity, includ-
ing the sexual and professional identity, through the
choice of certain social roles. This process requires the
consolidation and re-evaluation of the experience from
earlier developmental periods and a new definition of
one’s position associated with the other age groups.

The awareness of having reached one’s identity pro-
vides one with the sense of psychological comfort and
one’s stability and continuity despite the flow of time,
changes in one’s psyche and organism and changes in the
external world (Obuchowska, 1996). The formation of
identity understood as mentioned above and its signifi-
cance for the individual requires integration of three tem-

"Hayka i oceima", Ne5, 2016

30

poral dimensions: the perceived current situation, incor-
poration of past experience (images) in the current context
and anticipations about the future, similarly as formation
of temporal orientation. In the current study, we assume
that the temporal orientation is the inner structure respon-
sible for cognitive, affective and evaluative absorption of
the subject’s experience that is a representation of past
events and anticipated future events in a certain time
sequence (Liberska, 2004, 2009). The category of time is
a common element essential for identity and temporal
orientation. This relation between the identity of the sub-
ject and its temporal orientation, in particular with respect
to the orientation towards future and the period of adoles-
cence, needs explanation. In this article we will concen-
trate on the model of relationship between these two phe-
nomena rooted in the Erikson’s concept of psychosocial
development (Erikson, 1968): Marcia’s statuses of iden-
tity (Marcia, 1980) and Nurmi’s concept of future orienta-
tion (Nurmi, 1991).

Integration and reintegration of ego in Erikson’s
theory

Adolescence is characterized as a time between
childhood and adulthood. At this time, the old identity (I
am a child) has to change, rebuild or be replaced by the
new identity (I am an adult). It involves two processes:
reintegration and integration.

Analysis of the types of ego integration distinguished
by Erikson (1968), taking into account the properties of
boundaries between “self” and “non-self”, specific fea-
tures of individual experience (homogeneity and hetero-
geneity) and features of the system of values (generally
assumed as the most important structure of the human
psyche from the viewpoint of behaviour control) (see:
Piaget, Inhelder, 1970, Liberska, 2007, Oleszkowicz,
Senejko, 2013), makes it possible to distinguish three
types of identity: foreclosed, diffusion and achieved.

The diffusion identity is characterized by unstable
structure related to the lack of clear boundaries between




“self” and “non-self”. Its experience is scattered, selec-
tive, poorly structured and often confused. The system of
values is labile and devoid of the central value. As a con-
sequence, the individual showing this type of identity has
problems in correct evaluation of events and thus is sus-
ceptible to external influence and his’her behaviour is
characterised by changeability and irresoluteness. Such a
person is easily susceptible to manipulation. According to
some authors, this fact explains the observed fear of close
socia relations suffered by the persons of the diffusion
type of identity (Brzezinska, 2000).

The foreclosed identity is characterized by a stable,
compact and relatively tiff structure centred about the
well-crystallised system of values of clear hierarchy. It is
difficult to transform because of the limited flow of in-
formation through the strong and well-defined boundaries
between “self” and “non-self”. The individual with such
an identity reveals behaviour aimed at protection of status
guo — as the information contradictory to the centre does
not pass through the borders of ego or is rejected as con-
tradictory to the experience and hierarchy of values. In
relatively stable conditions, the individual with this type
of identity can be very effective, in particular in solving
closed or schematic problems. In socia relations, he/she
is principal. When meeting persons of different opinions
he/she reacts either by withdrawal or with aggression.
Development of this type of identity is fostered by very
strong positive relations between the child and the parent
who is an authority for him/her (Liberska, 2007).

The achieved identity is characterized by relatively
stable and coherent structure. The boundaries between
“self” and “non-self” are defined but not quite closed so
that the individua is able to continue to enrich his/her
experience in new contents, including the contents differ-
ing from the earlier ones. This type of identity is open to
new situations and new challenges. The system of values
is relatively stable and includes well-defined centra
value. The process of creation of the achieved identity is
supported by warm atmosphere in family (Liberska,
2006). Unfortunately, lack of emotional engagement in
parents may block the construction of adolescents’ iden-
tity.

Developmental changes lead from the diffusion type
of identity through the foreclosed one and moratorium
one to the achieved identity (Turner, Helms, 1999). In the
contemporary processua approaches to this problem, it is
emphasised that identity can be developed during whole
life. Psychologists distinguish three ways of development
of identity: progressive, regressive and stagnant, however,
only progressive changes within the identity structure
provide increasing sense of identity and effective sociali-
sation of a new generation (Nurmi, 1991). The effective
socialisation is expressed by incorporation of aims and
tasks specific to a given culture and external expectations
into the idea of oneself and future development of one’s
own personality. It should be emphasised that the cultural
context influences all aspects of human development,
including identity (see: Lewin, 1939, Laursen, Williams,
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The period particularly important for integration of
the identity structure is the moratorium, which is a bio-
logically and culturally programmed delay of passing
from childhood into adulthood (Erikson, 1968, Brzezin-
ska, 2000). This delay gives the tempora and psychologi-
cal space needed by young person for understanding of
his’her own possibilities, interests, ideals and ecological
context for making decisions about one’s life and future
that are optimal at a given moment of development
(Liberska, 2007a). The moment of taking the first deci-
sions that are important for future life marks taking re-
sponsibility for oneself.

The lack of example of an adult person (a man or a
woman) and clear and well understood patterns of behav-
iour, conflicts and cold emotional climate in the family,
dynamic and radica changes in the socio-economical
context (revolution of informatics, spectacular acts of
terror, etc.) lead to the sense of insecurity and disturb the
processes of identity development (Obuchowska, 2000)
and formation of tempora future orientation (Artar,
2002). In such developmental conditions, the structure of
identity is not integrated but confused and the activity
directed to future is restricted to the present; or even the
activity is concentrated on the past. In particularly adverse
types of developmental context, stimulating the values,
social roles and tasks that the adolescent is not able to
accept and interiorise, the inner emptiness and aienation
appear. The errors in socialization may lead the young
person to the aims that are not acceptable in a particular
culture and thus trigger the development of negative iden-
tity. Consequently, the young person can form the future
orientation that does not take into account the normative
events peculiar to the culture.

Contemporary researchers have pointed out at many
worrying changes in processes of identity development
and tempora orientation and their effects, for instance
those related to radical transformations in the living con-
text (Malmberg, Trempata, 1999, Liberska, 2002, 2008,
Giddens, 2006, Stras-Romanowska, 2007). Also, the
necessity of taking into account the intercultural changes
in investigation on identity development has been empha-
sized (Dymkowski, 2007).

Status of identity as a result of exploration and
commitment

Focus of Eriksons’ theory at dilemma of identity vs
role confusion has been very influentia (Bee, 1994).
Starting from the ideas of Erikson on the types of ego
integration, Marcia (1966, 1980) distinguished two stages
of identity development: exploration and commitment,
and according to the strength of exploration processes and
content of commitment, he identified four statuses of
identity: diffusion, foreclosure, moratorium and the
achieved one (Fig.1). To achieve a full identity that is
expressed as identity achievement status, young men or
woman “...must move through a crisis, in which goals
and values are examined, and arrive at a commitment to a
particular role or set of values.” (H. Bee, 1994, p. 30).
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Exploration permits a young person to recognize and
test his’her abilities and interests and evaluate the present
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offers of the external world.
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Fig. 1. The four identity statuses by Marcia (1980)

At this stage, the activity of an adolescent is concentrated
on trying many new roles (sexual, professional, family
and civic), testing ideas, religious systems, political sys-
tems, social relations, etc. A young individual is forming
higher beliefs. The adolescent tests different alternative
conceptions of him/herself (Turner, Helms, 1999). Next,
on the basis of experience from the preceding stage, the
young person chooses the alternatives and sets a certain
level of engagement in particular tasks and roles. It is
related to feeling of responsibility for oneself. At the
moment when an individual becomes capable of making
choices, which takes place at the moment of development
that is difficult to grasp, which means he/she becomes
capable of making projections of oneself for the future, of
creating the future and since that time he/she takes re-
sponsibility for further development.

The adolescent who does not take up exploration as
he/she does not feel the pressure form society or from
hisher own organism or does not have possibilities of
free search has the status of a diffusion identity. Such a
young person is limited to hig’her past and present. Hig/
her activity is directed to running after temporary pleas-
ures. Such persons are not able to define themselves as
they did not make the effort to recognize their develop-
mental potential, the possibilities of their own develop-
ment in the actua reality or in the potentia redlity. A
consequence of not taking up the key task of adolescence
isthe rise of the sense of helplessness and loss. In the case
of this group, we can’t expect a successful transition to
adulthood.

An adolescent who decided to take over the respon-
sibilities from authorities and did not take up independent
exploration has the identity status of foreclosure. This
way of identity construction, with the first stage passed
over, is related to low persona cost, does not involve
reflection, protects the young person to a high degree
against the experience of dilemmas related to the search
for the conception of oneself. However, the gained sense
of security related to the fact that one is at least partly
released from taking responsibility for one’s decisions,
can prove illusory, if failures appear in redization of this
conception of oneself foreclosed from a person of author-
ity. Strict adherence to such foreclosed conception of
oneself closes the chances for autonomous development
and taking full responsibility for oneself and one’s family.
Consequently, the conceptions of development of self and
creativity can hardly refer to such a person.

The identity of a young person who is in the process
of testing his’lher own potential and chances of develop-
ment offered by the environment does not feel ready for
making specific choices, and has the status of morato-
rium. Such a person is not able to construct a conception
of one’s life in a longer time perspective or to take re-
sponsibility for his’her further development. According to
results of relevant studies, the economic and politica
transformation at the turn of the 20™ and 21% centuries has
significantly extended the phase of moratorium (Liberska,
200743, Liberska, 2009).

If an adolescent has shaped higher identity passing
through the stage of exploration, then through the stage of
taking responsibility and moratorium, his’/her identity has
the status of the achieved identity. Conducive to reaching
this status is a harmonious atmosphere at home, parents’
readiness for parenthood and their personal development
permitting, among others, keeping up with the develop-
ment of their children and fostering self-reliance and the
sense of responsibility in their children (Craig, 1996,
Tyszkowa, 1996, Liberska, 20074).

Future orientation according to Nurmi

What is the future orientation? According to the
model proposed by Nurmi (1991, 2005), the future orien-
tation is coherent combination of motivation, planning
and evaluation (Fig. 2).

Motivation leads to identification of the areas of ado-
lescents’ interest, tasks and expectations. Having estab-
lished the aims that make the content of future orienta-
tion, a young person plans the way of their accomplish-
ment in the anticipated context, so chooses the means,
methods, time frames etc.

Then the adolescent defines a satisfactory level of
accomplishment of his’her aims in future life path and
performs evaluation.

Development of identity and formation of future
orientation

Analysis of the pathways towards the identities fol-
lowing from the conceptions of Erikson and Marcia pro-
vided the grounds for derivation of relations between the
development of identity and formation of temporal orien-
tation in the period of adolescence, first of all the orienta-
tion towards future (Nurmi, 1991, Liberska, 2006). There
are strong relations between the processes determining the
future orientation and the pattern of factors defining the
types of identity. The contents of commitments refer to
the aims, expectations and interests located by the indi-
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vidua in future; exploration provides the grounds for
effective planning of future and the strength of commit-
ment determines the degree to which the young person is
motivated to achieve selected aims. These relations are
graphically illustrated in Fig. 2.

On the basis of the knowledge gained in the process
of exploration a person defines general motives and ac-
cepts them as personal goals. According to Marcia, explo-
ration is the first stage of identity’s development. Nurmi,
when analysing relations between the development of
identity and formation of future orientation, observed that
the first stage of formation of future orientation depends
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on the first stage of identity development. At the second
stage of future orientation, the individual plans of his’her
activity towards reaching the earlier set aims takes place
are being formed. The planning is based on the knowl-
edge of the anticipated context in which work towards
accomplishment of the aim will take place. An important
source of this knowledge is earlier exploration or trans-
mission from authorities (when the first stage of identity
development is omitted) and the abilities obtained during
the exploration.

feture orientation
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Figure. 2. Formation of future orientation in relation to the devel opment
of identity in adolescence (after: Nurmi, 2005).

The individual of achieved identity has a strong and
ordered structure of values based on stable central value,
which provides a good basis for setting and logicaly
relating aims and objectives. Moreover, the completed
exploration facilitates the choice of aims and means of
their accomplishment and flexible boundaries between
“self” and “non-self” permit modification of both the aims
and the plans of their reaching. The persons of morato-
rium identity are not able to effectively plan their future
as the main stream of their activity is exploration so they
have not yet established the content of their expectations.
The stage of planning by the persons of foreclosed iden-
tity can be characterised by the effectiveness similar to

that of the persons of achieved identity can use the ex-
perience of the authority from which they took their iden-
tity. However, under new circumstances, the new from
the point of view of the authority experience, the persons
with foreclosed identity are not able to modify their plans.
Only the exploration performed by oneself provides rich
and diverse knowledge of adult life and permits gaining
of abilities important for effective planning of activities.
Therefore, it is reasonable to expect that the future orien-
tation is the most effective in regulating the behaviour of
aperson of achieved identity.

After making plans but before taking up work to-
wards their accomplishment an individual decides to be
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committed to particular roles, tasks or ideologies (Fig. 2).
However, before taking up work towards the implementa-
tion of the commitments, another evaluation is made. In
this evaluation, the subject styles of evaluation, the sub-
ject’s emotions and “self” that if forming (among others —
due to the information from other people collected in the
process of exploration of aternatives) are considered to
be important. The more intense is the exploration, the
more complete is the knowledge about oneself and the
ecological context, and consequently, the more accurate is
the evaluation of plans for the future. After the evaluation
of plans an individua assumes commitments towards
their implementation and from that moment the identity of
thisindividual is established.

In the above mentioned approach, the formation of
future orientation is intertwined with the development of
identity. However, the closing of identity, irrespective of
its type, requires the earlier formation of future orienta-
tion (Nurmi admits the possibility of identity transforma-
tions in further stages of development). In general, in the
model of relations between the identity and future orienta-
tion proposed by Nurmi, the processes engaged in their
formation are interconnected. The review of relations
between the development of identity and the formation of
temporal orientation brings a few doubts and questions on
the developmental sequence of these processes. From the
developmental point of view, in my opinion exploration is
the basis not only for planning understood as the choice of
means adequate to aims and possibilities, but first of all it
is the basis for making decisions on the values, aims and
roles which are tranformed into commitments. The ex-
perience gained by a young person during exploration
after the cognitive assimilation and evaluation in the
structures of the mind, makes grounds for the develop-
ment of identity and creation of one’s future (Tyszkowa,
1996, Liberska, 2004). Not always the experience gained
from exploration performed by oneself is the basis for the
development of identity, in the individuals of foreclosed
identity, the basis is the message transmitted by the au-
thorities. Then the question appears if for this group of
young people formation of future orientation precedes the
development of identity.

The above-signalled confusion in the relations be-
tween development of identity and formation of future
orientation found by Nurmi, could be eliminated by dis-
tinction of two types of commitments. those to accom-
plishment of aims chosen by an individual due to the
exploration activity and those to realization of plans con-
structed on the basis of earlier exploration. However,
analysis of the model of relations between the develop-
ment of identity and formation of future orientation pro-
posed by Nurmi, excludes such a distinction. In this
model, commitment assumes full engagement and can be
concluded about only on the basis of activity expressed in
real acts directed towards reaching the aims chosen by the
subject and the choice of the aims is the conclusion of the
stage of exploration.
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The beginning of identity and temporal orienta-
tion

The interest in one’s future and the first recognition
of identity in the basic sense (e.g. | am a girl and boys
tease me) are revealed at the first stages of development.
They can be observed in the children games (e.g. a five-
year old girl imagines herself as an adult woman, dressed
up in mother’s clothes, puts on her mother’s lipstick,
imitates mother’s gestures, mimics and timbre of voice).
The first efforts towards the expression of one’s identity
are noted aready in the behaviour or an infant (Harwas-
Napierata, 2007). During the first months of child’slife it
is possible to note the first attempts at his/her control of
time: the infant by moving hig’her head and directing the
sight at some place signals about the expectations con-
cerning the future moment but also anticipates the change
of the present state or even initiates such a change. In this
simple way the infant reveals, not fully redlizing it, the
expectation that the mother will bring him/her the doll he/
she wants and not any other doll; and usually the infants
desire is satisfied. The origin of such behaviour is consid-
ered as the development of the structures of the mind
alowing the realization of an object stability and actual
existence. These observations suggest that the develop-
ment of identity and temporal orientation are combined
[coexist] almost from our birth. However, at the early
stages of development, the future has a character of re-
constructive reappearance. It can be perceived as a result
of projection of past events onto future.

In the light of Piaget’s conception of intelligence de-
velopment (1970), formation of future perspective, con-
ception of oneself in temporal dimension and conception
of one’s future, requires the development of formal opera-
tions and they can appear in the period of adolescence.
Only in this period, one is able to realize the potential
aims, imagine the states and situations never experienced,
and perform their transformations in the mind. This abil-
ity of transformation in the mind refers to the possibilities
and limitations of a person and those imposed by the
environment. An adolescent is able to visuaise the de-
sired and hypothetically possible states and turn one’s
thought towards increasingly distant future (Piaget, 1970).

In view of the solution of the fundamental dilemma
of adolescence beneficia for the individual development,
it seems reasonable to put forward the thesis that only the
achieved identity has aso the potential for the develop-
ment. Only this type of identity is characterised by
adaptability and flexibility. It promotes the development
as its structure has imprinted programme for further
growth.

A model of relations between identity and tempo-
ral orientation in the developmental context — proposi-
tions of the author

The search for a satisfactory description of relations
between the development of identity and formation of
temporal orientation within the area of developmental
psychology has prompted me to propose my model of
these relations.
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The starting point is the beginning of puberty. Under
the pressure of the needs that emerge in the process of
puberty and the pressure of expectations and culture stan-
dards, an individual undertakes exploration of the aims
and roles imposed by a given culture and types of behav-
iour approved and not approved by the environment. As a
result of exploration, the individual assumes commit-
ments and in this way defines hig/ her identity. Thisisthe
starting point for the construction of the conception of
one’s life in temporal perspective. By taking up commit-
ments, the individual stabilises the aims and aspirations
and adding the means and tools that would help their
accomplishment and anticipated alternative events from
the external world. In this way, the individual constructs
flexible plans for achieving the aims and then after the
positive evaluation of the plans — crystallizes his/ her
future orientation. Therefore, construction of the idea of
one’s future can be considered as the third stage of the
development of identity in the period of adolescence, so
in other words the temporal orientation follows from the
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identity. This approach differs from the proposition of
Nurmi, according to whom the first stage of identity de-
velopment is exploration, the second one is the construc-
tion of conception of one’s future and the third one is
taking up commitments. Only then the identity develop-
ment is finished at the given stage of the subject devel-
opment.

The activity undertaken to achieve the aims and aspi-
rations stabilises and strengthens the identity of the sub-
ject. The signals informing about difficulties or success
received as a result of the activities either maintain or
contribute to changes in the structure of the content of
identity and future orientation and their temporal structure
as well as logical relations between them (according to
the TOTE model). Also, the restructuring of temporal
orientation forces changes in identity and stimulates its
further development. The relations between identity,
future orientation and the socio-economical context are
illustrated in the scheme presented in Fig. 3.

/ Adolescent \\
l 3
\

\

\

»

Biological maturity

Change in orientatioph from status quo to
changes (the emergence of future onentation)

h

and extemnal pressure)

Psycholegical changes activated by
1/ biological impulses (the interest in one’s body,
psyche, social perception and new social relations}
2/ social impulses (response of the environment to
the processes related with matunty, expectations

!

Development of identity
. Exploration

Il. Commitments

HZMEZOA-<2Zm

H

Future orientation

o

:

Aciivity direcied towards accomplishment o'('

Figure 3. Proposed model of relations between devel opment
of identity and formation of temporal orientation in adolescents

Temporal orientation of different types of identity

The future perspective and future orientation can be
considered only according to the achieved and foreclosed
identity as both of them are based on commitments which
(by definition) are focused on future and to some degree
forced by changes in organisms, cultural expectations and
system of society organisation.

The moratorium can be only related to a short per-
spective which is also variable and unstable. Because a
young person is concentrated on acquiring knowledge
about himself/herself and exploration of the currently
available offer of the world, the young person can be
described as focused on the present. It is a consequence of
the pressure exerted by the changes in the organism and
psyche of the adolescent and by expected changesin his/
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her socia position and subjective evaluation of the posi-
tion importance, of the fight with older and younger per-
sons to make them accept changes in the position in socia
structure and of the attractiveness of the alternatives of-
fered by the world and related to changes in one’s person-
ality. Although in the moratorium type of identity, the
majority of exploratory work is undertaken thinking of the
future and transition to adulthood, but for the reasons
given above, the present orientation dominates over the
future one.

The diffusion type identity is related first of al to
orientation on the present as the individuals of such iden-
tity are concentrated on protection against changes in the
current situation or have limited possibilities of explora-
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Xanna J/lubepckas,
O0OKMOP NCUXOTOSUYECKUX HAYK, npogheccop,
Hnemumym ncuxonoeuu ynusepcumema Kazumupa Benuxoeo 6 bvideowe, Hoavua

CBs13b MEKIY WIEHTUYHOCTBIO U BPEMEHHOM
OPUEHTAIMEU B ITIOJPOCTKOBOM BO3PACTE

B craTthe paccMaTpuBaroTCs M aHATM3UPYIOTCS IOJIXO/bI K BOIPOCY BPEMEHHOI OpHEHTallK B OJPOCTKOBOM BO-
3pacTe U ee CBS3M C UIEHTUYHOCThIO. [Io MHeHnI0 J. DpuKcoHa, (POPMHPOBaHNE OTHOCUTEIILHO CTA0MIBHOW MICHTHY-
HOCTH ¥ KOHIICTIIINH COOCTBEHHOTO OYIYIIEro SBISFOTCS KOHKPETHBIMHE 3aJadaMi Pa3BUTHS JIMYHOCTH B ITOJPOCTKOBOM
Bo3pacte. Teopust OpuxcoHa M KoHuenus Mapcua o craryce MASHTHUYHOCTH JAIOT BO3MOXKHOCTH IOCTPOEHMS ABYX
Mojienell pasBUTHSA 3TOTO COOTHOIICHUS M €ro M3MEHEHHUs B JKU3HU. ABTOp IpeAiaraeT CBOIO MOJETb COOTHOLICHMS
MEXIy MJICHTUYHOCTHIO JINYHOCTH M €€ BPEMEHHOM opreHTannel B mpouecce pa3BuThsa. OTIpaBHON TOYKOHN SBISETCS
HavaJio I0JIOBOTO co3peBaHusl. [1oJ naBneHreM NOTPeOHOCTEH, KOTOphIe BOSHUKAIOT B IPOLECCE TOJIOBOTO CO3PEBAHUS,
a TaK)Ke JaBJICHHEM OKHIAHUH M CTaHJApTOB KYJIbTYPHI, YeJIOBEK OepeT Ha ce0s M3ydeHHe Lelleld U poJiel, Hanarae-
MBIX KYJIbTYpOH M THIIAMH TIOBEICHUS, MPUHATHIX W HE MPUHATHIX B OMIDKalIIeM okpyxeHHH. B pesynbrare mccnemno-
BaHWS MHAWBUJ IPUHUMAET Ha cesl 0053aHHOCTH M, TAKMM 00pa3oM, ONpeAeNsIeTcs ero/ee HASHTHIHOCTh. JTO sIBIIsIe-
TCSL OTIIPABHOM TOUKOMW UIA MOCTPOCHUS KOHLIEIIIMU CBOEH KU3HU BO BpeMEHHOM mepcnekTuBe. Ilpuanmas obsa3arerns-
CTBa, YEJIOBEK CTAaOMJIM3UPYET LM U CTPEMJICHUS U JT00aBIsIeT CPEelCTBA M MHCTPYMEHTHI, KOTOpBIE TIOMOTIIN OBl B
WCIIOJTHEHUH ¥ TIPEABHUICHUH aJlbTEPHATUBHBIX COOBITHII BHEUIHEro Mupa. Takum oOpa3oM, MHAMBUA CTPOUT THMOKHE
IUIAHBI JUIS BBIIOJIHEHWS LieNiel, a 3aTeM, I10ciIe MOJIOKUTENBHOM OLIEHKH IUIaHOB, — KPUCTAJUIU3YETCs ero/ee Oymymas
opueHTanus. Takum 00pa3oM , IOCTPOEHUE UAEH O OyLyILIEM MOXHO PacCMaTPUBATh B KAUECTBE TPETHErO JTara pa3Bu-
THSI UIICHTUYHOCTH B MIEPHOJ MTOJIPOCTKOBOTO BO3PACTa, TAKUM 00pa3oM, BpeMEHHasi OpUEHTALUS CIIeIyeT U3 NACHTHY-
HOCTH. JlesSATeNbHOCTD, OCYILECTBIIsAEMas Ul JOCTHKEHHS LieNIeil U CTpeMIIEHUH, CTaOUIN3UPYET U YKPEIUIseT AECHTHU-
YHOCTb cyObekTa. CHrHaIBI, HHYOPMUPYIOIHE O TPYIHOCTIAX WM yClieXax, TOJIydeHHBIE B Pe3ylbTaTe NesTeIbHOCTH
nny u30eraHusi, BHOCSAT U3MEHEHUS B CTPYKTYpY COJEp KaHHs HICHTUYHOCTH M OyIylled OpMeHTaluH, a TaKkkKe WX
BPEMEHHOM CTPYKTYPHI, TaK K€ KaK M JIOTHYECKHE CBS3M Mex 1y HUMH (B 3aBucumoctu oT mozaenu TOTE). Kpome Toro,
IepecTpoiika BpeMEHHOH OpHEHTAIMM NPUBOAUT K U3MEHEHUIO B UICHTUYHOCTH U CTUMYJIHUpPYET e¢ AanbHeliiee pas-
BUTHE.

Knrouegwle cnosa: nonpocTKOBBIM BO3pacT, IMYHOCTh, OPHEHTALlUK Ha Oyylee, BpeMEHHbIE OPUCHTAIUNU, Pa3BU-
THE UAEHTUIHOCTH

T'anna Jlibepcoka,
O00KMOP NCUXONOSTUHUX HAYK, Npoghecop
Incumym ncuxonoeii ynieepcumemy Kazumupa Benuxoeo 6 budeowi, [lonvwa

3B’S30K MIX IJEHTUYHICTIO TA TUMYACOBOIO
OPIEHTALIECIO Y NIUIITKOBOMY BIII
CrarTs mpuCBsiUeHA PO3MIISAY Ta aHATi3y MiAXO/IB 10 TMMTaHHS TUMYAcOBOI Opi€HTAlil y MiUTITKOBOMY Billl Ta ii
3B’s13Ky 3 igeHTnuHicTio. Ha nymky E.Epikcona, ¢popMyBaHHS BiIHOCHO CTaOlIbHOI 1A€HTMYHOCTI Ta KOHLEMII] Biac-
HOTO MaOyTHBOTO € KOHKPETHUMH 3aBJIAHHSIMH PO3BHUTKY B IiUTiTKOBOMY Bimi. Teopist Epikcona i konuenmis Mapcia
IIO/I0 CTATYCy IAEHTUYHOCTI AalOTh IL[IKaBy OCHOBY JUIS TOOYJOBH JIBOX MOAENEH PO3BUTKY I[LOTO CITiBBIIHOIIECHHS Ta
HOTO 3MIHH B JKUTTi. ABTOp IPOIIOHYE CBOIO MOJIENH CIiBBiAHOIIEHHS MiX 1ICHTHYHICTIO TA THMYAaCOBOIO OpI€HTAIII€I0
B TpoIeCi po3BUTKY. BiANMpaBHOIO TOYKOIO € MOYATOK CTAaTeBOTo 1o3piBaHHsA. Ilin THCKOM mOTped, sIKi BUHUKAIOTH B
TIPOIIECi CTATEBOTO JO3DPiBaHHA, I TUCKY OYIKYBaHb i CTaHAAPTIB KYJAbTYpH, JIOAWHA Oepe Ha cebe BUBUCHHS LIEH 1
poJieH, 10 HAKJIAJAIOTHCS KYJIbTYPOKO 1 THIIAMH MOBEIIHKH, CXBAJICHUX 1 HE CXBAJICHUX CEPEAOBHIIEM. Y PE3yNbTari
JOCITI/DKSHHS! 1HAMBIZ IpuiiMae Ha cebe 000B’SI3KH 1, TAKUM YHHOM, BU3HAUYA€E HOTo/ii ijeHTH4HicTh. Lle € BianpaBHOO
TOYKOI JUIs MOOYJOBU KOHIEMIT CBOrO JKUTTS B TUMYACOBIil MepcreKkTuBi. 3amo3uuyrodn 3000B’s3aHHS, JIOAWHA
cTabumi3ye 1ii i nparHeHHs 1 1o/ae 3aco0K Ta IHCTPYMEHTH, sIK1 IOTIOMOIIIM 0 Y BUKOHAHHI Ta nependadyeHHi anbTep-
HATUBHHX IOJIiH 30BHILIHBOTO CBITY. TakuM YMHOM, 1HAUBIJ Oy/ye THYUKI IJIaHU JUIsl BAKOHAHHSI LIJICH, a MOTIiM, MicJist
TTO3UTUBHOI OLIIHKY TUIAHIB, — KPUCTAJII3YEThCS HoT0/11 MailOyTHS opieHTamis. 3BaXarod Ha 11e, ITo0yIoBY i€l mpo Maii-
OyTHE MO’KHA PO3IJISIATH B SKOCTI TPETHOTO €TaIy PO3BUTKY 1ICHTHYHOCTI B IEPioJl MiUTITKOBOTO BikKy. OTXKe, THMYa-
COBa OpIEHTAIliS BUIUIMBAE 3 IMCHTUYHOCTI. [isUTbHICTD, IO 3AIHCHIOETHCS U TOCATHEHHS IIUJICH 1 mparHeHs, cralii-
3y€ 1 3MIIHIOE 1IeHTHYHICTh cy0’ekTa. CUrHanM, mo iH(GOpMYIOTh PO TpyXHOIIl ado YCIiXH, OTpUMaHi B pe3yibTari
JisUTBHOCTI 200 yTpUMaHHS, BHOCSITH 3MiHH B CTPYKTYPY 3MICTY iIeHTHYHOCTI i MaitOyTHBOI opieHTamii i IX THMYacoBOi
CTPYKTYpH, TaK CaMmo SIK JIOTi4Hi 3B’S3KH Mk HUMU (B 3anexnocti Bix mogeri TOTE). Kpim Toro, mepeGymoBa Tum4a-
COBOI Opi€HTAIlil CIPUYMHSIE 3MIHU B 1IEHTUYIHOCTI 1 CTUMYJTIOE 1i ITOJABIIHIA PO3BUTOK.
Kniouoei cnosa: ninniTKOBUH BiK, 0COOUCTICTD, Opi€HTAIli] Ha MalOyTHE, TAMYACcOBI Opi€HTAllil, PO3BUTOK 1/1€HTH-
YHOCTI.
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