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ABILITY TO CONDUCT A CHORUS AS AN ELEMENT
OF PROFESSIONAL COMPETENCE OF A TEACHER

The article is aimed at revealing a complex of properties of a music teacher which are necessary and sufficient for
an effective management of pupils’ choral singing. It has been determined that the will is the most important component
of the aptitude to chorus conducting. A music teacher should be able to achieve synergy effect from interaction of all
participants in the process of choral singing. Such a point of view provides opportunities for development of synergetic

approach in the study of the phenomenon of music education.
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Problem statement. Choral singing has been an inte-
gral component of the mass educational process at all times,
in all countries and in every sociocultural, political and eco-
nomic environment. And today, the singing in teams remains
the most natural, affordable, effective and attractive way of
making music, as well as the main type of creative musical
activity of both pupils and students.

Review of recent researches and publications. As a
result, the choral management should be regarded as an
essential component of the complex set of personal qualities
that are called “professional competence” in the modern art
pedagogy. The set of qualities that was mentioned before
was thoroughly studied in the works of eminent conductors,
many of whom were also teachers and chorus conductors
(A. Avdievskiy, G. Dmitrievskiy, A. Yegorov, M. Kolessa,
V. Krasnoschekov, A. Laschenko, A. Marchlevskiy,
I. Musin, K. Olkhov, A. Pazovsky, K. Pigrov, O. Polyakov,
K. Ptitsa, P. Chesnokov, etc.). A lot of attention was paid to
the problem of the conductor’s competence by the represen-
tatives of pedagogy and practice of teaching music in secon-
dary school (the works of L. Biruykova, A. Kozyr, A. Ko-
lomiets, L. Labintseva, T. Osadchaya, G. Padalka, L. Pankiv
and L. Shitneva, etc). Chinese experts have also made their
own contribution to the tradition of problem research (Lin
Hao, Ma Ge Shun, Sui Din Chrun, Cio Li, Chen and Xin,
Yang Hung Nian and others).

At the same time, choral singing and its influence on
the development of personality and the activity of the person
who is managing this process is an endless integral phe-
nomenon that causes the relentless attention of researchers,
stimulating the seeking for new research approaches, meth-
ods and perspectives.

Our interest in choral singing at secondary school is de-
termined by the new conditions of public musical system
functioning, which are caused by rapid changes in the culture
of modern society. Particularly, significant factors influenc-
ing the situation in education are the following: the informa-
tion field expansion, the rapid development of mass media
having a powerful influence over the young generation,
strengthening the individualistic features in the nature of
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young people, their social isolation, aesthetic disorientation,
artistic inactivity. Under such circumstances, choral singing
in educational institutions remains one of the few effective
means of introducing children and teenagers to making mu-
sic in teams that has the ability to offset the negative effect of
the cultural factors mentioned below.

Obviously, the students’ choral singing requires the in-
volvement of a skilled organizer and teacher of this type of
musical activity. As a rule, the role of organizer and leader is
performed by a music teacher. Thus, he/she should have all
the qualities needed to perform these functions.

This article is devoted to the problem of studying the
ability of a music teacher to conduct the choral singing. The
particular feature of our approach consists in finding out the
qualities that a music teacher needs to possess in order to
manage the chorus.

This issue has both theoretical and practical relevance
that is of great importance. It particularly concerns modern
China where qualified music teachers are still highly re-
quired. Teachers in China who do not possess the special
chorus conducting training qualities can often perform the
functions of music teachers. The problem of determining the
degree of ability and skills of those music teachers and, par-
ticularly, the chorus conducting ones is still of current impor-
tance.

The aim of the article is to reveal a complex of quali-
ties of a music teacher which are necessary and sufficient for
an effective management of pupils’ choral singing.

Major content. The complex of properties given is
called in the article as an aptitude to chorus conducting.
However, it must be mentioned that the word “ability” when
used scientifically has two closely related but discernible
semantic colours. The first is connected with the tradition of
using the term “capacity” in a context of categories that
characterize the sphere of individual and typological person-
ality potencies. In this sense, this term is correlated with the
concept of talent, skills, aptitude. According to the “classi-
cal” formulation by B. Teplov, “Abilities are usually consid-
ered to be individual characteristics that cannot be reduced to
existent skills, abilities or knowledge, but which may explain




the ease and swiftness of acquisition of knowledge and
skills” [10, p. 16]. The second connotation of the word “abil-
ity” connects it with the concept of activity as well as with
the concepts of aptitude and willingness of an individual to
do some particular activity.

Having set the task of finding necessary and sufficient
properties of chorus conducting activities in general, we do
not have to pay attention to the countless options of combin-
ing the individual qualities of a person. We are precisely
interested in qualities that must necessarily be peculiar to any
chorus conductor. The training technique of music teachers
at the university should be targeted at the same complex of
qualities. This article deals with the word “ability” exactly in
this meaning.

The word “aptitude” is widely used in Russian articles
for specification of the second (active) semantic colour.
Regarding this issue, S. Rubinstein wrote in his classic work,
“Any ability is the ability to do something, to be able to do
some activity. If a person has a certain ability, he/she may
have the aptitude for a certain activity” [9, p. 535]. Thus, the
terms “ability” and “aptitude” are not used here to define
different psychological phenomena, but different points of
view about this matter.

It needs to be considered which qualities exactly are re-
quired for a chorus conductor and in what way they ensure
the effectiveness of his/her activities.

Many musicians and scientists have already given an
answer to this question. Some of them have relied on their
creative and pedagogical activity experience while others
considered the theses of psychology, pedagogy, art.

For example, in the work of G. Dmitrevskiy [1], outlin-
ing the concept of chorus conducting as a discipline, a num-
ber of qualities that each chorus leader should possess was
indicated. The following qualities were particularly men-
tioned by the author: familiarity with the basics of singing,
singing skills, conscious attitude to verbal text, possession of
the conductor’s instrument, etc. Having such qualities makes
it possible to perform three main functions that are peculiar
to conductor’s activity, i.e. the functions of a teacher, con-
ductor and performer in particular. According to G. Dmi-
trevskiy, the main qualities of a chorus conductor are the
following: a) the ability to attract the chorus’s attention be-
fore performing, make it focused and concentrated, let the
chorus “get tuned” [p. 42]; b) the ability to give a clear sign
to the entry, “set the correct pace”; c) the ability to “show
good entry and ending” [the same, p. 74-76]; g) “control and
clear indication of dynamic shades”, “audio feed” [the same,
S.78-80]; d) the ability to “quickly analyze the audible, in-
stantaneously react to the errors of chorus while performing”
[the same, p. 68].

Interesting thoughts about the specialist’s ability to
conduct a chorus were expressed by K. Olkhov [7]. He com-
pared a chorus conductor with a thinker, engineer, manager,
controller, teacher, educator, and even with a “prophet, bea-
con and leading light at the same time”. Not all such com-
parisons certainly identify personal characteristics required
for activity of a chorus teacher.
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K. Ptitsa expressed more specifically his thoughts about
the qualities necessary for the chorus conductor in his article
“Chorus conducting”. The author sought to rely on the rele-
vant psychological knowledge (probably he was influenced
by Karl Schroeder). He proposed to distinguish between
physiological aptitude and ability of a chorus conductor:
“Conductor’s natural gifts are composed of complex psy-
chophysical features. These include not only the emotional
and mental qualities, such as strong will, ability to response
swiftly etc., but also purely physical ability. It is physical
ability, physical mobility and agility that help the conductor
in the learning process (or later performing process) to or-
ganize fast his/her, as it may appear at first, disconnected
parts of the instrument into the most perfect, clear and active
tools of performance managing” [8, p. 7].

It is necessary to mention K. Ptitsa’s use of the term
“capacity” meaning “native physical capacity to perform the
movements that are needed for the music timing. This physi-
cal aptitude of a musician is quite significant for chorus
conducting because it is mainly based on the technical edu-
cation of the conductor” [the same]. The term “physical
aptitude” allows to define a set of natural gifts in a complex
competent quality of a chorus conductor. However, this
expression suggests the existence of both physical and also
psychological prerequisites for the individual’s ability to
conduct a chorus.

K. Ptitsa defined common musical abilities (high-pitch
hearing, sense of rhythm, etc.) and “deep musical culture”
among the necessary psychological abilities. The main and
specific ability of a chorus conductor is regarded by K. Ptitsa
as “the capacity to conduct”; he defines this characteristic
feature of a musician as “the possibility of revealing inner
emotions through the expressive movements and the ability
to influence the performers with it” [the same, p. 8-9]. It is
quite interesting to mention, that the “managing ability”,
according to the researcher, “is felt even through the disturb-
ing distortion of technical actions of the conductor’s instru-
ment” [the same].

While studying this issue, it is necessary to take into
consideration not only the standpoints of the choral art mas-
ters, but also the opinions of symphonic and opera conduc-
tors (managing the musical team has its clearly expressed
specific character, but also a lot of similarities with the art of
chorus control). For example, the outstanding conductor
Kirill Kondrashin when answering a question made by V.
Razhnikov about the combination of skills and abilities nec-
essary for a conductor, replied as follows: “It seems to me
that a comprehensive system is required. Firstly, we need to
mention the advanced music skills. I mean absolutely every-
thing that other performers need, in addition to that even
more keen harmonic hearing, developed dynamic hearing
(i.e. the so-called sense of the sound balance), abilities to
perform gestures, administrative talent. Moreover, willing-
ness is seen as the most important criterion” [4, p. §].

There is absolutely no exaggeration in saying that in
every reliable research or in any methodical work dedicated
to the art of conducting, occur to some extent the well-
known ideas about the qualities that any chorus or orchestra




conductor should possess, being summarized and presented
in the categories such as “abilities”, “willingness”, “compe-
tence” and others. The article’s frames, however, do not
cover a wide range of opinions expressed. In other words,
there is no necessity in that. Our task, as mentioned above, is
not to conclude the complex of qualities, but to define those
components of the conducting and choral competence of a
music teacher, which are the key to manage the students’
singing.

Taking into consideration well-known ideas of various
researchers, teachers and chorus conductors, it is necessary
to mention a number of the most commonly known and
analyzed qualities of a music teacher that determine his/her
ability to conduct a chorus. It includes the following:

1) a developed musical hearing and musical memory;

2) a strong, deep and detailed knowledge of music and
poetic text of the composition performed;

3) possession of choral vocalization skills;

4) conductor’s gesticulation skills;

5) organizational and volitional qualities of a personality.

In general, all of these qualities were studied thoroughly
and in detail. However, upon close examination, it is possible
to detect signs of incompleteness and uncertainty in the
scientific understanding of the qualities mentioned above.
Especially difficult may seem the thesis of volitional and
organizational qualities of a chorus conductor.

Of course, the will itself is considered to be a prerequi-
site for a musician’s ability to lead a music team. At the same
time, will is a quality that is absolutely necessary in any field
of activity. No work is possible without will. Then why all
authors unanimously consider will as an attributive quality of
a music team conductor?

It is believed that in such cases a special meaning of
will is applied. It is not simply a question of a strong will. A
strong will can be observed, for example, when some people
show an exceptional ability to overcome their own fear of
pain and death and endure the difficulties that an ordinary
person may consider to be insuperable. Strong will can al-
ways be found in the psychological content of military or
labour achievement. For an orchestra conductor, chorus
conductor and music teacher who conducts singing, this kind
of will is not such a necessary quality. What kind of specific
feature does this will have?

K. Kondrashin explains the peculiarities of a conduc-
tor’s will in the following way: “It is a certain kind of stub-
bornness. A conductor needs to be convinced in the correct-
ness of his/her ideas and not be influenced by the sound the
orchestra offers. He/she should definitely imagine before-
hand while preparing at home what and in what way should
sound, and make the orchestra respond to his ideas” [the
same]. This statement connects a conductor’s will with the
stubbornness. This figurative comparison allows us to under-
stand better the meaning of this phenomenon. But stubborn-
ness is not always necessary for a music conductor (as well
as for any specialist). “Stubbornness” may lead to positive
consequences and could even be justified only when it com-
plies with some certain requirements.
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One of the requirements needed has been stated by K.
Kondrashin: “The willingness of a conductor should be
directed at a certain sound result achievement, which, in its
turn, is a product of a large inner perceptible and intellectual
work on creation of a sound image of a composition”.

This idea fully refers to the actions of a music teacher.
His/her will to conduct a chorus should be aimed at the
achievement of the sound image of a song or a choral piece,
which was formed in the preliminary process of working on
a specific artistic text. All other teacher’s qualities that define
his/her “ability” to chorus conducting, such as musical audi-
tion, memory, vocal skills, conductor’s instrument etc., com-
ply with this volitional need.

Thus, the will to control the sound presented is consid-
ered to be the central component in a complex of properties
that determine the teacher’s ability to chorus conducting.

Now it may seem necessary to specify the volitional
conditions of a music teacher determined by the specific
features of his/her profession.

Firstly, it is important to realize that in terms of aim-
targeting, choral singing of pupils from school is signifi-
cantly different from the one of professional choirs. The task
of choral and orchestra conductors lies in creating the perfect
sound form which can be adequate to author’s intention.
Exactly this sound form that is being created by a conductor
and performers, must appeal to the audience and bring aes-
thetic pleasure. As for chorus students (especially when it
comes to the most common situation like singing at music
lessons), it is not intended to persuade, delight or to give
“spiritual nourishment” to the audience. In this situation,
choral students perform the role of listeners. So, in this case,
it seems impossible not to consider the fact that choral stu-
dents acquire themselves their own aesthetic and ethical
satisfaction, reason for emotional reaction needed for the
work of imagination, fantasy. It is logical to assume that the
will of a chorus conductor should be aimed at this effect in
the first place. Paraphrasing the words of K. Kondrashin, the
following can be said: he who has no will like this is no
music teacher.

A special attention needs to be paid to the detail that is
often overlooked by researchers who study the volitional
qualities of a chorus conductor. It is necessary to keep in
mind that the purpose of choral singing (especially at music
lessons) should not only be the acquisition of positive artistic
and aesthetic experience from the sound perceived, but also
to enjoy and derive benefits from the process of collective
making of music. However, in the professional performing
art such a goal is considered to be not a major one.

That is why a conductor of a professional chorus or or-
chestra does not have to worry whether the musicians like
the piece performed or not or if it is necessary for their skills
or their cultural development. A professional musician must
possess histher own will to act and the ability to obey the
conductor’s will that is aimed at a specific audio result.

A music teacher at school is something completely dif-
ferent. According to the terms of educational institutions that
students should always obey the will of a teacher, this idea
should not unconditionally be applied to situations of team




activity. Playing music, as well as any other artistic or crea-
tive act, must not be something forced. Art itself assumes a
personal freedom of expression (A. Bogdanov, G. Heine,
G. Hegel, V. Hugo, F. Nietzsche, L. Tolstoy, A. Schopen-
hauer and others shared their thoughts on this matter). Sub-
mission to the will of a teacher who is guiding the process of
team singing can only be a an act of will (assuming that the
purpose of this activity is a true artistic education and train-
ing, and not a formal imitation of achieving this goal). Con-
sequently, the attributive quality of a music teacher lies
above all in uniting and directing all students to collective
making of music, and only then in achieving specific sound
effect.

Awareness of this condition may suggest the so-called
phenomenon of synergy. This term has already gained the
status of a universal category in modern scientific studies. It
had already penetrated into the sphere of educational re-
search (articles written by N. Batechko, Yu. Vetrov,
V. Grebneva, I. Kalinin, O. Kryukova, T. Matveychuk,
A. Svidzinskiy,M. Fedorov and others). However, despite
the availability of several dozens of articles on this problem,
it is still impossible to talk about “synergetic” (or “synergis-
tic”) approach in pedagogy as a successful scientific project.
At the same time, the willingness to understand the synergy
principle in education is quite natural and, to all appearances,
has every reason to become soon a major theoretical and
practical approach. In any case, there is no doubt in the ap-
propriateness of referring to the synergy category in the field
of musical pedagogy. Productive efforts to understanding the
art of music and musical performance have been undertaken
by I. Yergiev (the scholar reflects on the spiritual cooperation
of a performer and audience [2]) and Huang Jia (who exam-
ines the aspects of interaction between a singer and a con-
ductor of the orchestra in chamber vocal performance [11]).

Synergy as a term (from the Greek “synergeia” mean-
ing cooperation, community) in the most general sense is
considered to be a “combined action of any component, in
which the total effect outnumbers the action of each compo-
nent taken separately” [3].

An attempt was made to understand the general mean-
ing of the word “synergy” in choral singing. Based on this,
one may find that this kind of music making involves several
parameters of the joint efforts of all the participants (actants)
of a sound-making process. Firstly, it is possible to state the
presence of synergy of singers who are singing in a chorus. It
is obvious that the sound of a chorus (effect in total) obvi-
ously “exceeds the individual effect” (a person singing
alone). Synergetic interaction of performers is expressed, for
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example, in a dynamic and timbre unison sound effect, as
well as in the phenomenon of pitch system and the tempo
metric ordering. Secondly, it seems necessary to mention the
always desirable but not often achieved synergy between the
chorus and the chorus conducting teacher. The teacher’s
conducting actions serve in this case as the main factor op-
posing the entropy of joint singing. Although, this factor
seems not to be the only one.

A prerequisite for the synergy discussed is: a) the actual
connection between choral members and the actions of a
chorus conductor (chorus is dependent from the effectiveness
of his/her gesticulation, facial expression, musical and into-
national, as well as sound-verbal action); b) the chorus con-
ductor’s dependence on chorus singing (from the drill, met-
ric, dynamic and articulating correctness of intonation).

The synergy plans that were previously characterized
remain in correlation with each other. However, the nature of
this correlation may be different. This issue requires a special
consideration taking the following into account: a) the psy-
chology of individual and team activity; b) intonation and
sound effects created by the synergy of singing; c) the bio-
physical interaction between actants.

The analysis of synergetic relationships of a chorus and
its conductor will allow to judge the nature of the will and
the other components of personal qualities determining the
professional ability of a music teacher more thoroughly and
accurately. Firstly, such knowledge will allow to define the
ability of a teacher to conduct a chorus and, secondly, pre-
vent him/her from understanding his/her tasks and the means
of handling them incorrectly, as well as particularly from the
false idea about conductor’s will and the forms of its mani-
festation in the musical and creative practice.

At this stage of the research, the following conclusions
can be made:

1. The ability of a music teacher to control the chorus is
a complex of qualities of his/her personality that are neces-
sary and sufficient for positive and effective influence on
his/her students.

2. The range of necessary qualities that any teacher
should possess in order to conduct a chorus is the following:
a) the development of musical hearing and musical memory;
b) vocalization skills; ¢) conductor’s gesticulation skills; d)
volitional, artistic and organizational abilities.

3. The teacher’s ability to achieve the synergy effect in
the interaction between performers while making music is
considered to be a specific component of his/her aptitude to
choral conducting.
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3AATHICTD 10 KEPYBAHHSA XOPOM AK KOMIIOHEHT
MPOPECIHHOI KOMIIETEHTHOCTI BUUTEJIA MY3UKH
CraTTiO MPUCBAYCHO MPOOJIeMi BUBUEHHS 3JaTHOCTI BUMTEISI MY3HKH JI0 YIIPABIIHHSA XOPOBHUM criBoM. OcoOmu-

BICTh HAIIIOTO TTiIXOAY MOJISTaE B TOMY, 00 3’CyBaTH, SKi BIACTHBOCTI HAHOUIBIIIOI0 MipOI0 HEOOXiTHI BUUTEIIO MY-
3WKH 711 3[iHCHEHHS 3aBJaHHSA KePiBHUIITBA XOpPOM. 3aBIaHHSA CTATTi MOJATAE Y BUABICHHI KOMITIEKCY BIACTHBOCTEH
BUYHTEISI MY3HUKH, HEOOXITHUX 1 TOCTaTHIX I e()eKTUBHOTO KEPIBHUITBA XOPOBUM CIIiIBOM Y4HIB. 3JaTHICTh BUHTEIIS
MY3HKH JI0 YIPABIiHHSI XOPOM — II¢ KOMIUIEKC THX SKOCTEH HOTO 0COOMCTOCTI, sIKi HEOOXIHI Ta JOCTATHI IS IIO3UTHB-
HO pe3yJbTaTHBHOT'O BHKOHAHHS 3aBJaHb KOJIEKTUBHOTO MY3WKYBAaHHs y4YHIB. Y KOMIUIEKC 00OB’SI3KOBHX BIJIACTHUBOC-
TEH 3IATHOCTI BYMTEINS J0 YIPABIIHHSA XOPOM BXOJSATH: a) PO3BHHCHUI MY3MYHHIA CITyX 1 My3W4HA IaM’siTh;, 0) HABHK
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BOKaJTi3allii; B) HABHK AUPUTEHTCHKOI KECTUKYIIALIT; T) BOJIBOBI Ta XyI0KHBO-OpraHi3aliiHi 31i0H0CTI. CienngivanM
KOMIIOHEHTOM 3J[aTHOCTI IO YIIPABIIiHHS XOPOM € 3[JaTHICTh BUUTENA JOCITTH €PEeKTy CHHEprii y B3a€MOJil yJacHHKIB
nporecy My3ukyBaHHS. CTBEpIKY€ETHCS, 0 HAWBaXKIMBILIMM KOMIIOHCHTOM € BOJIS, CIIPSIMOBaHa Ha JOCSTHEHHS B
IpoLeci KOJICKTUBHUX JIill IEBHOTO 3BYKOBOT'O pe3yibrary. OcoONMBOIO SKICTIO 3JI0HOCTI BUMTEINS MY3HKH 10 KEpiB-
HHIITBA XOPOM € BMiHHS 00’€JTHATH Ta CHPSMYBAaTH BOJIIO BCIX YYHIB Ha JIil0 1 pe3yJIbTaT CIJIBHOTO CHiBY, TOOTO 31aT-
HICTh BUMTENS AOCATTH e()eKTy CHHEprii y B3aeMoii BCiX Y4acCHHKIB IPOILIECY XOPOBOro cIiBy. Taka Touka 30py BiJIK-
PHBA€E MOKIJIMBOCTI JJIsl PO3BUTKY CHHEPTETUYHOTO IMiXO/y 10 BUBUYEHHS ()eHOMEHA MY3UYHOT'O HaBYaHHS.
Knwowuoei cnosa: Buntens My3UKH, XOPOBHH CITiB, KEPIBHULITBO XOPOM, 371aTHICTh, BOJISl, CHHEPT'isl.

Lao Xyukaii,

acnupanm Kagpeopuvl My3blKa1bHO20 UCKYCCMEA U Xopeozpaduu,

FOoicnoykpaunckui Hayuonanvusill nedazoeudeckuti ynusepcumem umenu K. J]. Yuwunckozo,
ya. @oumanckas dopoea, 4, e. Odecca, Ykpauna

CIIOCOBHOCTD K YIIPABJIEHUIO XOPOM KAK KOMIIOHEHT
MMPO®ECCUOHAJIbHOM KOMIIETEHTHOCTH YUYUTEJS MY3BIKA

JlaHHas cTaThsl MOCBAIIEHA TPOOIEeMe U3YUeHHs CIIOCOOHOCTH YUHUTEJISl MY3bIKH K YIIPABICHUIO XOPOBBIM IIEHHEM.
OCO0EHHOCTh HAIIETO MOJX0/a COCTOUT B TOM, YTOOBI BBISICHUTh, KAKHE CBOMCTBA B HAUOOJbIICH CTENIEHH HEO00XO0 -
MBI YUUTENIO MY3BIKM ISl OCYLIECTBIICHHS 3aladd PYKOBOJICTBA XOpPOM. 3ajiaya CTaTbu — BBISIBICHHE KOMILIEKCa
CBOWCTB YYMTENS] MYy3bIKH, HEOOXOIUMBIX U JIOCTATOYHBIX ISl S((PEKTUBHOTO PYKOBOJCTBAa XOPOBBIM IIEHHEM yUYCHH-
KOB. CIIOCOOHOCTD YYHTENS My3BIKH K YIIPABICHUIO XOPOM — 3TO KOMIUIEKC TeX KauecTB €ro JMYHOCTH, KOTOpbIe He00-
XOIMMBI U JOCTATOYHBI JUIsl IIO3UTHBHO PE3yJbTATUBHOIO BBIIOJIHEHHS 33124 KOJUICKTHBHOTO MY3HLHPOBAHUS YUCHU-
KOB. B koMmiekc 00s3aTeIbHBIX CBOMCTB CIOCOOHOCTH YYUTENs K YHPAaBJICHUIO XOPOM BXOIAT: a) Pa3BUTBHIH My3bI-
KaJIBHBIN CIIyX U My3bIKaJbHasl NaMsTh; 0) HAaBbIK BOKAJIHM3ALMH; B) HABBIK AUPIIKEPCKON JKECTHKYIISILUM; T) BOJICBBIC U
XyI0)KECTBEHHO-OpTaHU3alMOHHBIE cIOCOOHOCTH. Crielin(pHISCKMM KOMIIOHEHTOM CIIOCOOHOCTH K YIIPABICHUIO XOPOM
SBJISICTCS] CIIOCOOHOCTD YYHTENS JOCTHYb 3P (PeKTa CHHEPIHU BO B3aUMOACHCTBHN YYaCTHUKOB IPOIecca My3HUIIUPOBa-
HUSL. YTBEPXKIACTCS, YTO CaMbIM B2)KHBIM KOMIIOHEHTOM SIBJISICTCSI BOJISI, HAIpaBJICHHAs! Ha JOCTH)KEHHE B XOJ€ KOJ-
JICKTUBHBIX JNEHCTBHU OINPEJEIICHHOTO 3BYKOBOTO pe3ynbTara. OcoObIM KaueCTBOM CIOCOOHOCTH YYHTENsT MY3BIKH K
PYKOBOJICTBY XOPOM SIBJISI€TCSI YMEHHE OOBEIMHUTh U HAIPAaBUTh BOJIIO BCEX YUYCHHUKOB Ha NEUCTBHE M PE3yJbTaT CO-
BMECTHOT'O IIEHHsI, TO €CTh CIIOCOOHOCTh YUYHTENs JOCTHYb d(PPEeKTa CHHEPrui BO B3aUMOJCHCTBUH BCEX YYAaCTHUKOB
npoliecca XopoBoro nexus. Takas Touka 3peHHst OTKPHIBAET BO3MOYKHOCTH JUISl Pa3BUTHS CHHEPTeTUYECKOTo 0/IX0/1a K
n3y4eHUI0 (peHOMEHa MYy3bIKAILHOTO 00yYeHUs.

Kntouesvie cnosa: yautenb My3bIKH, XOPOBOE IICHUE, PYKOBOJICTBO XOPOM, CHOCOOHOCTb, BOJIS, CHHEPTHS.

IHooano do pedaxyii 21.04.2016
Peyenzenm: 0. neo. u., npog. O. €. Pebposa
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