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potential in educational and professional activities. The first pedagogical condition involves the person-centered educational
process and educational environment planning. The second condition is implemented by means of using active teaching
methods in the educational process aiming to ensure close relationship between training theory and practice for future
professional activities of military psychologists. The third pedagogical condition of future reserve officers-psychologists’
military competence formation is implemented through the development of students’ self-consciousness, reflection, creative
skills, volitional qualities and mechanisms of volitional self-regulation, etc. The above mentioned pedagogical conditions are
considered to be the core of the developed technique aimed at the development of future reserve officers-psychologists’
military competence formation, which will be described in the further studies. Besides, the further research involves
suggesting recommendations for scientific and pedagogical staff in using this technique.
Keywords: special military competence, future reserve officers-psychologists, student, pedagogical conditions.
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CONTENT AND LANGUAGE INTEGRATED LEARNING:
APPROACH TO TEACHING ENGLISH FOR SPECIFIC PURPOSES

“CLIL - Content-language integrated learning — refers to situations where

subjects, or parts of subjects, are taught through a foreign language with dual-focused aims,
namely the learning of content and the simultaneous learning of a foreign language.”

David Marsh, 1994, Finland

The subject of this paper is presenting the description of CLIL — Content and Language Integrated Learning — in the
context of language learning in higher educational institutions. CLIL describes a pedagogical approach in which the lan-
guage and subject area content are learnt in combination. The generic term CLIL describes any learning activity where the
language is used as a tool to develop new learning from a subject area or theme. CLIL is a special approach to delivering
content in education: a non-linguistic subject is not taught in a foreign language, but by means of a foreign language.
Through this kind of educational provision, students gain knowledge of some special subjects in the curriculum, at the same
time mastering their language skills. CLIL is based on the principles of 4C’ (communication, content, cognition, culture).
CLIL is promoted as means of solving problems as case study. The author of this article regarded CLIL as an efficient instru-
ment of learning ESP as a means of motivating students for further studies. The article highlights CLIL as integral part of
ESP course. The article touches upon the issues related to the opportunity for implementing these methods that are widely
used in the European Union in higher education in Ukraine, the conditions under which these methods can be realised are
determined. The author also makes conclusion that integrating CLIL approach in ESP course will make it possible to enhance
the university foreign language training and improve the quality of the teaching process arrangement.

Keywords: content and language integrated learning (CLIL), principles of CLIL, English for Specific Purposes
(ESP), foreign language (FL), General English (General English), higher educational institutions.

Introduction. In the modern world, with the devel-
opment of international relations in the political, socio-
economic and cultural spheres of society, the role of the
English language, which is considered to be the most
accepted form of communication in the business world,
significantly increases. The key to successful professional
activity of any specialist is the knowledge not only of
General English (GE), but also acquisition of professional
foreign language (FL) competence. That is why, such
discipline as English for Specific Purposes (ESP) is
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taught at higher educational institutions for students of
non-linguistic specialities.

In this context ESP approach plays an important role
that helps to form students’ ability of FL communication
in specific professional, business, scientific spheres and
situations considering the features of professional think-
ing. The study of foreign (S. Burger, M. Wesche,
M. Migneron, N. Cloud) and Ukrainian (O. Tarnopolskyi,
S. Kozhushko, Z. Korneva) scientists’ works shows that a




great amount of data has been achieved in the field of
vocationally-oriented language learning.

The researchers note that the performance models do
not always correspond to the stated objectives, so there is
a contradiction between the social order for graduates’
good knowledge of a foreign language in professional
communication (ESP) and the lack of modern educational
technologies.

The foreign researchers in the field of foreign lan-
guage teaching (LSP — Language for Specific Purposes)
emphasise the importance of active development of the
following aspects of FL for professional growth of spe-
cialists in the conditions of globalisation: speaking and
listening for presentations, teleconferences and communi-
cation with colleagues and clients by phone; reading and
writing — for writing and studying e-mails, reports,
memos, meetings, etc. [12].

It should be pointed out that very often the ESP
course that acquaints students with their profession is
usually taught during the 1% and 2™ years of studying. In
fact, the restricted amount of English classes at non-
linguistic universities only complicates the necessity for
teaching professionally oriented English in order to de-
velop all the necessary English communication skills and
competences as well as to reach the target level B2, which
is the standard for the degree of a bachelor [7].

Therefore, by the time of graduation, students have
mastered the language of the speciality in the amount that
is insufficient for a productive and effective professional
communication and have lost previously acquired com-
municative skills without constant practice, which pre-
vents successful professional development of specialists.

In this regard very interesting and actual is modern
methodology Content and Language Integrated Learning
(CLIL). According to K. Bentley [1], CLIL is a new ap-
proach in education where subjects are taught through the
environment of FL.

CLIL approach is widely used in teaching practice at
non-linguistic higher educational institutions and is much
supported by the European Commission. This approach is
focused on studying the main subjects in a FL by the
students. Consequently, learning a foreign language in a
non-linguistic higher educational institution implies a
real-life setting which includes the situations closely con-
nected with the students’ professional interests [2].

The European Commission considers CLIL as an in-
tegral part of contemporary school education in most EU
countries, as a great opportunity for improving language
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teaching in most EU countries, as well as a good opportu-
nity for “exposure to the language without requiring extra
time in the curriculum” [2, p. 8].

The purpose of the current paper is to look at the ad-
vantages and reasons for integrating CLIL approach into
teaching ESP course.

Defining Content and Language
Learning

In foreign pedagogical literature there are many dif-
ferent definitions of CLIL. In the present article we relied
on the definition of CLIL that was introduced in 1994 by
the researcher in the field of multilingual education David
Marsh in the process for the coordination of studies on the
state of language education in Europe [8]. CLIL is a dual-
focused educational approach in which an additional
language is used for the learning and teaching of both
content and language. That is, the teaching and learning
process is focused neither on the content, nor on the lan-
guage only. Each is interwoven, even if the emphasis is
greater on one or another at a given time [3].

The scientist says that we can speak about CLIL in
cases when we deal with subjects or certain topics, the
study of which is carried out in a FL and thus has two
objectives: studying the content of this discipline and the
simultaneous learning of a foreign language. The imple-
mentation of CLIL aimed at the intensification of the
educational process, in which FL teacher uses interdisci-
plinary topics in FL classroom or when teaching a disci-
pline, is carried out in FL.

British Council interprets CLIL approach as the
competence-based language teaching; its main idea is the
simultaneous acquisition of language and the subject, that
is, “to use the language to learn, and learn to use the lan-
guage”, and notes its increasing popularity as one of the
leading approaches to professional education in the Euro-
pean universities. CLIL encourages the introduction of
programmes aimed at the development of interpersonal,
intercultural, communicative, and language skills that are
in demand among today’s employers into the curricula of
the university.

Underlying principles of CLIL

Some of the underlying principles of CLIL used in
the classroom are: 1) the language is used to learn as well
as to communicate; 2) the subject matter determines the
language needed to be learned suggests the 4Cs Approach
to Integrated Curriculum (figure 1), displaying how these
principles interact with each other [8].

Integrated

CULTURE

COMMUNICATION

COGNITIION

Figure 1. 4Cs Approach to Integrated Curriculum
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It is worth saying that Communication is located in
the centre of the pyramid, it means that other components
(Content, Cognition, Culture) should be implemented
through communication and socialising [4].

So as you see, a successful CLIL lesson should com-
bine elements of the four principles below:

- CONTENT (integrating content from across the
curriculum though high quality language interaction);

- COGNITION (engaging learners through creativ-
ity, higher order thinking and knowledge processing);
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- COMMUNICATION (using
and render ideas, thoughts and values);

- CULTURE (interpreting and understanding the
significance of content and language and their contribu-
tion to identity and citizenship) [4].

According to Mehisto, Marsh and Frigols [10, p. 29]
five important core features can be listed as follows (Ta-
ble 1):

language to learn

Table 1.

Features of CLIL Methodology

Multiple focus ap-
proach

A high degree of integration should be achieved between language and content classes
and among different subjects.

Safe and enriching

CLIL teachers should encourage students to experiment with language and content pro-

learning  environ- | viding guided access to authentic materials and learning environments.
ment
Authenticity Connections between learning and students’ lives should be provided regularly in CLIL

activities as well as connections with other speakers of the CLIL language. Current
materials from media or other sources should be used as often as possible.

Active learning

Students have a central role in CLIL lessons: their activities should be based on a peer
cooperative work and they should help set content, language and learning skills out-
comes. Finally, they should communicate more than the teacher who acts as a facilitator.

Scaffolding

One of the teacher’s roles is to support students’ language needs basing on their existing
knowledge, repackaging information in user-friendly ways and responding to different
learning styles.

Cooperation

A high degree of cooperation among different teachers is recommended when planning

lessons, and it is often considered useful to involve parents and/or the local community.

A typical CLIL lesson plan consists of stages spe-
cifically designed to perform the following activities:

e checking previous knowledge;

e practicing content language;

e expanding vocabulary;

e consolidating knowledge;

e summarising skills;

e applying the new knowledge;

e checking and correcting errors.

To practice content language, it is necessary to de-
sign stages focused on speaking interaction and/or on
developing receptive skills like listening and reading.
Depending on the topic, it might be important to develop
the production of language even in written form.

CLIL is seen as a completely new experience com-
pared to the traditional way of FL studying, since the
content of the subject and language are developed at the
same time. This approach encourages the language
teacher to learn more about the subject areas of their stu-
dents, and subject teachers to learn a FL.

There are a large number of publications [12] that
prove the necessity of the implementation of this tech-
nique in training process of higher educational institu-
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tions, provide recommendations for the selection of edu-
cational information and the educational process.

Foreign authors argue that students studying on the
basis of the CLIL are able to express their thoughts accu-
rately, which in turn leads to mental stimulation of project
activities; they work harder, show a higher tolerance for
failure, and have a high level of academic competence J.
Nixon believes that, “when teaching a subject by means
of a foreign language, we not only simulate the conditions
of extracurricular communication: we raise students’
confidence and expand their knowledge, satisfy curiosity,
and increase motivation” [11].

The practice of CLIL is a complex process and is
implemented in many models such as: soft CLIL (teach-
ing some topics from the content of the special disciplines
in the FL); hard CLIL (a partial immersion program
where more than half of the disciplines are taught in a
FL); modular CLIL (the subject is taught in a FL for a
certain number of academic hours) [15].

As for teaching ESP in the majority of Ukrainian
universities, we can compare CLIL with the second
model. Traditionally, learning involves two interrelated
aspects — the language for common GL and LSP. In addi-




tion, the requirements for FL training at the university
aimed at the development of common cultural and profes-
sional competences of students are equal to underlying
principles of CLIL (4 Cs) as well as the principle of the
so-called “language triangle” of CLIL (the language trip-
tych), when temporary learning and using of a language
can involve several interrelated structural aspects of lan-
guage learning (language of learning), language for learn-
ing (language for learning) and language through learn-
ing (language through learning) [5].

And within this context, case study becomes an ap-
propriate tool for teaching CLIL in an integrated way and
at the same time follows the main principles of CLIL
methodology defined by Mehisto, Marsh, Frigols [10] and
can be qualified as CLIL way of teaching. Its main prin-
ciples include:

1. Authenticity. It is an authentic case from the real
world, students take on roles of authentic business world
(company owners and consultants), the case analysis
follows “real world” situation.

2. Multiple focus. The main focus in a case study is
on: 1) content understanding and analysis (development
of cognitive skills through the analysis of the case con-
tent, choice of relevant information for the question as-
signed); 2) group work and inter-personal communica-
tion; 3) presentation and discussion skills; 4) foreign
language skills; 5) learning to learn skills (time manage-
ment, group work, information management); 6) skills for
information search and presentation preparation.

3. Active learning. The learners are actively in-
volved both in the preparation and presentation stages;
they are in the centre of the project taking all responsibil-
ity for the running of the whole case. They are also re-
sponsible for the development of criteria for peer evalua-
tion and then evaluating their colleagues.

4. Safe learning environment is created by familiar
classroom setting and peer participation, followed by self-
and peer evaluation.

5. Scaffolding. Consultations with the teacher and
colleagues, all class discussion of the case prior to assign-
ing the tasks, vocabulary clarification and understanding
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are conducted before the project discussion in class. There
are also sample opportunities for the students to clarify
any difficulties with peers, as the project is extended over
several weeks in time, so that sufficient time is devoted to
the preparation stage.

A case study provides sample opportunities to de-
velop and integrate skills, knowledge and attitudes, i. e.
develop learners’ competences [3].

Conclusion and recommendations. Taking into
consideration all the mentioned above, today we can still
witness that demand for ESP continues to increase and
expand throughout the world [6]. Learners need new
courses matching their ever growing needs and require-
ments resulting from what the labour market demands.
For this reason, new CLIL approach was integrated in
ESP course end of the 20th century. This makes teaching
ESP courses more meaningful and effective. Learning
ESP in the framework of CLIL helps students to develop
the specific way of thinking and to be ready to perform
their professional duties and responsibilities. It means that
CLIL involves studying situations where subjects (or
parts of subjects) are taught in a foreign language with
dual-focused aims, namely the learning of content and the
simultaneous learning of a FL in which this content is
encoded. It is widely seen as an excellent means of learn-
ing a language, and of introducing global and intercultural
aspects into the teaching of content subjects. It is claimed
to be a very effective way of learning FL as it provides
the learners with meaningful input and authentic situa-
tions. There is no doubt that learning a language and
learning through a language is a concurrent process, nev-
ertheless using the CLIL approach requires teachers and
high school administrators’ rethinking of the traditional
concepts of FL teaching to students of non-linguistic
specialities. The main conclusion to be drawn is that inte-
gration of CLIL approach is very effective in teaching FL
and developing professional skills of the students at non-
linguistic higher educational institutions. Prospects for
further research involve research of the opportunities of
the introduction of the CLIL methodology in Ukraine.
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Haoia Bonooumupiena I puyuk,

KaHOuoam neoazociyHux HayK, 0oyenm Kageopu iHO3eMHUX MO8,
Yepuiciecokuil Hayionanvhutl nedazociynuil ynisepcumem imeni T. I'. [llesuenxa,

eyn. I'emvmana [lonybomxa, 53, m. Yepuicis, Yrpaina

NPEAMETHO-MOBHE IHTETPOBAHE HABUYUAHHS: MIAXIJA 0
HABYAHHSA AHTJIIMCBKOI MOBHU 3A TIPO®ECIHHUM CITPSIMYBAHHSM
Y craTTi IpeAcTaBIeHO ONMUC MPEAMETHO-MOBHOTO iHTerpoBaHoro HapdanHsA ([IMIH) B koHTekCTi HaBYaHHS iHO-
3eMHOT MOBH y BUIIMX HaBYaJIbHUX 3aKkinanax. [IMIH — ne nexgaroridanit miaxin, sKnii 0IHOYACHO J03BOJISIE 3aCBOIOBA-
TH 1HO3eMHY MOBY Ta IIpeIMeT, TOOTO el MmiixiJ nependadae TaKy HaBUaJIbHY AiSIBHICTD, 1€ MOBA BUKOPHUCTOBYETHCS
SIK IHCTPYMEHT /ISl 3aCBOEHHSI HOBUX 3HAHb 3 NpodeciiiHol chepr abo TeMu. 3aBIsKM BUKOPHCTAHHIO BHIIE3a3HAUYEHO-

"Hayka i oceima", Ne12, 2016

26



http://www.sciencedirect.com/science/
https://sites.google.com/a/xtec.cat/clil-principles/what-is-clil
https://sites.google.com/a/xtec.cat/clil-principles/what-is-clil
http://eacea.ec.europa.eu/education/eurydice/documents/-thematic_reports/179EN.pdf
http://eacea.ec.europa.eu/education/eurydice/documents/-thematic_reports/179EN.pdf
http://encuentrojournal.org/textos/9.%20CLILFramework.pdf
http://encuentrojournal.org/textos/9.%20CLILFramework.pdf
https://sites.google.com/a/xtec.cat/clil-principles/what-is-clil
https://sites.google.com/a/xtec.cat/clil-principles/what-is-clil

lNedaeoeika — lNedazozuka — Pedagogy

IO MIAXOAY CTYACHTH OTPUMYIOTh 3HAHHS JESKHX CHEUiabHUX JUCLUIUIIH Ta OJHOYACHO BIOCKOHATIOIOTH MOBHI Ha-
BrukH Ta BMiHHA. [IMIH rpyHTYyeThCS Ha Tak 3BaHOMY npuHIHII «4C», IKUH BKIIIOYae 3micm (COpUSE CTUMYIIOBaHHIO
MIPOIIECY 3aCBOEHHS 3HAHB 1 PO3BUTKY BMiHB 3 MPEIMETY); CHiIKY8aHHA (IONIOMarae HaBYaTH CTYJCHTIB BUKOPHUCTOBY-
BaTH 3acOo0HM 1HO3EMHY MOBY JJIsi OTPHUMAHHS 3HaHb 3 TMPEAMETY); MUCIeHHES] 30i0Hocmi (IOTIOMAralTh PO3BHBATH
3ATHICTh CTYJCHTIB JI0 KPAIOTO PO3YMIiHHS MOBH 1 MPEIMETY); KVIbMYpOoNo2iuni 3HanHs (PO3YMIHHS OCOOIHBOCTEH,
noAiGHOCTel Ta BIAMIHHOCTEH OKpEMHX KYJIBTYp JOINOMOXKE CTylIeHTaM e(EeKTHBHIIIE COLiali3yBaTUCh Y Cy4aCHOMY
MOJIKYJIBTYPHOMY CYCHIJIBCTBI, Kpallle 3po3yMiTu BiacHy KyibTypy). Takoxx [IMIH posrisinaerses sik eheKTHBHUIA
IHCTpYMEHT HaBYaHHS aHIIIIHCHKOT MOBH 3a MPOQECiiiHUM CIIpSIMyBaHHSM 1 3aci0 MOTHBALIl CTYJEHTIB /10 MTOJAJIBIIOTO
HaByaHHs. 3a [IMIH, TnoBuit ypok ck/afaeThes 3 €TalliB, sKi BKIIOYAIOTh TaKi BUIU IISUIBHOCTI: TIEpEeBipKa 3aCBOEHUX
paHiIlle 3HaHb, PO3IIMPEHHS CIOBApHOTO 3a1acy, 3aKpiMICHHs 3HaHb, 3aCTOCYBaHHS HOBUX 3HaHb, IEPEBipKa Ta BHIIPa-
BJICHHS IIOMIJIOK. [HTerpallis 3a3Ha4eHOr0 MiAX0Ay B HABYAIBHUII IPOIIeC BUITY HOTpeOye Bix BUKIAMadiB i KEPiBHUKIB
HaBYAJIbHHX 3aKJIaiB NEPEOCMUCICHHS TPAAULIHNX YSABIECHb PO BUKJIAJAHHS aHTIIHCHKOI MOBU CTYZEHTaM HEMOB-
HUX CIeniaTbHOCTeH. ABTOpKa poOUTH BUCHOBOK o Te, 1o peanizamis [IMIH y mporeci BUBYEHHS KypCy aHTTIHCHKOT
MOBH 3a Mpo¢eCifHAM CIPSMYBaHHSIM IO3BOJHTH aKTHUBI3yBaTH HaBUYAHHS 1HO3€MHOI MOBH Ta IiJBUIIUTH SKICTH Ha-
BYaJIBHOTO TPOIIECY.

Knrwowuoei cnosa: npenmerHo-mMoBHe interposane HaBuaHHs (IIMIH), npunnunu [IMIH, anriiiiceka MoBa 3a mpo-
(eciiiHUM cripsAMyBaHHAM, iHo3eMHa MoBa (IM), Bumuii HaB4anbpHUi 3aknan (BH3).

Haoescoa Braoumuposna I'puypik,

Kanouoam nedazoeuieckux Hayk, Ooyenm Kageopsvl UHOCMPAHHBIX A3bIKOS,
Yepruzosckuil Hayuonanvhwslil nedacocuveckutl ynusepcumem umeru 1. I'. [lleguenko,
ya. I'emvma I[lonyoomxa, 53, 2. Yepnueos, Yrpauna

HPEIMETHO-A3BIKOBOE HHTEI'PUPOBAHOE OBYYEHHUE: IOAXOJ K
IPENOJABAHUIO AHIJIMHACKOT'O SI3bIKA TIPO®ECUOHAJIBHON HATIPABJIEHHOCTH

B crartee mpencTaBiIeHO ONMUCAHHE MPEIMETHO-A3BIKOBOr0 MHTerpupoBanHoro ooydenus (IISIMO) B xoHTekcTe
00yueHHsT HHOCTPAHHOMY SI3bIKY B BBICHIMX yueOHBIX 3aBeneHusx. [ISMIO — 310 memarorndeckuii moaxoi, KOTOPBIH
OJTHOBPEMEHHO II0O3BOJIICT YCBaMBAaTh WHOCTPAHHBIN SI3BIK M Y4eOHBIN MpeaMeT, TO €CTh OH MIpeAroyiaraeT TaKylo
y4eOHYIO AesATEeIbHOCTD, II€ S3bIK MCIIOIB3YEeTCsl KaK MHCTPYMEHT JJIsl YCBOSHHMSI HOBBIX 3HaHUiII B po(decCHoHaIbHOI
coepe win Teme. brarogaps UCnonb30BaHUIO BBIIEYKAa3aHHOTO MOJXO0Ja CTYACHTHI IOJIy4aloT 3HAHUS CIIEIHalbHBIX
JUCHUIUIMH U OJHOBPEMEHHO COBEPIICHCTBYIOT S3bIKOBbIE HaBBIKU U yMeHUs. I1SIMMO ocHOBBIBaeTCs Ha Tak Ha3bIBae-
MoM npuHIuUIe «4C», KOTOPBIi BKIIIOYAET codeparcanue (CIOCOOCTBYET CTUMYJIMPOBAHUIO MPOLIECCa YCBOCHHUS 3HAHUI
U Pa3BUTHS YMEHUI IO MPEAMETY), oOuenue (moMoraeT o0y4aTh CTyI€HTOB M MCIIOIb30BaTh CPEACTBA HHOCTPAHHOTO
SI3bIKA JUIS TIOJTyYeHUS] 3HAHUHU 110 TIPEMETY), MblCaumenbHoie cnocoonocmu (IIOMOTal0T pa3BUBaTh CIIOCOOHOCTD CTY-
JICHTOB K JIy4dllleMy MOHHMAHHIO s3bIKa M TPEIMETa), K)ibmyponocuieckue 3HaHus (TTIOHUMaHHE OCOOEHHOCTEH,
CXOJICTB W pa3lIMuuil OTAEIBHBIX KYJIBTYP MOMOXET CTyJAeHTaM Oosiee 3((EeKTUBHO COLMAIN3UPOBATHCS B COBPEMEH-
HOM TIOJINKYJIFTYPHOM OOIIECTBE, JIydIlle TOHATh cOOCTBEHHYIO KyibTypy). Taxke ITSIMO paccmarpuBaercs kak 3¢-
(beKTHBHBIII MHCTPYMEHT OO0Y4EHHS aHTJIMHCKOMY SI3bIKY 1O Mpo(eCCHOHAIILHOMY HAIPaBJICHHUIO M CPEICTBO MOTHBA-
UM CTYACHTOB K AanbHelmeMy ooydenuto. CoraacHo ITSIMO, THIHYHBIA YPOK COCTOUT M3 ATAINOB, KOTOPBIE BKITIOYA-
10T CIIEAYIOIINE BHUBI JESTEIBHOCTH: MPOBEpKa YCBOCHHBIX paHee 3HAHUM, pacIIMpeHHe CIOBAPHOTO 3araca, 3aKper-
JICHWEe 3HAaHWUH, MPUMEHEHNE HOBBIX 3HAaHWM, IPOBEpKa M HCIpaBlIeHHE OMMOOK. MHTerpanus yka3aHHOTO IOAXOJa B
y4eOHBIN Tporecc By3a TpeOyeT OT mpernoaaBaTeNieil 1 pyKoBOAUTeNeH yueOHbIX 3aBeleHHH epeOCMBICICHUS TPaIu-
LUOHHBIX MPEJCTABICHUN O TPENojaBaHUM AHTIMHCKOTO fA3bIKA CTYJEHTaM HEA3BIKOBBIX CIEHHANbHOCTEHl. ABTOpP
JienaeT BBIBOJ O ToM, uTo peanmszanust [ISIMO B mponecce n3ydeHust Kypca aHIIIMHCKOTO SI3bIKa NMPO(EeCcCHOHAIBHOTO
HarpaBJIeHUs MTO3BOJINT aKTHBU3UPOBATH 00yUeHNE HHOCTPAHHOMY SI3BIKY M ITOBBICUT Ka4eCTBO Y4E€OHOTO Mpoliecca.

Knrouesvie cnosa: npenMeTHo-s136IK0BOe HHTErpupoBanHoe odyuenue (I[IANO), npunmmmer [TSMO, arTmHiicKwmii
SI3BIK TIPO()eCCHOHANBHOTO HAIPaBJICHUs, HHOCTpaHHBIN 135K (M), BEIcmiee yueOHOe 3aBencHue (BY3).
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