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The paper presents the opportunities provided by the subject “Environmental Studies” for moral education of jun-
ior school students. The relevance of investigating this phenomenon for personality development has been discovered. It
has been stated that the role of moral education of primary school students depends on the use of the following major
techniques of educational impact: ethical instruction, moral behaviour encouragement. The authors focused attention
on the use of environment-related material in this vector of education.
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Introduction. In today’s post-industrial world with the
dominating triad “education — science — innovations”, an
emphasis is put on the formation of various competences in
young people. As a result, they should become in-demand
specialists in different branches of economy and provide the
development of economic and scientific potential of the
state. The 21% century is considered to be computerised.
However, the growth of scientific potential stipulates the
enhanced responsibility for all what is happening on our
planet; the role of collective work, joint efforts in peace-
making, improvement of environment and mankind surviv-
ability are becoming more significant. Social morality is
rising to a new level. In view of this, the mechanisms of
internal control and self-regulation of human behaviour
(conscious ethical, humane activity) are gaining importance.

Starting school appears to be the qualitatively new
stage in the development of moral consciousness: on the
one hand, the ideas formed in preschool age are being
developed and upgraded; one the other hand, this stage is
characterised by the active acquisition of new concepts
about morality, that is, moral knowledge. It is worth not-
ing that moral knowledge forms the basis for the devel-
opment of moral consciousness in junior school age and is
one of its principle components. Understanding the es-
sence of the categories of the good and the evil, the good
and the bad will result in correct choice of a child’s deeds
that would meet the requirements of moral standards and
principles. Moral beliefs that characterise human behav-
iour and deeds are fundamental for revealing personality’s
volitional qualities (courage and resolution, braveness and
endurance, persistence and patience, tolerance to negative
influence) and are formed at an early age. All-round in-
fluence of the society and flexible sensory affect junior
schoolchildren’s moral development. That is why, a great
number of children’s deeds are impulsive and depend on
certain situations. However, moral standards acquired at
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preschool age become deeply realised and turn into firm
moral principles at school age.

Junior preschool age is a particular stage of a child’s
physiological development and the period of forming
conscious attitude to others or the environment, when
personality’s orientation (civil, community or egoistic,
individualistic) is determined. Moral education was stud-
ied by Yu. Babanskyi, H. Vashchenko, B. Hrinchenko,
A. Makarenko, S. Rusova, V. Sukhomlynskyi,
K. Ushynskyi, et al. The issues of instilling moral quali-
ties in schoolchildren, their essence and conditions for
their formation were investigated in research works by
I. Bekh, O. Hordiichuk, N. Nychkalo, O. Savchenko,
H. Tarasenko, K. Chornoita, et al. N. Vytkovska,
D. Dzhola, A. Shcherbo noted that nature plays a signifi-
cant role in the formation of junior schoolchildren’s moral
culture. Other researchers proved this statement and em-
phasised the importance of schoolchildren’s direct inter-
action with nature.

The concept of culture is quite complicated. General
culture of a personality consists of the following compo-
nents: intellectual, legal, aesthetic, moral, and physical.
Moral culture plays a special part in junior schoolchil-
dren’s personal qualities. It demonstrates personality’s
attitude to other individuals, team, society, and nature.
Morality is significantly manifested in children’s activi-
ties in natural environment. Nature can be influential for
forming the basics of junior schoolchildren’s morality.

The aim of the paper is to demonstrate the opportuni-
ties of the subject “Environmental Studies” in the forma-
tion of junior schoolchildren’s morality.

Research methods: review of scientific and pedagog-
ical literature, content analysis of the subject Environmen-
tal Studies, elementary theoretical synthesis, deduction.

Discussion. V. Sukhomlynskyi wrote, “The world of
a child is first of all nature that surrounds him/her in
childhood, parents’ care, a fairytale, a song. Memories of




this world remain for the rest of his/her life, add emo-
tional colouring to all aspirations, thoughts, impulses.
Coming into child’s life with the first feelings, percep-
tions, imaginations, nature becomes obvious criterion of
values, source of abundance. This fact provides vast op-
portunities for the development of a harmonious, well-
round person” [4, p. 536-537]. His work demonstrated
that the opportunities of Environmental Studies are much
more greater than simple acquisition of certain knowledge
about nature, arranging excursions and teaching children
how to behave in nature. The programme of Environ-
mental Studies involves learning a number of related
concepts, the formation of junior schoolchildren’s compe-
tence in environmental issues. Its spirally concentric
structure implies that these concepts are to be learned
more and more thoroughly each year.

At the same time, the tasks of teaching this subject
are “acquisition of ethical attitude to nature and instilling
love of nature of one’s native country” [3].

We believe that the work directed at schoolchildren’s
moral education with the help of nature can be repre-
sented as successive solution to the following tasks: ex-
panding, deepening and systematisation of children’s
knowledge about moral standards and rules of cultural
behaviour in natural environment; arouse schoolchildren’s
desire to behave in a civilised manner, comply with the
rules for schoolchildren as well as other moral and ethical
norms; to develop negative and hostile attitude to dehu-
manised phenomena in natural environment.

Morality is based on humanism. In contemporary an-
thropogenic society, humanistic behaviour depends on the
quality of value orientations at relationships with nature.
H. Tarasenko in her research works focused teachers’
attention on the fact that “when working with students, a
teacher should bear in mind that knowledge about nature
does not always determine children’s attitude to it; so, an
educator should be ready not only to transmit certain
knowledge about nature, but to affect schoolchildren’s
emotional and volitional sphere” [5, p. 4].To encourage
and develop humanistic attitude to nature means to de-
clare morality. Humanistic attitude to everything alive
educates general moral qualities of a personality. Nowa-
days we can observe that human activity has done severe
damage to nature, which has led to harmful influence on
people. That is why, it is important to develop a firm
attitude: to make environment condition better, not worse.
It is a kind of demonstration of care for a man and man-
kind as a whole. A colourful expression characterising
such an attitude may be the following: “To save nature
means to save oneself as a part of it”.

Thus, at Environmental Studies classes the teacher is
supposed to make ethical truths about humanism as a core
and criterion of cultural attitude to nature a part of feel-
ings, thoughts and activities of a child.

The subject “Environmental Studies” has extensive
resources for moral education by means of nature. When
learning first topics of Environmental Studies (“The
World Around”, for example), students consolidate their
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knowledge about nature and environment, objects of
animate and inanimate nature, natural and artificial ob-
jects. Schoolchildren start to understand what conditions
are necessary for human life and general importance of
nature and, as a result, give examples of caring attitude to
nature. The content of textbooks for primary schools
makes it possible for schoolchildren to get acquainted
with conditions necessary for living, devices for nature
cognition, rules of behaviour in nature.

Tutorial apparatus of the textbooks contains various
questions aimed at actualising basic knowledge and its
consolidation, observation tasks (“How does a seed
sprout?”, “Watch how the position of the Sun changes on
the horizon during the day” [2], etc.), exploration tasks
(“Find out what temperature is the most appropriate for
sunflower seeds’ sprouting?”, “Prove that chalkstone
dissolves in water”, “How to desalt water?” [2, p. 5], etc.),
practical activities (“Mark the parts of the world’s water
on the contoured map: the Pacific, the Atlantic, the In-
dian, the Arctic”, “Studying the collection of mineral
resources”, “Houseplants propagation” [2], etc.), sections
“Use your intelligence”, “Check yourself”.

At the same time, these activities of schoolchildren
demonstrate practical significance of nature for a man,
which is not enough for humanistic education. Firstly,
unscrupulous attitude to nature can be also justified by
benefit, albeit temporary. Humanistic attitude should be
based on the idea of care for not only oneself, but for
others at the present time and in future. For example, a
Ukrainian poet Mykola Synhaivskyi has a poem that
depicts a description of a spring. Studying its meaning
facilitates the formation of schoolchildren’s social activ-
ism in saving water resources, development of their hu-
mane attitude to the diversity of nature in all of its ele-
ments. At this stage it is reasonable to lead a discussion
on the topic “Be healthy as water” and demonstrate the
importance of water for all life forms, which was the
reason for our ancestors’ respect for it. In addition, the
teacher can use some ethnographic material on the sub-
ject: proverbs, sayings, national traditions. For instance,
national epic presents the idea of living and dead water:
clean water was considered to be living and curative; the
image of dead water is the one from a polluted water pond
that is common for today’s environment. The pictures and
graphics offered by textbooks stimulate contemplation
and making certain decisions. For example, the textbook
for year one pupils offers such a task: “Look at the pic-
tures of the cities. Use a small circle to cover the one you
would like to live in”. It is important that in this case the
children are motivated to explain their choice [1, p. 37].

Secondly, human relationships with nature go
beyond gaining benefit. So Environmental Studies as an
academic subject is designed to educate aesthetic and
humanistic views of junior schoolchildren. Environmental
friendliness cannot result from practical use of environ-
mental resources, but is based on person’s love of nature.
In this regard, the textbooks propose thought-provoking




tasks, for example, “Look at the picture and tell how
nature teaches us to be kind” [1, p. 27].

As long as love of nature is the determining factor of
the formation of humanistic attitude to it, it is important
for junior schoolchildren to understand the importance of
nature for people, admire it, realise that it is a part of their
native country, feel its beauty and greatness. Exploring
nature a person acquires certain knowledge and experi-
ence that are manifested in new discoveries and develop-
ments. In order to demonstrate the relations between stud-
ies and real life, it is reasonable to supplement instruc-
tional material with certain examples.

The schoolchildren may be motivated for nature pro-
tection by the example of their peers. The following tasks
are designed with this purpose: “Look at the pictures.
Which child is concerned about nature and who is doing
harm to it?”, “How do you take care of nature?”, “Plant a
tree together with adults in spring. Make a bird feeder for
winter” [1, p. 28, 29].

Art (music, pictures and literary works) can assist
teachers in educating morality by means of nature. For
instance, when learning plant species, the schematic and
descriptive text about biological properties of a plant can
be supplemented by a literary text about the same plant.

The role of teacher’s work, namely teacher’s ability
to see nature, feel it or tell about it in an artistic manner, is
significant for educating nature friendliness. Such an
attitude is observed during lessons-nature tours. These
tours play an important role in the process of schoolchil-
dren’s cognition of nature. Actions facilitate the formation
of cognitive capabilities; the skills of conscious and car-
ing attitude to nature are acquired. According to the topic
of the lesson, the teacher arranges the itinerary and
chooses the subject for exploration. It is important to
choose such an area where the pupils will be able to ex-
plore natural objects and to be engaged in environmental
protection activities: hanging up bird feeders, collecting
the seeds of rare plants, etc. The new edition of Environ-
mental Studies programme involves excursions to the
eco-naturalistic centre, animal clinic, animal shelter; if
possible, to the spring, river, lake, pond, nature reserve,
wildlife reserve, botanic garden, etc. Lessons outdoors
facilitate acquisition of knowledge about nature and cor-
responding development of a child.

Particular attention of primary school children
should be paid to studying the topic “The Red Book of
Ukraine”. Except for the information about the Book and
colour of pages with rare plants and animals (declining
species of plants and animals are placed on red pages,
vulnerable species — on the yellow ones, rare species — on
the white ones, insufficiently studied — on the red ones
and finally, the species restored by human efforts on
green pages), the programme involves preparing a project
“The Red Book of Ukraine” by the children (year two).
The results of schoolchildren’s exploration work are pre-
sented in the form of a multimedia presentation, portfolio,
folder, album, etc. It is up to schoolchildren to choose the
form of their presentation. However, the teacher can
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prompt them to make a certain decision. It is important
for children to conclude that the species listed in the Red
Book cannot survive without people’s help.

Project work stimulates education of junior school-
children’s moral qualities related to exploring and protect-
ing nature. It facilitates the formation of the skills of emo-
tional and volitional sphere, communication in the soci-
ety; the ability to be sensitive to other people’s needs,
accept other’s judgments. As an educational assignment, a
project is designed to solve the problems associated with
creating the learning output represented in one of presen-
tation forms. The programme involves preparing the fol-
lowing projects: “Let us save the spruce’s life”, “How to
economise water in everyday life?”, “Which of the na-
ture’s gifts is the most valuable for mankind (air, water,
animals, plants, soil, mineral resources)?”, “Act of kind-
ness to nature”. Exploratory and research practices of
working on the above mentioned projects contribute to the
development of critical thinking in terms of evaluation of
environmental objects and phenomena as well as under-
standing the necessity for caring attitude to them. Such an
activity becomes “an indicator” of schoolchildren’s intel-
lectual and moral development.

Empirical studies conducted among year four pupils
demonstrated that in case teaching methods and tech-
niques have been chosen properly, the content of the
subject “Environmental Studies” contributes to the forma-
tion of moral qualities in primary school children. Per-
forming the tasks (tests), the pupils were supposed to
apply observation method. The test presented three real-
life situations of children’s behaviour in natural environ-
ment. The schoolchildren were supposed to imagine
themselves in each situation and decide how they would
behave according to their emotions and feelings. The
variants demonstrated primary school children’s con-
cerned or indifferent emotional attitude to nature of their
native country.

After applying the technique aimed at evaluating
schoolchildren’s emotional attitude (situational test), it
was possible to distinguish three types of emotions dem-
onstrating different behaviour in natural environment: 1)
caring; 2) situational; 3) indifferent.

Schoolchildren’s caring attitude to nature of their na-
tive country is demonstrated by their concern about its
condition and preservation. We have found that most
schoolchildren (76.68%) give precedence to environ-
mental friendliness; they believe that a man is a part of
nature and dependent on it, so people must save it. Vari-
able attitude to nature demonstrates personality’s uncer-
tainty about his/her emotions in a certain situation. Some
schoolchildren marked two or even three answers at the
same time when they had to choose positive, neutral or
negative attitude. However, the number of such children
was insignificant (15.73%). Some of the schoolchildren
showed indifferent attitude to nature (7.6%).

Analysis of the research results has shown the impor-
tance of nature as a means of junior schoolchildren’s
moral education.




Conclusions. In the process of mastering the subject
“Environmental Studies”, junior schoolchildren’s moral
attitudes are formed. The latter affect the children’s future
interests. The carried out research does not cover all the

JITEPATYPA

1. TinmsGepr T. I'. IIpuponosnascrso. [Tigp. w1 kia-
cy/T.T. T'umbepr, T. B. Cak. — K. : «['ene3a», 2012. — 112 c.

2. Tins6epr T. B. [Ipuponosnasctso. [linp. mms 3 kia-
cy/T.T. T'imbepr, T. B. Cak. — K. : «['eneza», 2013. - 176 c.

3. HaBwanpHi mporpamm Ui ITOYaTKOBOI IIKOJIA
[Enextponnmii pecypc]. — 2016. — Pexxum goctymy :
http://osvita.ua/school/program/8793/

REFERENCES

1. Hilberh, T. H., & Sak, T. V. (2012). Pryrodoz-
navstvo. Pidruchnyk dlia 1 klasu [Environmental studies.
Textbook for 1st year pupils]. Kyiv: «Heneza» [in Ukrainian].

2. Hilberh, T. H., & Sak, T. V. (2013). Pryrodoz-
navstvo. Pidruchnyk dlia 3 klasu [Environmental studies.
Textbook for 3rd year pupils]. Kyiv: «Henezay [in Ukrainian].

3. Navchalni prohramy dlia pochatkovoi shkoly
[Academic programmes for primary school]. (2016).
Retrieved from: http://osvita.ua/school/program/8793/ [in

lNedaeoeika — lNedazozuka — Pedagogy

aspects of moral education with the help of nature. The
issues of moral education in the organisation of extra-
curricular work related to Environmental Studies at pri-
mary school should be investigated further.

4. Cyxomnuncekuii B. O. Bubpani tBopu B 5 T. /
B. O. CyxomnuHncskuil. — T.5. — K. : Pan. mkomna, 1976. —
639 c.

5. Tapacenko I'. C. TTapocTokx. MeToanka ryMaHiCTH-
YHOTO BIUXOBaHHS MOJIOAIINX IIKOJIAPIB 32aC00aMH MPUPOIH.
1 — 4 xnacu. Ioci6ruk st umrens / . C. Tapacenko. —
Teprormins : HaBuansha kamra, 2003. — 144 c.

4. Sukhomlynskyi, V. O. (1976). Vybrani tvory [Se-
lected works]. (Vols. 5). Kyiv: Radianska shkola [in
Ukrainian].

5. Tarasenko, H. S. (2003). Parostok. Metodyka
humanistychnoho vykhovannia molodshykh shkoliariv
zasobamy pryrody. 1 — 4 klasy. Posibnyk dlia vchytelia [A
sprout. Methods of humanistic education of primary
school children with the help of nature. Year 1-4. Teach-
er’s book]. Ternopil: Navchalna knyha [in Ukrainian].

Ukrainian].
Mapianna Bacuniena I'opeam,
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MICHE NPEIMETA «ITPUPOJJO3HABCTBO» ¥
MOPAJIBHOMY BUXOBAHHI MOJIOJUIUX IIKOJISIPIB

VY cTaTTi po3rIITHYTO MOXIHMBOCTI npeamery «IIpupono3HaBcTBO» y MOpajJbHOMY BHXOBaHHI YYHIB HOYaTKOBOI
mkosn. [IpoaHanizoBaHO OCTaHHI JOCHIPKEHHS 3 MpoOiIeMH Ta 3po0JeHO BHCHOBOK IPO T€, IO HAYKOBI JOBOISTH
HeaOMsAKy 3HaYyILIiCTh NPUPOJIH B MOPAIFHOMY BHXOBaHHI, BUCOKO OILIHIOIOTH POJb O€3M0CEpeTHHOr0 KOHTAKTY YUHIB
i3 IPUPOI0I0. ABTOPH CTBEP/DKYIOTh, 1[0 POOOTY 3 MOPAIBHOTO BUXOBAHHS MOJIOIINX INKOJISAPIB 3aC00aMU MTPHUPOIH
MOYKHa TPEJICTABUTH K IMOCIIIOBHE PO3B’sI3aHHS TaKMX 3aBJaHb: PO3LIMPIOBATH, MOTVIMOIIOBATH 1 CUCTEMATU3yBaTH
3HAHHS JITEeH PO MOPaAJIbHI HOPMH 1 NpaBUJIa KyJIbTYpHOI NOBEAIHKU B IIPUPOJIi; BUKIMKATH Y LIKOJISIPIB aKTUBHE Oa-
JKaHHs KyJbTYpHO MOBOJMUTHUCS, JIOJEPKYBaTHCh MPaBWII JUIsl YYHIB Ta IHIIMX MOPaIbHO-€THYHUX HOPM, BHPOOISITH
HeraTWBHE, HENPUsI3HE CTaBJICHHS [0 aHTUTYMAaHHUX BHSBIB Yy HAaBKOJHMIIHbOMY HPHUPOJHOMY CepeloBHINI. Y CBOIX
JIOCITIIPKEHHSIX aBTOPHU JOBOISTH, IO MOPAJIbHICTD 0a3yeThCcsl HAa ryMaHi3Mi. Takum YMHOM, OJTHUM i3 3aBJaHb BUHUTEIIS
Ha ypoKax MPUPOJIO3HABCTBA € JOCSTHEHHS TOTO, 00 €THYHI iCTHHHM IIPO TYMaHi3M SIK BHYTPIMIHII CTEp)KeHb Ta KpH-
Tepii KyJbTYPHOTO CTAaBICHHS IO MPUPOAX W JIOAWHU YBIMIUIA i B MOYYTTS, 1 B MUCIICHHS, 1 B JISUTbHICTh JTUTHHH.
IMpeamer «IIpnpo103HABCTBO» NMPHUXOBYE B COOI BENMUYE3HI Pe3epPBH MOPAILHOTO BUXOBaHHS 3acobamu npupou. Em-
MPUYHI IOCHIPKEHHS, TPOBEICHI aBTOPaMH CepeJl yUHIB YETBEPTOTO Kilacy, oKa3au, mo 3micT npeamery «IIpuposo-
3HAaBCTBOY» NPHU ePEKTUBHOMY MiT00pi METOIB 1 MPUHOMIB HaBYaHHS CHpHUsie POPMYBAHHIO MOPAJIBHAX SKOCTEH MOJIO-
JUIUX IIKOJISIPIB. Y pe3ynbTari 3aCTOCYBaHHS METOAMKH OLIHIOBAHHS €MOILIHOIO CTaBJEHHS Y4YHIB (CHTyaTHBHHI
TECT) BHIUTBUINCH TPU BHIM €MOIIiH, 0 BigoOpakaiw pi3Hy MOBEAIHKY y mpHupoi: 1) TypOoTiuBy; 2) cCUTyaTuBHY; 3)
6arinyxy. Hamu BusBneHo, mo 6insmricts yuHiB (76,68%) HagaroTh mepeBary TypOOTIMBOMY CTaBICHHIO 10 TIPHUPOIH;
BBaXXAIOTh, III0 JIIOJMHA € YACTHHKOIO MIPHUPOIH, 3aJIeKHA BiJ HEl, TOMy NOBHHHA ii Oepertu. AHaii3 pe3yabTaTiB JOCIHTi-
JOKEHHSI TI0Ka3aB e(eKTUBHICTh MPHUPOAU SIK 3aC00Yy MOPAJIbHOIO BUXOBaHHS MOJIOALIMX LIKOJAPIB. TaKUM YMHOM, Y
Ipolieci OBOJIOIHHS MOJIOALUIMMHE IIKOJISIpaMH 3HAHHSIMU 3 Tipenmery «[Ipupono3HaBcTBO» y HUX (HOPMYIOTBCS MOpa-
JIbHI YCTaHOBKH, SIKi BIUIMBAIOTh HA IXHI MOJAJBIII 3aXOIUICHHSI.

Knrwowuoei cnosa: MopanbHe BUXOBAaHHS, T'yMaHi3M, OepexkIIiBe CTaBJIeHHs 10 npupoau,«IIpupono3nascTBoy», npu-
poJia, MOJIO/IIII IIKOJISPI.
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MECTO NPEAMETA «IIPUPOJOBEJEHUE» B
MOPAJIBHOM BOCITUTAHUU MJIAAIINX HIKOJBHUKOB

B cratbe paccMOTpeHbI BOBMOXKHOCTH mpeamMeTa «IIpupogoBeieHre» B HpaBCTBEHHOM BOCIMTAHUHU YYAIIUXCS Ha-
YaJgpHOU MIKOJBL [IpoaHamM3upoBaHbl MOCASIHUE UCCICAOBAHUS MO Mpo0iieMe W CAeiaH BBIBOJ O TOM, YTO y4YCHbIC
MOJTBEPKIAIOT 3HAYUMOCTh MIPUPOBI B HPABCTBEHHOM BOCIHMTAHUH, BBICOKO OLICHUBAIOT POJIb HEIMOCPEICTBEHHOTO
KOHTaKTa Y4YalllUXCs C MPUPOJIOH. ABTOpPBI YTBEPKIAIOT, YTO PA0OTy MO HPABCTBEHHOMY BOCIUTAHUIO MIIQJIIMX
HIKOJILHUKOB CPEICTBAMU TPUPO/IbI MOXKHO MPEJCTABUTh KaK MOCIEA0BATENFHOE PEUICHUE CIACAYIOINX 3aa4: Paciu-
pUTh, YIIYOUTh M CHCTEMATU3UPOBATh 3HAHUS JETEH O MOPAJIbHBIX HOpPMax M MpPaBWIAX KYJIbTYPHOTO MOBEICHHS B
MPUPOJIC; BBI3BATh Y IIKOJHbHUKOB aKTHBHOEC JXKCJIAHHE KYJIBTYPHO ce0s BECTH, COONMOATh MpaBHia JUIsl YYAUIUXCS U
APYTUC MOPAJIBbHO-3TUYCCKUC HOPMBI; HAYYUTDH MPOABIATL HETATUBHOC, HEIIPUAZHCHHOC OTHOIICHUE K aHTUT'YMAaHHBIM
MPOSABJICHUAM B oxpy)Kanmei& cpeac. ABTOpI)I JOKa3bIBalOT, YTO HPAaBCTBCHHOCTHL OCHOBAaHa Ha I'yMaHU3ME, IMO3TOMY,
OI[HOI‘/II M3 3a1a4 YYUTCIA Ha YPOKaX ABJIACTCA JOCTUXKCHHUC TOTO, ‘-ITO6I)I OTHYCCKHUEC UCTUHBI O T'YMaHNU3MEC KaK BHYTPCH-
HUIA CTEp)KEHb M KPUTEPHUU KYJIBTYPHOIO OTHOUICHHS K MPUPOJIE M YEIIOBEKY BOILLIM M B YyBCTBA, M B MBIIIJICHHE, U B
JesTeNnbHOCTh pebenka. [Ipeamer «IIpupoaoBeneHuey CKphIBaeT B ceOe OrpOMHBIE Pe3epBbl HPABCTBEHHOT'O BOCITUTA-
HUSI CPEACTBAMH MPHUPOABI. IMIMPUYESCKUE HCCICIOBAHMS, MPOBEICHHBIE aBTOPAMHU CPEIH JeTel, 00y4aroIuXxcs B
4EeTBEPTOM KJacce, MoKas3alii, 4To cojepkanue npeamera «IIpupomoseaeHuey npu 3GbGEKTUBHOM M0AO0PE METOIOB U
MPUEMOB 00Yy4YeHHs CrocoOCTBYeT (DOPMHUPOBAHUIO HPABCTBEHHBIX KA4YEeCTB MIAJNIMX INKOJILHHKOB. B pe3ynbrare
MPUMEHEHUsS] METOJIMKH OLEHKH YMOIIMOHAILHOIO OTHOIICHHUS YYaIIUXCs (CUTYaTHUBHBIM TECT) BBIICISUTUCH TPU BHIA
SMOIIM, KOTOphIE OTpakalld pa3jMyHOE MOBeJIeHUe Ha mpupoae: 1) 3aboTnuBoe; 2) cuTyaTuBHOE; 3) paBHOAYLIHOE.
Hamu BBIsIBIIEHO, 9TO GONBIIMHCTBO yuamuxcs (76,68%) ornaioT npeamnouTeHne 3a00TIHBOMY OTHOLIEHHUIO K TIPUPOJIE,
CUHTAIOT, YTO YEJIOBEK SBIISIETCS YaCThIO MIPUPOJIBI, 3aBUCUT OT HEe, II03TOMY JIOJDKEH ee Oepedb. AHAIIU3 Pe3yJbTaToB
HCCICA0OBaHUA MOATBEPANI, YTO MPUPOJA ABIACTCA 3(1)(1)6KTI/IBHI)IM CpCACTBOM HPABCTBEHHOT'O BOCHHUTaHHUA MJIaJUINX
IIKOJBLHUKOB. Takum o6pa30M, B IIponecce OBJIAACHUA MIaAIIMMU INKOJbHUKAMH 3HAHUAMMU 10 IPEAMETY ((HpI/IpOI[O-
BeJICHUE» Y HUX (DOPMHUPYIOTCS HPABCTBCHHBIC YCTAHOBKU, KOTOPBIC BIUAIOT HA UX AaJbHCHUIIINE YBICUCHHS.

Knrwoueevie cnosa: HpaBCTBEHHOE BOCIIMTAHUE, TYMaHHU3M, OEPEIKHOE OTHOIICHUE K MpUpoje, «EcrecTBo3HaHEY,
MPUPOJIA, MIIAJIIINAE ITKOJTbHUKH.

IHooano do pedaxyii 16.12.2016
Peyenzenm: 0. neo. u., npog. I'. B. Togkaney
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