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ADOLESCENTS’ VICTIM BEHAVIOUR: FORMS OF MANIFESTATION AND ANALYSIS

Victim behaviour is peculiar to every person in a greater or lesser extent, regardless of age, sex, and education. It is
manifested especially sharply in adolescence, which is characterised by rapid and intense life changes. The highest
tendency of adolescents to fall into situations of danger is observed during this period. The aim of the article is a theo-
retical analysis of the main forms of manifestation of the victim behaviour of adolescents. The theoretical analysis re-
vealed that the issue of victim behaviour can be considered in different aspects. In this study, the term “victim behav-
iour” denotes a form of adolescents’ social activities based on wrong, reckless, immoral, provocative actions, which
served as a trigger for committing crimes. The victim behaviour is a deviation from the norms of safe behaviour and is
implemented in a set of social, mental, and moral manifestations. Many researchers associate these deviations with the
following negative factors which violate the process of socialisation: dissatisfaction with social demands and the pres-
ence of such dispositions, which affect the choice of social means and ways of satisfying the needs. There are several
groups of adolescents according to the victim behaviour manifestation. The first one includes adolescents with amoral
and even unlawful behaviour. They are characterised by such traits as selfishness, rudeness, impatience, etc. The second
group of victims involves adolescents who have no clear negative traits but their behaviour can cause or contribute to
committing a crime. Along with this, the motives of such behaviour are considered as the adolescents’ desire to assert
themselves. And the behaviour of adolescents from the third group is considered to be neutral from the standpoint of
morality and law. These adolescents are easily influenced by other people; they have no stable skills of moral behav-
iour, but skills and knowledge which are not their own beliefs.
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REFLECTIVE ACTIVITIES OF AN INDIVIDUAL IN A CRISIS SOCIETY

The article reveals the essence of individual’s reflective activities as a precondition for favourable personal growth
and development of one’s economic and general culture. The three basic structural components of the process of reflection
in the course of overcoming a crisis have been described. These are fixing the level of personal activity, identifying the
causes, evaluating personal efficiency and measures taken in order to overcome crisis consequences. The functions of
reflection in a crisis have been examined and are as follows: modelling, organisational, communicative, informative, moti-
vational, and correctional. The author states that there are five levels of human reflective activities which demonstrate
comprehension of the best practices and a diverse reflection experience. The intensification of reflective activities leads to
an increase in performance and successful overcoming of consequences of a financial and economic crisis; implementa-
tion of various life enhancement techniques notwithstanding unfavourable social or economic circumstances becomes
more efficient. The article can be of help while training specialists-psychologists, in psycho-counselling, etc.
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Introduction a person, advancement of education and upbringing, per-
The optimal development of a personality and its  sonal orientation.
subjectness in life is a major factor of civil development Social strategies in a crisis society are determined by

and is fulfilled through human reflective activity. It is one  the constructive systematic reflective activities of a mod-
of the leading modalities for implementation of genesis of  ern person. Overcoming negative consequences of a crisis
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depends on one’s consciousness, where transformations
of the inner world and development take place.

The general scientific and psychological understand-
ing of development is that of a progressive movement
toward maturity in terms of reaching its optimal high
level; acceptance of subjective nature of development;
implementation through contradiction solved by a person;
recognition of individual character development in life
and professional activity; establishment of the ratio be-
tween the potential and actual in personality formation
with the focus on revealing the unrealised potential [1].

Studies of reflection were initiated in the works of
prominent psychologists B. Ananiev, L. Vygotskiy,
V. Davydov, D. Elkonin, and S. Rubinstein, and contin-
ued in the studies of modern scientists N. Hutkina,
I. Semenov, S. Stepanov, and others. In Ukraine,
M. Boryshevsky, S. Vaskivska, S. Maksymenko,
V. Yurchenko, T. Yatsenko, and others have made a sig-
nificant contribution to this aspect of psychology.

The constant need for reflection of people’s lives is
the main criterion of individual subjectness. For instance,
L. Vygotsky based his theoretical approach to the study of
reflection, an important component of consciousness, on
the psychological development theory [2, p. 232]. Ac-
cording to him, reflection helps to see oneself in the light
of one’s own feelings [2, p. 245].

0. Kononko believes that reflection is an ability of
young people to understand their peculiarities and quali-
ties, regulate their conduct, taking into account possible
reactions of others (especially respected people) [3].
M. Karnelovych notes that the ability to reflect provides
an individual with an opportunity to simultaneously inte-
grate two functions — that of the subject’s behaviour and
that of the object’s control. Integration of these functions
is linked inseparably with the ability of an individual to
reflect in his/her mind on his/her actual and potential
capabilities, the level of adequacy and efficiency of op-
portunities, awareness of interaction with other people,
nature of perceiving oneself as a personality [3, p. 5].

Psychologists assess reflection as a process of under-
standing one’s inner mental acts and states. In particular,
social psychologists argue that reflection is not just the
self-knowledge and self-understanding of an individual
but others’ awareness of him. So, it is imaginary reflec-
tion of another individual’s attitude to an individual. Re-
flection is a process of mirroring each other, the con-
sciousness of subjects can be inadequate, and thus, distort
the image reproduced through reflection. According to
O. Bandurko, reflection is the awareness of how the inter-
locutor perceives an individual; it is a classification of
behaviour forms and interpretation of their underlying
causes by referring to phenomena already known or un-
familiar or which are responsible for social stereotypes [5,
p. 137].

The purpose of the article is outlining the content,
functions and levels of reflective activities of an individ-
ual in a crisis society.

The purpose involves the following objectives:
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1. defining the concept “reflective activities”;

2. stating functions of reflective activities in a crisis
society;

3. analysing reflection in the process of overcoming
a financial, social or economic crisis;

4. determining principal forms of human reflective
activities;

5. describing levels of human reflective activities.

To investigate into reflective activities of an individ-
ual in a crisis society we resort to theoretical operations
such as analysis, synthesis and generalisation which made
it possible to identify functions process, levels and forms
of reflective activities in a crisis.

Discussion

The word “reflection” in Latin means “looking
back”, “representation”. Reflection is defined as “...a
form of discourse with one’s self, an exploration or analy-
sis of possible reasons for engaging in a particular activ-
ity” [4] or “an opportunity to examine beliefs about teach-
ing and to use this knowledge to make change to one’s
practice” (Calderhead, 1989, Clift, Houston, & Rugach,
1990 in Huang, 2001). The concept of reflection is stud-
ied in philosophy, psychology, pedagogy.

Philosophers who deal with the concept of an individ-
ual’s reflectivity tend to associate it with thoughts about
oneself, self-observation, analysis of one’s actions, thoughts
and emotions, awareness of internality. Reflection is the
generation of new knowledge in an individual’s mind.

A person acts through reflection. The purpose of re-
flection is to remember, reveal, fix and understand com-
ponents and algorithms of activity, namely its content and
purpose, types and methods of implementation, final
results of activities. Reflection involves the study, re-
search, analysis of the already completed activities. It
aims at fixing the causes and consequences of actions
which will contribute to effectiveness of this activity in
the future [6, p. 289].

Owing to reflection, human interaction with others is
improved. It promotes evaluation, critical relationship
between a man and his/her activities. Reflection is a
source of inner individual experience, the way of self-
knowledge and a necessary tool for thinking [6, p. 288].

Reflective activities of an individual are shaped by
the education system and teachers as they form a reflec-
tive culture of a person. Development is the dominant
feature of the pedagogical process, which predominantly
involves creation of favourable conditions for self-
development of teachers and students.

The mission of the pedagogical process is to enact
positive changes to particular activities, emotions and
feelings, knowledge and skills. Reflection in educational
psychology implies that you stay as you are, see yourself
without illusions and lies, with advantages and disadvan-
tages, give up constant inner fights, calm down and con-
tinue your way. Reflection implies that other people are
allowed to stay as they are and their uniqueness is recog-
nised and accepted. One should not change others. Reflec-
tion is the understanding of what you do not accept; to




accept reality means to take it unconditionally, to learn from
reality. Reflection is the understanding of what you cannot
accept in reality, of what prevents you from doing so (fears,
bans, judgments, pride, idealised or inadequate representa-
tion, unwillingness to change anything) [7, p. 330].

Reflection, which is a source of social strategies in a
crisis, involves mutual reflection and assessment of socio-
economic development of oneself and the country. This is
a process of an individual’s self-identification and interac-
tion with the existing socio-economic situation.

The importance of the socio-economic situation is
obvious as it is the relevant social factors that determine
the appropriate social activity of a person. The strategies
to be employed in a social crisis involve coordination
between an individual and his/her own experience. There-
fore, reflection in such a process may include the follow-
ing components: the analysis of one’s life, of other indi-
viduals’ activities, of the current socio-economic situa-
tion, the seriousness of the social or financial crisis.

One of the structural elements of personal reflection
in a social crisis is the analysis of life genesis. Thus, re-
flection being a basic component of social policies of a
person envisages recording of individual determinants of
the professional status, economic activity and develop-
ment of personal economic culture.

Reflective activity is a precondition for favourable
personal growth and development of one’s economic and
general culture. Thus, we can define functions of reflec-
tion in the process of overcoming a social crisis. Reflec-
tion turns a person into the subject of activity operating
under existing conditions [8, p. 43]. It assists in manifes-
tation of autonomy, self-awareness and professional crea-
tivity. The person makes use of chances and possibilities,
creates the setting for confidence in his/her own abilities
while dealing with different life and economic problems,
overcoming a social crisis through reflectivity.

As a rule, reflection performs a diagnostic function,
identifying the level of professional economic competence of
a person, development of his/her economic culture and con-
sciousness, efficiency of cooperation with others.

Thus, the functions peculiar to reflection of a person
in a crisis are as follows:

e Modelling, i.e., projecting of one’s professional
economic activities, cooperation with others, goal setting;
development of ways and means of overcoming a financial
crisis in one’s own life and the life of family members.

¢ Organisational, which helps to organise the most
productive, constructive, professional activities and inter-
action with others.

e Communicative, an important prerequisite for
dialogic, polylogic communication of the person in the
course of professional economic activities, a way to im-
prove business and professional communication.

o Informative, which leads to formation of the
meaning in consciousness, visualising the purpose of
professional economic activity, ways and methods of
crisis overcoming, beneficial cooperation between profes-
sionals in this process.
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e Motivational, which determines character, direc-
tion, performance of professional economic activity, effi-
ciency of actions taken to overcome an economic crisis.

e Correctional, which encourages participants of an
economic and financial crisis to correct their activities and
interaction depending on the socio-economic situation.

Realisation of these functions contributes to the in-
crease in reflection potential which is formed in the process
of overcoming crisis consequences. It also directs an indi-
vidual’s reflective activities under given circumstances.

It is noteworthy that reflection is carried out in the
process of substantive (economic, professional) activity
(interaction) if is temporarily suspended or upon its comple-
tion. A constructive process of personal and professional
development, a productive professional interaction with
others in any life situation is a successive interchange of
reflective activities between their participants [1, p. 289].

Huang Hui-Ju (2001) researches into teachers’ pre-
service reflective practices with the help of their micro-
teaching performances. The results show that participants’
reflection comprises eight areas of teaching practice: (1)
teaching qualities (82%), (2) delivery of instructions
(78%), (3) classroom interaction (40%), (4) subject matter
knowledge (25%), (5) questioning techniques (23%), (6)
instructional aids (15%), (7) students (9%), and (8) gen-
eral education issues (4%). The conclusions of the study
point to the need for improvement of reflection content
and reflective thinking. The author argues in favour of
establishing a support system in teacher training pro-
grammes to intentionally engage pre-service teachers in
meaningful reflection [9].

The three main structural components form the proc-
ess of reflection in overcoming a financial, social or eco-
nomic crisis. They are fixing the level of the economic
and financial situation and living conditions; determina-
tion of the reasons; evaluation of personal efficiency,
taking measures for overcoming crisis consequences.

Realising the fact of crisis itself, a person is able to
fix verbally the personal level of development in the
process of crisis overcoming. The following areas are:

e Emotional (whether an increase in emotional ex-
citability took place; a person feels positive or negative
emotions such as joy, disappointment, satisfaction, frus-
tration, confusion, delight, gratitude, success, etc.; types
of emotions).

o Necessity (passive or active state; desire for ac-
tivity, self-development).

e Motivation (what feelings were caused by the ac-
tion, interaction, outer and inner motivation, etc.).

e Interests (what interests have appeared, the level
of curiosity; educational interests, etc.).

e Value orientations (personal values; the value
range enrichment; what the apparent value is).

e Activities (what activities interaction provokes;
what activity it corrects; activity rejection; enriching per-
sonal experience).




e Gnostic or research (what happened with knowl-
edge; expansion and deepening of knowledge; systemati-
sation of knowledge, etc.).

e Consciousness (realisation of one’s activities;
correlation of one’s consciousness with the outer envi-
ronment; self-concept and self-evaluation changes).

e Skills (acquirement of new professional and
other skills, etc.).

e Other areas of personality.

The next stage of reflection in the process of crisis
overcoming is the determination of causes, among which
there are: activity (cooperation) success, activity changes,
interesting content, favourable atmosphere of communica-
tion, creativity, personal values, importance of solved
problems, innovative ways of overcoming a financial and
economic crisis, etc.

Thus, a person identifies the cause and effect of the
fixed level of his/her economic and financial status and
life conditions. The reflection process in overcoming a
financial, social or economic crisis comes to an end.

The major criterion in the abovementioned situation is
the recognition of the degree of cooperation with others, the
level of development, financial economic competence, and
the quality of realised activities, interaction in overcoming
a financial and economic crisis. Such situation recognition
is a way of detecting the level of development, financial
and economic competence, emotional state, etc.

It is assumed that actions taken by an individual in
order to overcome a crisis form the basis of reflective
activities.

A person should understand and use various forms
and methods of reflection in the process of reflective
activities that correspond to the current socio-economic
situation, individual and sexual peculiarities.

Analysing existing reflective practices, it is necessary
to identify major forms of reflective activities: wverbal
(oral); written (graphic), visual, emotional, plastic (motor).

Verbal is one of the main forms of human reflective
activities which are depicted in a reflective statement
touching upon all major aspects of reflection in the proc-
ess of overcoming an economic or financial crisis. In
accordance with the above, a reflective statement consists
of three parts:

1. It begins with the inner awareness of the level
of development, a financial and economic situation, life
conditions which result from one’s own activities and
interactions with other people.

2. Then the reasons of the fixed level of develop-
ment are addressed.

3. The conclusion presupposes evaluation of pro-
ductivity of one’s activities.

The written or graphic reflection form is expressed in
the text, which interacts with other ways of overcoming a
financial and economic crisis. These texts can be short
and concise or quite extended.

Reflection can aptly be presented in the form of col-
ours, drawings, graphs, applications, etc. A person deter-
mines his/her state of mind with the help of colours, as-
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sesses personal daily performance, draws impressions
about new events.

An emotional and sensual form of reflection consists
in manifestation of an individual’s spectrum of feelings
and emotions. Quite often this reflection form is accom-
panied by verbal or other forms of reflective activity.

Institutions of education, in particular secondary
schools, as well as qualification-based trainings are re-
sponsible for clarifying the process of reflection.

S. Maksymenko states: “In view of his uniqueness
and singularity a man was given an ability to reflect upon
his own existence. To select, manage, experience, change,
and, finally, meet his ultimate goal — that is what human
nature is about. And the great drama of human life.” [10].

Understanding the best practice, acquiring a diverse
reflection experience correlates with different levels of
human reflection. Thus, it is possible to single out its
several levels on the basis of the structural components of
crisis-associated reflection.

The first is the level of fixation, where the subject
records only separate parameters, individual characteris-
tics and components. The person does not seek to deter-
mine causes of this condition and superficially assesses
his/her development as a result of certain activities and
interactions.

At the second level — normative — the subjects of re-
flective activities record their development in progress
correlating some of the components with developmental
norms and standards. They identify specific causes of the
development level and assess their activities and interac-
tions with regard to it.

The third level of reflection — analytical — is charac-
terised by the fact that the subject of reflective activity
fixes his/her level of development in various fields; com-
pares it with developmental norms and standards; defines
causes underlying development; identifies patterns, trends
of activities, problems of personal development, assesses
personal development as well as individual components
of activities and interactions.

The fourth level — conceptual — represents an attempt
to fix the level of reflection development in different
fields; identify and analyse the causes of the current de-
velopment level; identify patterns, trends, activities, inter-
actions; pinpoint issues arising from ongoing activities
and interactions; form the concept of development under a
financial and economic crisis.

The fifth top level of reflection implies that the sub-
jects overcoming a financial and economic crisis assess
the state of their development, activities and interactions
in a well-argued manner; they have a deep understanding
of the acquired knowledge and skills, and view of the
achieved level of development, activities and interactions
as personal values. They are capable of forming a com-
prehensive view of their level of development in various
areas, identifying it with developmental standards and
criteria, determining the underlying causes, tracing the
relationship between the current development level and
ongoing activities and interactions.




Conclusions. Human reflective activities are an in-
trinsic element of personal development and an efficiency
criterion. In a crisis society, they perform modelling,
organisational, communicative, informative, motivational
and correctional functions.

Reflective activity components essential for over-
coming crisis consequences are fixation of one’s state and
living conditions, evaluation of major determinants; as-
sessment of personal efficiency and actions taken to over-
come the crisis.

Reflection is expressed in verbal (oral), written
(graphic), visual, emotional and plastic (motor) forms.
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PE®JIEKCUBHA AISIJIBHICTbD OCOBUCTOCTI B YMOBAX KPU30BOI'O CYCHIIVIBCTBA

OnTuMaibHUI PO3BUTOK OCOOMCTOCTI, BAOCKOHAJIEHHS ii Cy0’€KTHOCTI SIK OCHOBHOT'O YMHHHUKA PO3BUTKY IpoMa-
ITHCHKOTO CYCHIUIBCTBA 3IIHCHIOETHCS 4depe3 peIeKCHBHY IiSUTFHICTH JIONWHHE. BOHA € ONHIE0 3 MPOBIAHAX YMOB
TeHe3n 0coOMCTOCTi, ii BIOCKOHAICHHS, KpUTEPieEM €(PEKTHBHOCTI MPOIECiB HABYAHHS Ta BHXOBAaHHA. TakuM 4HHOM,
pedIiekcuBHA AisIIBHICTE aKTyalli3yeThes K Ha iHAMBIAyaTbHOMY, TaK i Ha KOJEKTHBHOMY PIiBHSX, IO POOUTH ii 0cO0-
JIMBO MPUBAOIUBOIO IS AOCIHIIPKEHHS B KOHTEKCTI CYJaCHHX COLIATbHO-CKOHOMIYHMX 1 MIHHICHUX TpaHChopMamii B
VYkpaini. MeToro CcTaTTi € PO3KPUTTA CyTi pedIeKCHBHOI MisIBHOCTI OCOOHCTOCTI, IO TepedyBae B KPH30BOMY
CYCIIUIBCTBI, Ta COIIiaIHUX CTpaTeriii ii moBeniHku. Meta peduekcii momsirae B TOMy, 100 3rajiaTH, BHSBHTH,
3aikcyBaTH ¥ yCBITOMUTH KOMIIOHCHTH M aJlrOPUTM MisIBHOCTI: 11 3MICT 1 PU3HAYCHHS, THITH, CIIOCOOU 3/iICHEHHS,
npoOiemu peaiizanii AisTIPHOCTI Ta NULIXM 1X BUPIIICHHS, OTPUMaHi pe3yibTaTH Tomo. Peduekcis nepenbauae BHB-
YeHHsI, JIOCII/DKEHHS, aHalli3 cy0’€KTOM y)Ke peasi3oBaHol, 3/iiCHEHOT AisIbHOCTI. B yMOBaxX KpH30BOro CycmijbCTBa
BOHAa BHMKOHY€ HAcTymHI (yHKLIi: NpOEKTyBajbHY; OpraHi3aTopcbKy; KOMYHIKaTUBHY, 3MICTOBY; MOTHUBALiiHY;
KOpekIiiHy. PeduiekcuBHa HisTIBHICTD CKIIAIAETHCS 3 TPHOX MPOBIIHUX CTPYKTYPHUX KOMIIOHEHTIB, SIKi BAKOPUCTOBY-
I0ThCS B IIPOIIEC] MTOIOJIAHHS JIIOAWHOIO HACTIIKIB KPU3H: (DIKCyBaHHS CBOTO CTaHY, YMOB KUTT€EISUIbHOCTI; BU3HAYCH-
HS OCHOBHHMX JCTEPMiHAaHT; OLIHKAa NPOAYKTUBHOCTI CBO€I MiSUIHOCTI, 3aCTOCOBAaHMX 3aXOIiB INOAO ITOJNOJAHHS
HachiakiB kpus3n. Cepen OCHOBHHX (OpM pedIeKCUBHOI TisTIBHOCTI JIFOMUHE MOYXEMO BHIUIATH HACTYIHI: BepOalbHy
(ycHy), muCBMOBY (TpadiuHy), 00pa30TBOPUY, EMOIIITHO-IyTTERY, TUIACTHYHY (PyXOBY). ICHYIOTh TakoXX IT’SITH PiBHIB
peduekcii misumbHOCTI MogmHU. [lo Mipi X 3pocTaHHSA 30UTBIIYETHCS MPOAYKTHBHICTH Ta YCIINIHICTH HOIONAHHS
HACIIJKIB €KOHOMIYHOI Kpw3H, €(eKTHBHINIO CTae peai3aiis pi3HUX COLIaTbHAX TEXHOJOTIH 3 oOmTuUMi3amii
KHUTTENISIIPHOCTI 1HMBiA B OyAb-sKiil COliadbHO-eKOHOMIYHIN cuTyarii. Ha mepiromy piBHI Cy0’eKT TiNbkH (ikcye
OKpeMi IapaMeTpH, XapaKTepUCTUKH, KOMIOHEHTH CBOTO PO3BUTKY. Ha npyromy — crmiBBiZHOCHTH iX i3 HOPMOIO, eTa-
soHOM. TpeTiii piBeHb XapaKTepu3yeThCsl OBHOIO 1 KPUTHYHOIO (pikcaliieo cy0’eKToM pedIeKCUBHOT isUIbHOCTI CBOTO
PO3BUTKY B pi3HUX cepax, BUSBICHHIM HOTO JE€TEpMIHAHT, 3aKOHOMipHOCTeH Touo. HocisiM ueTBepToro piBHsA, KpiM
nepesiueHoro, MmpuTaMaHHe CTBOPEHHS KOHUEMIil BJIACHOTO PO3BUTKY B YMOBax IOJOJIaHHS HACHiJKIB COILiajbHO-
exoHoMi4yHOi kpu3u. II’siTomMy, HaiiBuIIOMY, piBHEBI peduiekcil BiANMOBIZAae TaKOX IJIMOOKE YCBIJIOMJICHHS HaOyTHX
3HaHb, YMiHb, JIOCSITHYTOTO PiBHA PO3BUTKY, 3MIHCHIOBAHOI MISUTBHOCTI, B3aEMOIIi K OCOOUCTICHUX IIHHOCTEH.

Knrouosi cnosa: peduexcis, pedruekciuBHa AisUTBHICT, COIIANIBHI CTpATETii, KpH3a, PO3BUTOK OCOOMCTOCTI.

3opana fApocnasoena Kosanvuyk,

OOKMOp NCUXOJIO2UYECKUX HAYK, 00yeHm, npogeccop,

Eezenuit Bhaoumuposuu Kapnenko,

KAHOUOAam NCUXo102U4ecKux HayK, 0oyeHm,

kagpedpa ncuxonocuu, Jb6o6cKuUll 20Cy0apCmeeHHbLIL YHUGEPCUMen SHYMPEHHUX Oell,
ya. I'opoooyxas, 26, 2. JIbeos, Ykpauna

PE®JIEKCUBHASA JEATEJBHOCTD JINYHOCTHU B YCJIOBUAX KPU3NCHOI'O OBIIECTBA

OntuManbHOE Pa3BHTHE JIMYHOCTH, COBEPIICHCTBOBAHHME €€ CYOBEKTHOCTH KaK OCHOBHOTO (DakTopa pasBHUTHS
Ipa’kAaHCKOTO O0IIECTBA OCYIIECTBISIETCS TOCPEACTBOM peiIeKCHBHOM AeaTebHOCTH YenoBeka. OHa SBIISCTCS OAHUM
13 BEAYIIMX YCIOBHI TeHe3Hca JIUIHOCTH, €€ COBEPIICHCTBOBAHMUS, KpUTepHeM 3 PEKTUBHOCTH MIPOLECCOB 00yIEHUS
n BocnuTaHusa. Takum o0pa3oM, pedIieKCHBHAs AEATEIBHOCTh aKTyalM3HpyeTcs Kak Ha WHAWBUIYaIbHOM, TaK M Ha
KOJUIEKTUBHOM YPOBHSIX, UTO JIEJIAET € OCOOCHHO IPHBIEKATENHHOM IS MCCIICOBAHUS B KOHTEKCTE COBPEMEHHBIX
COLMATBHO-?KOHOMHYECKHX M LIECHHOCTHBIX TpaHcopmanuii B Ykpanne. Llenpio ctatbn SBIs€TCS PAaCKPHITHE CYIIHO-
CTH pe(IEKCUBHOMN JeSTeNbHOCTH JTUYHOCTH, HAXOIAIIEHCS B KPU3UCHOM OOIECTBE, M COLHANIBHBIX CTpATEeruil e€ mo-
BezeHus. Llens pedriekcnn 3aKIro9aeTcst B TOM, YTOOBI BCTIOMHHTB, OOHAPYXHUTh, 3a()UKCHPOBATh U MOHATH KOMIIOHEH-
TBHI ¥ QITOPUTM JICATEIIFHOCTH: €€ COJIepyKaHne M Ha3HAYEeHNE, TUIIBI, CTIOCOOBI OCYIIECTBICHHS, IPOOIEMBI pean3aun
JIESITENTFHOCTH M IIyTH MX PEIICHUs, TOIy4YeHHBIE Pe3yIbTaThl U T. 1. Pediexcus mpeanonaraeT u3yueHue, NCCIea0Ba-
HHE, aHAJIN3 CyOBEKTOM YK€ PEalM30BaHHOMN, OCYILIECTBIEHHON AEATENFHOCTU. B yCIOBUIX KPU3UCHOTO OOIECTBA OHA
BBITIOJTHACT CleAylomue (YHKIMU: MPOSKTHPOBOYHYIO; OPTaHM3aTOPCKYIO; KOMMYHHKATHBHYIO, COIEP)KaTEbHYIO;
MOTHBALMOHHYIO; KOPPEKINOHHYI0. PeduiekciBHas 1€ATEIBHOCTh COCTOUT M3 TPEX BEAYIINX CTPYKTYPHBIX KOMIIOHEH-
TOB, KOTOPbIE MCHOJIB3YIOTCSI B MPOLIECCE MPEOJIOTICHHUS YEIOBEKOM IMOCIEACTBII KpH3nca: (PUKCUPOBAaHHE CBOETO CO-
CTOSIHUSI, YCIIOBUH KU3HEACSITEIbHOCTH; ONPENEICHUE OCHOBHBIX JETEPMUHAHT; OLEHKA MPOTYKTUBHOCTU CBOEH nesl-
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TENBHOCTH, NPEANPUHIMAEMBIX Mep 10 IPEOIOICHHIO MOCIeICTBIN Kpu3nuca. Cpean OCHOBHBIX (opM pedieKCHBHON
NESITETFHOCTH YeJOBEKa MOYKEM BBIACIHUTDH CIEAyIOMmKe: BepOaibHyI0 (YCTHYIO), MUCBMEHHYIO (Tpadudeckyro), m30-
Opa3sUTEeNBHYI0, SMOLMOHAIBHO-IYBCTBEHHYIO, IUIACTHYCCKYIO (IBHTaTelbHYy!0). CyIIECTBYIOT TaKkKe MATH ypOBHEH
pednexkcuBHOI nesrenbHOCTH uyenoBeka. [Io Mepe nx pocra yBeIMYMBAETCs MPOIYKTHBHOCTh M YCIEUIHOCTh IPEOJIO-
JICHUS! TIOCIIEICTBUI 9KOHOMHYECKOTO KpH3Hca, 6osee 2pheKTUBHONM CTAHOBUTCS pean3aliisi pa3inuHbIX COLUAaIbHBIX
TEXHOJIOTHUH 10 ONTUMH3ALUK JKU3HEAEATSIHLHOCTH MHIMBUAA B JIOOOH COIMaNTbHO-dKOHOMHYECKOH cuTyanuu. Ha
MIEPBOM YpPOBHE CYOBEKT TOJBKO (PUKCHPYET OT/ENBHBIE ITapaMeTphl, XapaKTePUCTHKH, KOMIIOHEHTBI CBOETO Pa3BUTHSI.
Ha BTOpOM — COOTHOCHT HX C HOPMO, 3TajJoHOM. TpeTuii ypoBeHb XapaKTepHU3yeTCsl HOJIHOW M KPUTHYECKOW (uKca-
el cyobeKToM peIeKCHBHOM AEATEIbHOCTH CBOETO Pa3BUTHUS B PA3JIMYHbIX chepax, BHISIBICHHEM €T0 JeTePMHUHAHT,
3aKOHOMepHOCTell u T. 1. HocuTensiM 4eTBepToro ypoBHs, KpOME MEPEYHCICHHOTO, MPUCYIIE CO3JaHNe KOHICTIIHU
COOCTBEHHOTO Pa3BHUTHA B YCIOBHUSX IPEOJONICHUS IOCIEACTBUI COLMAaNbHO-YKOHOMHYECKOTro Kpm3uca. Ilaromy, ca-
MOMY BBICOKOMY YPOBHIO PE(IICKCHH, COOTBETCTBYET TaKkKe INIyOOKOe OCO3HAaHHE NMPUOOPETEHHBIX 3HAHMI, YMEHUH,
JOCTUTHYTOI'O YPOBHSI PA3BUTHS, OCYLIECTBIICMOH e TebHOCTH, B3aUMOICHCTBHS KaK JIMYHOCTHBIX LIECHHOCTEH.
Knrouesvie cnosa: peiiekcus, pedeKcHBHas AeATENBHOCTb, COLMAIBHBIE CTPATETHH, KPU3UC, PAa3BUTHE JITYHOCTH.

IHooano 0o pedaxyii 18.11.2016
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Anacmacia Mukonaisena Auuwuna,
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JTOCJIIKEHHA IICUXOJOTTYHUX OCHOB JIECTPYKTHUBHOI

TYTY [

MOBEIIHKH TA i IPOSIBY ¥ JITEN IIKIJIBHOI'O BIKY

Pobomy npuceaueno uguenno nCUxon02iunux 0CHO8 0eCmpyKmuHoi nosedinku ma ii nposagy y oimeil WKiIbHO20
8iKy. Ananizytomvcsa mpu emanu @ icmopii Ni3HAHHS NCUXOLOSITYHUX NPOSEI6 0eCMPYKMUBHOI NOBEJIHKU 0COOUCMOCI:
OOHAYKOBUTL eman, OCMUCIEHHS MEXAHI3MIE 0eCmpyKMUGHOI N0GeOIHKU ma WIAXI8 iT NOOOIAHHS ma HAYKOGUU eman.
Jlecmpykmugna nosediHKa po32isioaemuvcs K npoyec HeadeK8aAmHUX PYUHIBHUX Oill, CHPAMOBAHUX HA YCKIAOHEHHs
83a€MO0II 0cObUCMOCI 3 COYIANbLHUM OMOYEHHAM. YKa3yomvcs memoou i mexHono2ii npoQinakmuxu 0ecmpyKmueHux

oitl. YV pezynomami eMnipuyno2o 00CHiONCEHHsL 8UABNIEHO CYMMES] O3HAKU 0eCMPYKMUBHOI NOBEOTHKU YUHIS.
Knrouosi cnosa: decmpykmugna nogedinka, 0ecmpykyis, Headekeamui Oii, Oimu WKiIbHO20 BIKY.

Icuxomnoriuai 0COOIMBOCTI JECTPYKTUBHOI ITOBEIIH-
KA Y4YHIB MOJIOJIIOTO IIKIIBHOTO BIKY OCTaHHIM 4YacoM
CTalOTh MPEIMETOM aHaji3y pi3HKX (axiBLiB (SK ICUXOJIO-
rie, Tak i menaroris) [11]. AkTyanbHicTh 1€l npoOieMu
00yMOBIIEHa, TepIll 32 BCE, HEOCTATHBOIO ONpallbOBaHIC-
TIO TICUXOJIOTIYHMX MEXaHIi3MiB Ta IHIIMX ()EHOMEHIB, sKi
00YMOBITIOIOTH J1ii, TPOSIB T 3MiHY JI€CTPYKTHUBHOI MOBETi-
HKU. [CHYIOTH NaHi, B SKUX 3p00JEeHO CrpoOy IOCIIIHTH
0 ocobmmBicTh. [lepeBakHa OUTBIIICTE JOCIIIKEHH B
IIOMY aCIIEKTi 30Pi€HTOBaHI Ha HIBEIIOBAHHA IECTPYKTHU-
BHUX JIi#l 3aco0amMu pi3HHUX TexHouorii [13; 19].

Takox € JaHi Ipo Pi3HI AECTPYKTUBHI MPOSBH B II0-
BEJHIII CyJacHHWX MiTeH IIKIIBHOTO BiKy, IO BKa3yIOTh
Ha TEHJCHINIO 3MiHM TOBEIiHKHA i3 YacoM Ta HaOyTTs
crifikux puc [13]. IIpoBeneHuit aHami3 3acBig4MB, IO
BUHHMKHEHHSI JECTPYKTUBHOI MOBEIIHKH MOXe 00yMOB-
JIOBATHCA SK CYTO TICHXOJOTIYHMMH Ta JWHAMIYHUMH
0COONMBOCTSAIMHU, Tak 1 ocoOucTticHuMu. Jlo OcCTaHHIX
BiJTHOCSTh: CXHJIBHICTH JIO arpecii, MiBUIICHHS pO3/pa-
TOBAHOCTI, 30y NTHBICTH Ta iH. [7].
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VY To# ke yac, SIK BKa3ylOThb Hallll CIIOCTEPEXEHHS
JIECTPYKTUBHOT TIOBE/IIHKH YYHIB MOJIOJIIINX KJIAciB, BOHA
€ JIOCUTb MOIIMPEHHUM SIBHIIEM, 110 YCKJIAIHIOE HaBYaJIb-
HO-BUXOBHUH IpoLec.

Mera crarTi — IOCIIIUTH TICUXOJIOTTYHI 0COOINBOCTI
JIECTPYKTUBHOT NOBE/IIHKU Ha PiBHI 11 3MiCTy Ta TEXHOJIO-
rii KopekxIii.

Jns BupinieHHs 3a1aHO0T MeTH OYJI0 MTOCTaBIIEHO Ha-
CTYNHI 3aBJaHHA: Y3araJbHUTH JaHi HPO JOCIiHKEHHS
JIECTPYKTUBHOI TOBEMIHKM [iTe€H; yTOYHHTH 3MicT Ta
O3HAKH JIECTPYKTHBHOI HOBEIIHKH MOJIOALINX LIKOJISPIB;
PO3KpHTH Ta CHCTEMAaTH3YBaTH ICHYIOYi IICHXOJIOTIYHI
TEXHOJIOTI1 KOPEKIIii JeCTPYKTUBHOI TOBEIIHKH JIITCH.

Bupinryroun mepie 3aBlIaHHs, Ha OCHOBI y3aralib-
HEHHS Pi3HUX JaHWX HAMH YMOBHO BHIUIECHO KiJbKa eTa-
B y Mi3HaHHI MPOOIEMH JECTPYKTHUBHOI TOBEIIHKH B
ICTOPHYHOMY KOHTEKCTI.

Mepumit erann (IV B. 1o H. e. — XVII B. 10 H. e.),
YMOBHO Ha3BaHWH HaMH SIK JOHAYKOBHH, 3aCBIIYMB, L0
npoOiemMa AeCTPYKTUBHOI MOBEIIHKH JIIOAWHHU NMpPUBEpPTa-
na 10 cebe yBary 3i CTapojaBHIX 4aciB. Y XpHCTHSHCH-




