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(haxiBLiB JOMIKLTEHOI OCBITH. B pe3ympTaTi mpoBeneHoro aHamizy Oyio 3°siCOBaHO, IO MOpajbHE BUXOBAHHS € 3HAUYIIINM
JUTSL TeMOKpaTu3amii yKpaiHChKOTO CYCHIBCTBA. Y CTATTi TAKOXK PO3KPHUTO CYTHICTH B3aEMOJIi TOMIKUTEHOTO HABYAIBHOTO
3aKIaay i ciM’i, sIka ToJIsrae B Y3roDKEHHI IXHIX BUMOT, Hiff B iHTepecax AUTHHH, aKTUBHOMY 3aITydeHHi OaTBKIiB JI0 Tearo-
TYHOTO Tporecy. Bu3HaueHO 3aBHaHHS B3a€MOJIII JOLIKIIEHOTO HABYAIBLHOTO 3aKJajay Ta CiM’i, a came: 3a0e3NeueHHs B
ciM’{ Ta OIIKIIPHOMY HaBYAJILHOMY 3aKJIaJ[i ONTUMAJIBHUX YMOB JUIsl TOBHOIIIHHOTO (DI3MYHOTO Ta TICHXIYHOTO PO3BHUTKY
JMTUHY, CHPHSHHS 3aJ0BOJICHHIO ii MOTpeOM B e€MOLIHHO-OCOOMCTICHOMY CIILIKYBaHHI, PO3BUTOK ii TBOPUMX IHTEpECiB i
31i0HOCTEH; MiZBUILEHHS PiBHS COPMOBAHOCTI MEAarorivHol, MOpajbHOI KYJIBTypH BHUXOBATENiB 1 OATHKIB. 3aBIaHHAMU
MOpaJIbHOTO BUXOBAaHHS BH3HAYEHO Tpoliec TpaHchopMalii CyCIiibHO 3HAYYIUX HOPM, IPUHIHINB, PETYIIIOI0YNX B3a€EMO-
BIJIHOCHHH, 3araJbHONIOACHKIX MOPATHHUX I[IHHOCTCH B IHIUBIAyasbHI SKOCTI i ()OpMyBaHHS Ha I[iii OCHOBI BiJIOBIJHUX
MOpPAIBHHX SIKOCTEH. 3TiMHO 3 BU3HAUYCHUMH 3aBIaHHAMH, OyJI0 po3poOIIeHO CHCTEMY 3aXO[iB MIONO IX peai3amii, sKa Ire-
penbadana HATIOBHEHHS HOBHM 3MICTOM, IIPH TIOTPeOi ITepecTaBIeHHS aKIEHTIB B YK€ ICHYIOUHX (opMax i METoJax OCBiT-
HBOTO TIPOIIECY, 3 METOIO aKTHBI3aIlii mporeciB (HopMyBaHHS MOPATBFHHX IIIHHOCTEH, a 3roJJoM 1 MopaibHOi cepu ocodmc-
TOCTi B AOWIKUTFHOMY Bii. Po6oTy 3 (hopMyBaHHS MOpaIbHUX IIHHOCTEH AiTEH CTApIIOro MOMIKLTFHOTO BiKy MOOYIOBaHO
TaKMM YMHOM: 3HAHOMCTBO 3 TPAaBWJIAMHU TIOBEIIHKH JITSH, BUXOBATENiB i OAThKiB, po3poOKa HABYAIFHHUX i BUXOBHHX 3a-
BIaHb; CTBOPEHHS HEOOXiJHUX YMOB IJIsI OpraHi3amil AisUTEHOCTI 3 JIITepaTypOrO Ta iHIIO0 TUTIYO0 MisUTHHICTIO; BKIFOUCHHS
JIOLIKUTBHAT y TIOETAIHY JAiSUIbHICT; PO3po0Ka 3MICTY AisSUIbHOCTI, MiAOIp XyIOXKHIX TBOPIB JUIst AITEHt; OpraHi3aist eaarori-
YHOI Ta OCBITHBOI p00OOTH 3 OaThkamu. Tako BU3HAYCHO €TUHI MMiXOM B OpraHi3ailii MOPaIbHOTO BUXOBAHHSI JITCH Yepes3
3aJIy4eHHsI OCTaHHIX JI0 MOPaJIbHUX IIHHOCTEH Y Pi3HUX BUJAX AISUIBHOCTI.
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IMPLEMENTATION OF INCLUSION INTO UKRAINIAN EDUCATIONAL SPACE

The paper aims to present the results of assessing the modern state of inclusive education implementation, pedagogues’
and parents’ personal readiness for it. Inclusive education is not considered as a particular type or level of education, it is a
new organization of the educational process. Inclusive education can be carried out during the implementation of educational
programs at all levels of basic education, it is important that each student is provided with all necessary conditions, all stu-
dents study together. In order to determine the current state of inclusive education implementation in Ukraine an experi-
mental study was conducted that included surveys of direct participants of the educational process — teachers of secondary
schools in Kyiv, Odessa, parents of children with special educational needs (SEN) and parents of “normal” children. The
total number of participants in the experiment was 480 people (parents of children with SEN, parents of healthy children,
teachers, representatives of educational institutions’ administration, psychologists, social workers, leaders of clubs). Accord-
ing to the data obtained, it can be stated that being aware of the inclusive education content, the respondents mention a low
level of inclusion in Ukrainian educational institutions. A barrier-free environment can be considered as a prerequisite for
inclusive education development. Schools and preschools built in recent years, do not fully meet the requirements of a barrier-
free environment, more often the adaptive learning environment is formed. One of the conditions for the success of inclusive
education development is tolerant attitude of the society to people with special needs. Development of partnership with stu-
dents’ parents is an essential precondition that requires further consideration and elaboration of various cooperation forms,
such as workshops, seminars, round tables, weekend clubs and others. The importance of institution’s social and psychologi-
cal services is extremely important, at the same time, the importance of specialists in this field in the process of inclusion
requires qualitative changes, including psychological and pedagogical support of the educational process.
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Introduction key priority of the state policy and aims to create condi-
Integration of children with special educational tions for getting education of high quality by children
needs (SEN) into general educational space of Ukraine as  according to their individual abilities and capabilities.
an area of the entire education system humanization is a  Since 2001, Ukraine has intensified legislative activity
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regarding the regulation of providing educational, health,
social services for children with special educational
needs. Certain steps towards the implementation of inclu-
sive education ideas in Ukraine has been already taken, at
the same time the development of inclusive education
requires further improvement of normative principles of
innovation technologies implementation, bringing the
educational activities according to the needs of children,
family and appropriate training of teaching staff for work
with children with special educational needs.

The analysis of theoretical works and practical expe-
rience shows that different aspects of inclusive education
are outlined in the modern scientific discourse, namely,
general aspects of inclusive education (A. Kolupaieva,
L. Korhun, N. Miedova, L. Soloviova, N. Teplova et al.);
social, psychological and pedagogical support and assis-
tance to people with special needs in learning (N. Holov-
ko, I. Ivanova, Ye. Kazakova, O. Kuprieieva,
I. Loshakova, I. Raku, I. Tsymbaliuk, L. Shipitsyna et
al.), peculiarities of relationships between healthy stu-
dents and students with disabilities, social and psycholog-
ical aspects of integration (T. Dobrovolska, A. Komar,
N. Morova, M. Chaikovskyi, N. Shabalina et al.), model-
ling of inclusive education (S. Kaisyn, M. Malik,
T. Moroz, T. Tyntiuk, N. Romanenko et al.), the risk
management in the course of implementing pedagogical
innovations in inclusive education (T. Hrechko,
S. Hadzhyradieva, N. Chernenko), tolerance as a prereq-
uisite for developing the system of inclusive education
(O. Sakaliuk, T. Fedorova et al.) and others.

The paper aims to present the results of assessing the
modern state of inclusive education implementation, ped-
agogues’ and parents’ personal readiness for it.

Objectives

— clarify the nature of the concepts “inclusion”,
“inclusive education”;

— identify the barriers connected with inclusive ed-
ucation implementation;

— identify significant factors that affect the effi-
ciency of inclusive education implementation.

Research methods

Theoretical: analysis, comparison and generalization of
psychological, pedagogical and methodological literature on
inclusive education implementation; empirical: question-
naires, surveys; methods of mathematical statistics.

Discussion

The development of inclusive education is not a
creation of a new system, it implies the quality and sys-
tematic changes in the educational system as a whole.
Such an educational system comprises educational institu-
tions of pre-school, secondary, vocational and higher
education, aimed at creating a barrier-free environment in
studying and professional training of children / people
with special educational needs. Education is a very im-
portant and problems-containing area in the life of chil-
dren with special needs, which acts as an indicator of
other problems and reveals them like a “litmus test”.
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Inclusion in the broadest sense does not include only
education but also a whole range of social relations: work,
communication, and entertainment. The process of in-
creasing the degree of all citizens’ participation in society
involves the development and application of those solu-
tions that will allow each person to participate equally in
the academic and social life. Inclusion is a process of real
inclusion of children with special needs into the active
social life and is equally necessary for all members of the
society [1, p. 34].

It is noteworthy that inclusive education is a process
of further development and expansion of educational
integration. Integration and inclusion are not contradicting
each other concepts, they are the levels of the same social
process that affects the educational system and changes it.
We would like to note that “integration” and “inclusion”
are the terms often used by practitioners interchangeably,
they are believed to be synonymous, but the differences
between them are significant. The main one is that, unlike
integration, which involves adaptation of the child to the
requirements of the educational system, teaching a child
with special educational needs in terms of inclusion im-
plies adaptation of the system to the his/her needs. Chil-
dren with special needs getting educated in terms of in-
clusion from the very beginning are a part of the school
system and do not require any special adaptation to it.

In today’s scientific discourse the concept “inclusive
education” is understood as a system of educational ser-
vices, based primarily on the principle of ensuring the
fundamental right of children for education and for its
acquisition according to the place of residence, which
involves teaching the child with special needs at general
educational institution (L. Danylenko, A. Kolupaieva, Yu.
Naida, L. Savchuk, N. Sofii et al.) [2, p. 10; 3]; the pro-
cess of further development and expansion of educational
integration which guarantees access to education for eve-
rybody, in terms of adapting to the different needs of all
children which provides access to education for children
with special needs; inclusive education seeks to develop a
methodology focused on children and recognizes that all
children are individuals with different learning needs
(S. Voronova, M. Malyk, O. Sakaliuk, M. Todorova,
M. Torhan, N. Chernenko et al.) [ 5, p. 15]; co-rooming
and co-learning of those requiring correction of physical
and / or mental development together with their healthy
peers (V. Bondar) [4].

Summarizing, it should be noted that inclusive edu-
cation is not considered as a particular type or level of
education, it is a new organization of the educational
process. Inclusive education can be carried out during the
implementation of educational programs at all levels of
basic education, it is important that each student is pro-
vided with all necessary conditions, all students study
together. It is remarkable that inclusive education in
Ukraine at present is not the only opportunity of getting
education for children with special educational needs. In
fact, it is the increasing of the number of educational
opportunities, expansion of the right to choose. Today it




exists and develops in parallel with the work of special
educational institutions, integrated education and upbring-
ing. Inclusive education implies creating such educational
environment that would meet the needs and abilities of all
children, regardless of the peculiarities of their psycho-
physical development. The conception of inclusive educa-
tion reflects one of the major democratic ideas — all chil-
dren are valuable and active members of the society,
training is conducted based on individual curricula and is
accompanied by medical and psychological, social and
pedagogical support.

In order to determine the current state of inclusive
education implementation in Ukraine an experimental
study was conducted that included surveys of direct par-
ticipants of the educational process — teachers of second-
ary schools in Kyiv, Odessa, parents of children with
special educational needs (SEN) and parents of “normal”
children. The total number of participants in the experi-
ment was 480 people (parents of children with SEN, par-
ents of healthy children, teachers, representatives of edu-
cational institutions’ administration, psychologists, social
workers, leaders of clubs).

The results of the survey demonstrate that 87% of
the respondents are aware of the introduction of inclusive
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education in Ukraine and believe that inclusion is the
engagement of a child with special educational needs into
the educational process of comprehensive schools (both
secondary and nursery) which provide conditions and
special education services that meet his/her individual
abilities.

Here are the results of the study on the state of inclu-
sion in Ukraine according to the proposed in the ques-
tionnaire ten-point scale. From the suggested three op-
tions of educating a child with the SEN (in inclusive
comprehensive  educational institutions, specialized
schools and individual home training), the greatest num-
ber of parents of SEN children (92%) opted for inclusive
education, while other parents — only 35%; unwilling to
have their child educated in inclusive classrooms — 28%;
education of the child in the classroom, where children
with SEN do not study, but participate in common extra-
curricular activities — 37%.

Thus, the data obtained reveal a high concern of SEN
children’s parents about including their children into a com-
prehensive educational process and prove a lack of willing-
ness of healthy children’s parents to have such changes.

The results of the survey on barriers connected with
implementing inclusive education are presented in Table 1.

Table 1.
Major barriers connected with implementing inclusive education in Ukraine
Barriers Parents of chil- Parents of Teachers
dren with SEN | healthy children (%)
(%) (%)

child with SEN will distract the teacher and other stu- - 18 32
dents
lack of universal design in school 92 64 60
lack of educational programs that can provide joint train- 42 83 52
ing
lack of teachers’ special skills of working in inclusive 68 62 62
classrooms
conflict situations, worsening of psychological atmos- 56 55 32
phere in the classroom ascribed to the joint education
with the SEN child
misunderstanding of the SEN child’s problems by other 42 - -
classmates’ parents
lack of qualified specialists providing inclusion to pro- - - 46
fessions (psychologists, social pedagogues, tutors, etc.)
inefficient interaction of resource centers and inclusive - - 44
schools

Graphical mapping of the table data according to the
four criteria that coincide in questionnaires of all groups
of the respondents are shown in Fig. 1, since a number of
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criteria was different according to the characteristics of
certain groups.
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Fig. 1. Major barriers preventing implementation of inclusive education in Ukraine

The lack of universal design in educational institu-
tions (1) is stated by 92% of SEN children’s parents, 64%
of parents of healthy children, 60% of teachers; the lack
of educational programs that take into account joint train-
ing (2) is given preference by parents of healthy children
— 83%, 52% — pedagogues, 42% — parents of children
with SEN; lack of teachers’ special skills of working in
inclusive classrooms (3) was stated by 68% of parents of
children with SEN, 62% of parents of healthy children
and 62% of teachers. It should be noted that 56% of par-
ents of children with SEN, 55% of parents and 32% of
pedagogues showed certain concern about possible con-
flict situations, worsening psychological atmosphere (4).

Summarizing the findings we should note that par-
ents of children with SEN consider inadequacy of educa-
tional facilities for teaching their children, the need for
their architectural and technical reconstruction to be the
main obstacle of implementing inclusive education; par-
ents of healthy children emphasize the lack of special
educational programs that imply joint training which will
reduce the quality of education; teachers associate possi-
ble difficulties primarily with the lack of special skills of
work in an inclusive classroom.

The distribution according to the degree of im-
portance of the conditions and services required for the
successful implementation of inclusion in the educational
space of Ukraine was ranked on an eight-point scale.
Parents of children with SEN opted for the experience of
teachers in inclusive classrooms (1), followed by support
of the child with SEN throughout the educational process
provided by an assistant (tutor); thirdly, psychological and
pedagogical support of inclusive education (psychologist,
social pedagogue), availability of individual program of
supporting the child (4), equipping the room with special
working places and teaching aids for children with SEN
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(5), architectural adequacy of educational institutions (6),
organization of extracurricular activities engaging chil-
dren with SEN (7), organizing lectures, workshops, semi-
nars for overcoming the psychological barriers in inclu-
sive education (8).

Parents of healthy children evaluated these parame-
ters in somewhat different way: support of the child with
SEN throughout all educational process by an assistant /
tutor (1), teachers’ experience of work in inclusive class-
room (2), lectures, workshops, seminars for overcoming
the psychological barriers in inclusive education (3),
psychological and pedagogical support of inclusive edu-
cation (psychologist, social pedagogue) (4), individual
program of the child’s support (5), equipping the room
with special working places and teaching aids for children
with SEN (6), organization of extracurricular activities
involving children with SEN (7), architectural adequacy
of educational institutions (8).

Teaching staff ranked conditions and services ac-
cording to the degree of importance as follows: individual
program of the child’s support, equipping the room with
special working places and teaching aids for children with
SEN, teachers’ experience of work in inclusive class-
room, support of the child with SEN throughout the edu-
cational process by an assistant / tutor, architectural ade-
quacy of educational institutions, psychological and ped-
agogical support of inclusive education (psychologist,
social pedagogue), lectures, workshops, seminars for
overcoming the psychological barriers of inclusive educa-
tion (children, parents and teachers), organization of ex-
tracurricular activities involving children with SEN.

It is worth noting that the teachers were also asked to
state significant factors that affect the efficiency of inclu-
sive education implementation, namely: practical applica-
tion of knowledge in the field of psychology and correc-




tional education in their work (81%), account of individu-
al characteristics of children with various developmental
disorders (77%), the ability to simulate (design) a lesson
and to use variability in teaching children with different
educational needs (75%). 61% of the respondents recog-
nize the importance of such factors of efficiency as teach-
ers” willingness to involve children with different disor-
ders in learning activities in the classroom, the need for
cooperation of educational institutions with correction-
focused institutions and psychological, educational, medi-
cal and social support for each child with SEN; 56% —
cooperation of specialists in different fields: health pro-
tection, education and social protection; the smallest
number of the respondents marked a factor of emotional
acceptance of children with different types of develop-
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mental disorders by the teacher (51%) as an essential one
for the successful implementation of inclusive education.

In our view, this is an indirect confirmation of the
absence of psychological readiness for work with children
with special educational needs, since according to most
scientists, basic psychological condition that affects the
effectiveness of the teacher’s activity who deals with the
inclusion of the child with certain developmental features
into the process of general education is emotional ac-
ceptance of such a child.

Summarized results of answers to the question «In-
teraction with which specialists, in your opinion, will be
the most significant and necessary in the process of inclu-
sive education? Who are you ready to turn to in difficult
educational situations?” The summarized data are graph-
ically presented in Table 2.

Table 2.

The degree of significance of collaboration and interaction with specialists

from different fields of health protection, education for the teaching staff
Ne Specialist Degree of significance (place) %
1. Teacher’s colleagues 6 8
2. School psychologist 1 27
3. Speech therapist 5 8
4. Social pedagogue 3 16
5. Tutor 4 16
6. Child’s parents 2 20
7. School administration 7 5

The survey results demonstrate that the leading posi-
tion belongs to the school psychologist (27%) and child’s
parents (20%), social pedagogue and tutor — 16% each,
teacher’s colleagues and speech therapist — 8% each,
outsiders of teachers’ choice are representatives of educa-
tional institutions’ administration (5%).

According to the data obtained, it can be stated that
being aware of the inclusive education content, the re-
spondents mention a low level of inclusion in educational
institutions. A barrier-free environment can be considered
as a prerequisite for inclusive education development.
Schools and preschools built in recent years, do not fully
meet the requirements of a barrier-free environment, more
often the adaptive learning environment is formed. One of
the conditions for the success of inclusive education de-
velopment is tolerant attitude of the society to people with
special needs.

Conclusions

Inclusive education is not seen as a particular type or
level of education; it is a new organization of the educa-
tional process. It can be carried out during the implemen-
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YIPOBAJIKEHHS THKJIIO311 B OCBITHIN IMPOCTIP YKPATHH

IHTerpyBanHs mitelt 3 OCOONMBUME OCBITHIMH IMOTpebaMH B 3arajbHOOCBITHIH mpocTip YKpalHu SK OOWH i3 Ha-
NpsIMIB TyMaHizalii BCi€el CUCTEMH OCBITH € BU3HAYaJIbHUM MPIOPUTETOM JIEPXKABHOI IOJIITHKH 1 MOJISIra€ B CTBOPEHHI
YMOB IS 3M00YTTS JITHhMHU SIKiCHOT OCBITH BIATIOBIAHO 10 TX 3A10HOCTEH 1 iHAMBITyalIbHUX MOKIMBOCTEH. MeTa cTaTTi:
NPE3eHTYBATH PE3YJIbTaTH OL[IHIOBAHHS CY4aCHOTO CTaHy BIIPOBA/PKEHHS 1HKIIFO3UBHOT OCBITH, 0COOMCTICHOT TOTOBHOC-
Ti meparoriB Ta 0aTbKiB. METOAM NOCIIJDKEHHS: meopemuyni. aHali3, TOPIBHSIHHS W y3arajlbHEHHS IICHXOJIOTIYHOI,
[eIarorivyHOl Ta HAYKOBO-METOAMYHOI JTITEPATypH 3 MPOOJIeM BIPOBAKCHHS IHKIFO3UBHOI OCBITH; eMnipuyHi: aHKETY-
BaHHS, ONUTYBaHHS; METOIM MaTeMaTHYHOI CTATUCTUKH. JI0Be/IeHO, 110 PO3BUTOK 1HKJIFO3MBHOI OCBITH — HE CTBOPEHHS
HOBOI CHCTEMH, a SKICHI Ta IJTAHOMIipHI 3MiHU CHCTEMH OCBITH B IIitoMy. CHcTeMa Takoi OCBITH MiCTHUTh B cO01 HaBya-
JBHI 3aKJIaU JTOIIKUTBHOI, CepeIHbO1, MpoeciiiHOT Ta BUIOI OCBITH, METOIO SKOI € CTBOPEHHS 0e30ap’epHOTO cepeio-
BHIIIa B HABYAHHI Ta MPOoeciifHii MArOTOBII AiTeH/ M0 e 3 0coONMMBUME OCBiTHIMU mToTpebamu. OcBiTa — Iie Baroma i
nyxe mpobieMHa cepa B KUTTI AiTel 3 0COOIMBUMHU OCBITHIMH TOTpeOaMH, IO BUCTYIIAE iHAMKATOPOM KOJIA 1HIITHX
npoOiem, sIK TJaKMYCOBHH mamipens ix BuABIsie. BuzHaueHo, 10 IHKIIIO3MBHA OCBITA € MPOIECOM ITOJIANIBIION0 PO3BUT-
Ky 1 po3MUpeHHs OCBITHBOI iHTerparii. [HTerparis Ta iHKIIO3i1 HE € KOHIENTAMH, IO CylepedaTh OJWH OJHOMY, II¢
PIBHI OJHOT'O COIiaJbHOIO MPOIECY, IO BIUIMBAE HA CHUCTEMY OCBITH Ta 3MIHIOE ii. 3’SCOBaHO, MO JUIS MMOAATBIIOL
OLIIHKH SIKOCTI IHKJIFO3MBHOI TPOIECY B CHUCTEMI OCBITH HEOOXiJHa pO3poOKa KOMIUIEKCY MPOrpaM MOHITOPUHIOBHX
JIOCITiKeHb. BBakaeMo JIOLIIBHUM 1 HEOOX1THUM 3aydeHHs (axiBLiB JUIsl 3/1iHCHEHHS MPOCBITHUIBLKOT Ta KOPEKIiii-
HO-PO3BHMBaIOYO] IiSUILHOCTI 3 yciMa KaTeropisiMM yY4acHHUKIB IHKIIFO3UBHOT'O TPOLIECY 3 BUKOPUCTAHHSIM PI3HHX TEXHO-
JIOTiH, GPOpM 1 METO/IIB pOOOTH, TAKUX SIK CEMiHApH, JIEKIii, TPEHIHTH, KPYTJIi CTOJIM TOLIO 1 y4acTIO Mac-Meia y BUCBI-
TJIEHHI IIUX 3aXOJIB.

Knrwowuoei cnosa: iHKII0314, 1HKIIIO3UBHA OCBITa, JIITH 3 OCOOJMBUMH OCBITHIMHU NOTpedaMu, 6ap’epy, YNHHUKH.
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