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SIKO1 BHAULIIOTH COLIAIbHO-MOTHBALIIHIN, 3HAHHEBO-AISUIBHICHHUH, IIHHICHO-KpPEAaTHBHUN KOMIIOHEHTH. EdekTnBHe
MOETHAHHSA TPHOX KOMIOHEHTIB BH3HAYA€ TOTOBHICTH IMPEKTOPIB IMIKLJI O BUKOPHCTAHHS I[HTEpHET TEXHOJIOTIH y CBOIH
poboTi. BrokpemieHHST KpHUTEpiiB Ta X MOKa3HMKIB JAJI0 3MOTY BU3HAYHUTH PiBHI TOTOBHOCTI JUPEKTOPIB MIKLT 10 BUKOPH-
craHHs [HTepHET TeXHONOTIH Yy mpodeciiiHiil MisUTbHOCTI: He3aI0BUTbHIN; HU3bKUIL; 33JI0BUIBHUIA; TOCTATHIM; BUCOKHA. Mu
BU3HAYMIIM OpraHi3alliiiHO-TIeIaroriyHi YMOBHU Mpo(eCiiiHOro po3BUTKY TUPEKTOPIB IIKLT YIS MiITOTOBKU JI0 BUKOPUCTAHHS
[HTEepHET TeXHONOTIH Y CBOTH poOOTI. 3 METOIO MEPEBIPKH TiNOTE3H JIOCIIPKEHHSI HAMU TPOBE/ICHO TEaroriqyHii eKCIepH-
MEHT, IO TNPOBOJMBCS Yy TP eranmd Ha ocHOBI JIbBiBChbKoOro, [IHimponeTpoBcbkoro, BommHChKOro, 3amopizbKoro Ta
Kiposorpazcekoro IITI10. Pe3ynpraty negarorivHoro eKCriepuMEHTY CBiYaTh PO TOTOBHICTH AUPEKTOPIB ILIKUI 10 BUKO-
puctanHs [HTEpHET TexHoJOriH y cBOil poboTi. Po3pobieHa aBTopchka MOJENb OYHOIO/IUCTAHLIIMHOTO Kypcy «Bukopu-
cranas Google-cepBiciB B yIpaBIiHCHKIN AiSUTFHOCT] KePiBHHUKA 3arajbHOOCBITHROTO HABYAILHOTO 3aKIIa Iy, ii METOAWIHE i
mporpaMHe 3a0e3ledeHHs TepeBipeHi excriepuMenTansHo. OOrpyHTOBaHO BHOIp cepBiciB Web 2.0 sk OCHOBH OCBOEHHS
IIUPEKTOPOM IIKOJIN [HTEpHET TEXHOIOTIH.

Knrouosi cnosa: cucrema HeENEpepBHOI INENAroTiYHOI OCBITH, NpodeciiHuil PO3BUTOK, NIKONA, MpodeciiiHa
IisTbHICTB, [HTEpHET-TeXHOMOTIi, [HTepHET-TOTOBHICTR, Web 2.0, IT-rpamotHicTh, IT-KOMITETEHTHICTB.
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FUTURE SOCIAL CARE TEACHERS’ PROFESSIONAL FOCUS MATURITY

The paper aims to reveal the level of future social care teachers’ professional focus maturity in terms of studying
at higher educational institutions. The experiment involved 393 students of 14" years of study majoring in “Social
education” of Chernihiv National T. G. Shevchenko Pedagogical University (Chernihiv), The National University of
Life and Environmental Sciences of Ukraine (Kyiv), Mykolayiv National University named after V. Sukhomlynskyi (My-
kolaiv). The assessment of future social care teachers’ professional focus was carried out by means of the method of
expert evaluation. Besides, the method of the integral score calculation was also applied. The results were processed by
means of the computer program “Statistics in education”. The analysis of the research results has shown that the level
of professional focus maturity of future social care teachers develops in the process of studying at a university. It can be
explained by the fact that positive dynamics of students’ professional focus maturity is influenced by the gradual in-
crease of the number of disciplines of professional sphere and internship (practice) according to the year of study. The
research results have shown that the level of the future social care teachers’ professional focus maturity does not meet
modern requirements which means that the process of its formation at higher educational institutions is carried out
improperly. That is why it is necessary to develop a technique for the formation of future social care teachers’ profes-
sional focus, which is planned to be performed in our further research works.
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Introduction

The work of future specialists in socionomic field, in
particular, social care teachers, is focused on solving
different kinds of human problems. It requires the higher
educational institutions graduates to have profound know-
ledge, mature personal and professional skills. In this
aspect the properly organized and managed professional
training aimed at the formation of their professional focus
is considered to be of particular importance.

Professional training of specialists in socio-
pedagogical field is studied in the following directions:
didactic foundations of preparing students for socio-
pedagogical work (S. Kharchenko), management of social
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education quality (M. Yevtukh), formation of professional
competence (V. Malinkina, V. Petrovych), professional
focus (O. Moskaliuk), professional and pedagogical cul-
ture of future social care teachers (O. Homoniuk, T. Spi-
rina), professional training of social care teachers in terms
of lifelong education (V. Polishchuk), content of profes-
sional training of social care teachers in foreign higher
educational establishments (Z. Aksiutina, S. Kohut,
O. Pavlishak, O. Pryshliak), practical training of future
socio-pedagogical workers in higher educational institu-
tions (B. Shyfor, L. Jankins, Z. Falynska), professional
focus on the occupation of socio-pedagogical sphere and
pre-professional training of future social care teachers
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(Z. Hyliazova, S. Kohut, V. Polishchuk), preparing social
care teachers for the organization of educational and lei-
sure activities of students (S. Pashchenko).

Different aspects of preparing social care teachers for
working with rural people were considered by O. Bezpalko
(namely socio-pedagogical work with rural children and
youth), M. Hurianova (theoretical and applied aspects of
training social care teachers for rural environment), O. Lapa
(preparing future social care teachers for practical work with
rural youth), O. Mezhrytskyi (preparing students for socio-
pedagogical work in rural environment). At the same time,
the issue of the formation of future social care teachers’
professional focus still remains understudied.

The paper aims to reveal the level of future social
care teachers’ professional focus maturity in terms of
studying at higher educational institutions.

The term “future social care teacher’s professional di-
rection” is considered as an integral personal quality which is
characterized by the holistic system of needs and motives of
humanistic-based socio-pedagogical activity, stable interest
in future occupation, mature social values, scientific
worldview and readiness to act in the society taking care its
sociocultural and socio-economic characteristics.

Research methods

The assessment of future social care teachers’ pro-
fessional focus was carried out by means of Delphi me-
thod (the method of expert evaluation). We used the me-
thod of the integral score calculation. The results were

processed by means of the computer program “Statistics
in education” [3].

The experiment involved 393 students of 15-4" years
of study majoring in “Social education” of Chernihiv
National T. G. Shevchenko Pedagogical University
(Chernihiv / University 1), The National University of
Life and Environmental Sciences of Ukraine (Kyiv / Uni-
versity 2), Mykolayiv National University named after V.
Sukhomlynskyi (Mykolaiv / University 3).

The distribution of students by the institutions and
years of study is presented in Table 3.

Discussion

In the process of mastering the curriculum discip-
lines, students’ professional thinking, motivation and
interest in the future occupation, as well as social values
are being developed, the abilities and skills of performing
socio-pedagogical work are being formed. We believe
that the professional focus of students majoring is socio-
pedagogical specialties develops according to the years of
studying at a higher educational institution. In order to
confirm this assumption, we have examined the develop-
ment of the respondents’ professional direction.

The method of expert evaluation was used to assess the
level of future social care teachers’ professional focus.
Teachers (experts) having great teaching experience eva-
luated the respondents according to 16 indicators, whose
significance has been determined (Table 1). The indicators
are assessed according to the 5-point grading scale [1; 2].

Table 1.
Ranked list of weighting coefficients of the indicators denoting
future social care teachers’ professional focus maturity
. Significance
# Indicator coefficient P;
1 The mature scientific worldview and readiness to work in rural environment 0.88654
2 The ability to use the acquired knowledge for solving different socio-pedagogical prob- 0.86024
lems '
3 The ability to assess and analyze person- and family-related socio-pedagogical problems 0.7823
4 The mastery of means, forms, methods, techniques of socio-pedagogical work with differ- 0.766
ent age groups and categories of clients '
5 Striving for self-development, adequate self-esteem 0.71172
6 The desire to work and the need for professional development 0.70092
Responsible behavior when making decisions and understanding the level of the responsi-
7 bility 0.65972
8 Axiological attitude towards future occupation, mastering socially significant professional 064358
values )
9 Profound integrated knowledge in all educational disciplines 0.6343
Having knowledge and skills of personal intellectual development and professional think-

10 . - s L - 0.62312
ing (critical thinking, flexibility of thinking)

11 Self-discipline, diligence, insistence, sociability 0.60906
The ability to use the appropriate methods of one’s own psychic and psycho-physiological

12 - 0.48988
state correction

13 Stable interest in socio-pedagogical activity and desire to deal with it 0.4808

14 Expression of needs and motives of humanistic focus of socio-pedagogical activity 0.38184
Knowledge about social environment, its specificity, the consequences of the effect of

15 . T 0.29575
different personal socialization factors at meso-, macro- and mega-levels

16 | The ability to adapt to modern socio-economic and working conditions 0.2527
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The further data processing presented in expert
sheets has made it possible to determine the result of the
assessment of every indicator that is a product of the score
expressed in conditional points (x;) multiplied by a
weighting coefficient P;. Then we calculated the integral
score of future social care teachers’ professional focus
maturity according to the following formula:

10 x,Py +Pyw, + -+ x, P

m P,+P,. . +E,
)

X1, Xo, X, — Scores of the indicators;
P4, P,, Pn — weighting factors of the indicators of fu-

ture social care teachers’ professional focus maturity.

The assessment of the level of future social care
teachers’ professional focus maturity was carried out by
means of comparing the obtained integral score of every
student with the boundary lines of integral scores of the
levels, calculated with the help of the standard deviation
method: 1 (high level) — 4.20-5.00 points, 2 (sufficient
level) — 3.60-4.19 points, 3 (medium level) — 3.00-3.59
points, 4 (low level) — 1.00-2.99 points. The statistical
processing of the results was performed by means of the
computer program “Statistics in Education” (Table 2).

Table 2.
Average points of the students’ professional focus maturity
Higher educational Years of study
institution 1 2 3 4
University 1 1.99 3.26 3.14 3.68
University 2 1.94 2.96 3.54 3.48
University 3 2.06 2.44 2.49 2.85

The analysis of the results presented in Table 2 helps
us to make a conclusion that the maturity level of future
social care teachers’ professional focus is increasing ac-
cording to the year of study: the average score at Univer-
sity 1 according to the expert evaluation is 1.99 for the
students of the 1% year of study, 3.26 — for the students of
the 2" year of study, 3.14 — for the students of the 3" year
of study, and 3.68 — for the students of the 4™ year of
study. It should be noted that the experts noticed the de-
crease of the level of professional focus maturity in the
students of the 3 year of study. It can be explained by
the fact that these respondents’ academic performance is
lower according to the results of their knowledge evalua-
tion, as well as by higher demands of the experts to the
assessment of these students according to the results of
professional focus maturity. The gradual increase of the
level of professional focus maturity is observed in the
respondents of the University 2 (the average score in-
creases from 1.94 for the 1%-year students to 3.48 — for
the 4™-year students) and University 3 (the average score

increases from 2.06 for the 1%-year students to 2.85 — for
the 4™-year students). Therefore, among all the examined
higher educational institutions, the students studying at
University 1 have demonstrated the highest level of pro-
fessional focus maturity. The lowest scores have been
obtained according to the general integral score of profes-
sional focus maturity in the respondents studying at Uni-
versity 3.

The median value also shows the positive dynamics
of professional focus formation (“... the value of the
property examined that has the same number of the sam-
ple elements on the left and on the right” [4, p. 221]).
According to Table 3, its values are 2 for the 1%-year
students of University 1, 3.3 — for the 2"%-year students,
3.2 — for the 3"-year students, and 3.75 — for the 4™-year
students. Its value increases from 2 for the 1%-year stu-
dents of University 2 to 3.6 for the 4™-year students; and
from 2 to 2.8 for the students from 1% to 4" years of study
at the University 3.

Table 3.
Statistical indicators of the students’ professional focus maturity

# Higher educational institution

Statistical University 1 University 2 University 3

indicators 1st 2nd 3rd 4th 1st 2nd 3rd 4th 1st 2nd 3rd 4th

year | year | year | year | year | year | year | year | year | year | year | year
1 Sample size 26 36 23 26 39 37 24 37 16 48 35 46
2 Minimum 15 |23 19 |19 |13 |18 25 2 16 |15 14 |17
3 Maximum 25 |42 4 46 |24 |39 45 |44 26 |34 36 |41
4 Interval 1 1.9 21 |27 |11 |21 2 2.4 1 1.9 22 |24
5 Sum 519 | 117.7 | 723 | 959 | 759 | 109.6 | 85.1 | 128.8 | 33.1 | 117.3 | 87.3 | 131.1
6 Average 199 1326 [314 | 368 [194 [ 296 |354 |348 |2.06 |244 |249 | 285
7 Median 2 3.3 32 |37 ]2 3.1 3.45 | 3.6 2 245 |24 |28
8 Dispersion 0.09 023 | 039 041 | 0.06 |0.34 |0.18 |0.26 | 0.06 |0.19 | 0.26 | 0.42
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It was extremely important for the research to assess
the validity of the differences according to the results of
expert evaluation to be sure that the data obtained are not
random. By means of the computer program “Statistics in
Education” we have built a matrix of comparing the
scores distribution received by the students of the 1% year
of study according to the results of expert evaluation
which shows their differences and common features.

The comparison of the distribution of the scores re-
ceived by the students of the 1% year of study according to
the results of expert evaluation by the Mann-Whitney U
test allows us with 95% probability to state that the distri-
bution of the scores which characterize the 1%-year stu-
dents’ professional focus has no significant differences. In
particular, the empiric values of the Mann-Whitney U test
are smaller (0.6087; 0.6826; 1.2601) than its critical value
(1.96) when comparing the distribution of the scores of
the 1%-year students. It can be explained by the fact that
all 1%-year students in the examined universities study in
identical conditions.

The comparison of the distribution of the scores re-
ceived by the students of the 2™ year of study according
to the results of expert evaluation by the Mann-Whitney
U test allows us with 95% probability to state that the
distribution of the scores which characterize the 2"-year
students’ professional focus has significant differences. In
particular, the empiric values of the Mann-Whitney U test
are greater (2.2233; 4.0153; 6.187) than its critical value
(1.96) when comparing the distribution of the scores of
the 2"-year students.

The comparison of the distribution of the scores re-
ceived by the students of the 3" year of study according
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to the results of expert evaluation by the Mann-Whitney
U test are almost the same as for the 2"-year students. In
particular, the empiric values of the Mann-Whitney U test
are greater (2.0433; 3.640; 5.506) than its critical value
(1.96).

The comparison of the distribution of the scores re-
ceived by the students of the 4™ year of study according to
the results of expert evaluation by the Mann-Whitney U
test gives us reasons to state that the indices of 4™-year
students’ professional focus have significant differences
in University 2 and University 3, namely the empiric
values of the Mann-Whitney U test are greater (4.2785;
4.584) than its critical value (1.96). The validity of the
differences of the samples compared is 95%. The distribu-
tion of the scores which characterize the professional
focus of the 4"-year students of University 1 and Univer-
sity 2 have not significant differences. In particular, the
empiric values of the Mann-Whitney U test are smaller
(1.570) than its critical value (1.96). It can be explained
by different conditions of the educational process organi-
zation in the examined universities.

Based on the determined levels of future social care
teachers’ professional focus maturity and the research
results we have differentiated the respondents according
to the following levels: low, sufficient, medium, and high.

Then with the help of the technique of integral score
calculation the differentiation of three groups of students
(depending on the universities where they study) accord-
ing to the levels of their professional focus maturity was
performed (Table 4).

Table 4.
Differentiation of the university students according to the levels of their professional focus maturity (%)
Level - Higher educ_ation_al institution -
University 1 University 2 University 3

High 7.14 3.76 0.7
Sufficient 25.03 21.58 6.89
Medium 35.69 30.87 18.62
Low 32.15 43.79 73.79

The analysis of the results received shows that the
students studying at University 1 have the most mature
professional focus. In particular, there are the greatest
number of students in this university whose level of pro-
fessional focus maturity is the highest, namely 7.14%.
There are half less students with the high level of profes-
sional focus maturity in University 2 — 3.76%. And only
0.7% of the respondents from University 3 have the high
level of professional focus maturity.

Conclusions

The analysis of the research results has shown that
the level of professional focus maturity of future social
care teachers develops in the process of studying at a
university. It can be explained by the fact that positive
dynamics of students’ professional focus maturity is in-
fluenced by the gradual increase of the number of profes-
sional disciplines and practice.
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Besides, it should be noted that the greatest number
of the students from all the examined universities have
low and medium level of professional focus maturity
(about 70-90%). The number of the students with the
sufficient level of professional focus maturity is 6.89% in
University 3 and 25% in University 1. The lowest results
were detected in the respondents from University 3. The
results obtained mean that there are certain differences in
educational process organization in the examined higher
educational institutions and the insufficient attention to
the formation of future social care teachers’ professional
focus. The students studying at Chernihiv National T. G.
Shevchenko Pedagogical University have the most mature
level of professional focus, compared to the other respon-
dents.

Thus, the research results show that the level of the
future social care teachers’ professional focus maturity




does not meet modern requirements which means that the
process of its formation at higher educational institutions
is carried out improperly.
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Oxcana Bikmopisna Baciok,

O0OKMOp nedazo2iyHux HaykK, doyeHm Kageopu nedazoixu,

Hayionanvnuti ynieepcumem biopecypcis i npupodoxkopucmysanhs Ykpainu,
eyn. I'epois oboponu, 15, m. Kuis, Ykpaina

C®OPMOBAHICTH NPO®ECIMHOI CIIPSIMOBAHOCTI
MAMBYTHIX COLIAJIbHUX ITEJATOI'IB

VY cTaTTi MpoaHaNi30BaHO CTaH COPMOBAHOCTI MPOQECIHHOI CHPsIMOBAHOCTI MallOyTHIX COLIaNbHHUX MEAaroriB y
BUIIMX HABYANBHHX 3akiafgax. [1ig MoHATTAM “TipodeciiiHa CIIpsAMOBaHICTh MaifOyTHHOTO COLIIABHOTO Tearora’ — iHTer-
paibHa SIKICTh OCOOMCTOCTI, IO XapaKTePHU3YEThCS MLTICHOIO CHCTEMOIO TOTPeOd i MOTHBIB T'yMaHICTHYHO CIIPSIMOBAHOL
COLIaTBbHO-TIEIaTOTIYHOI JisTTBHOCTI, CTIHKUM iHTepecoM 10 Maii0yTHBOT npodecii, ChopMOBaHIMHU COIiaTPHUMH LIIHHOC-
TSIMH, PO3BUHYTUM HayKOBHM CBITOTJISIIOM Ta FOTOBHICTIO MPOJYKTHBHO AiSTH B COLyMi 3 ypaxyBaHHAM HOTO COLIOKY-
JBTYPHUX 1 COLIaJIbHO-€KOHOMIYHHMX XapaKTEpPHUCTUK. Y JOCHIKEHHI B3sUM ydacTh 393 cryneHTtH 1-4 KypciB HanpsMy
miarotoBku “CorianbHa meaarorika” YepHiriBChbKoro HalliOHATBHOTO TearoriqHoro yHiBepcurety iMeHi T. I. IlleBueHka
(M. Yepnirie) (BH3 1), HauionansHoro yHiBepcuteTy OiopecypciB i npuponokopuctyBanus Ykpainu (HYBIll Ykpainu)
(M. KuiB) (BH3 2), MukounaiBcbkoro HanioHaabpHOTo yHiBepcuteTy iMeHi B. O. Cyxommmncerkoro (M. Mukonais) (BH3 3).
3a JI01OMOTr00 METO/Y EKCIIEPTHUX OL[IHOK 31iHCHEHO OLIHIOBAaHHS PECHIOH/ICHTIB 32 IPOPaHKOBAHUM PSIJIOM MTOKa3HHKIB
piBHs chopmoBaHoCTI podeciitnoi crpsimoBaHocTi. Po3paxoBaHo iHTerpansHy oninky 10y, copmoBaHocTi npodeciitHoi
CIPSIMOBAHOCTI KOXKHOT'O cTyzeHTa. Ha ocHOBI BU3HaueHHX piBHIB c(hOPMOBaHOCTI IPOQECIifHOI CIpSIMOBaHOCT] Mait0OyT-
HIX COIllaJbHUX IIEAaroriB Ta pe3yibTaTiB eKCIIEPUMEHTY IU(EpeHIIHOBAHO CTYIEHTIB 3a TAKHUMH PIBHAMH: HU3BKHA,
JIOCTaTHIH, cepenHii, Bucokuil. [lokazHuku iHTerpanbHOi OmHKA [0y, T03BONMIN 3MIICHUTH TTOIUT CTYICHTIB AOCIIIKY-
BaHWX TPYN TPhOX BUIIUX HABUAIFHHUX 3aKIJIAJIB 32 PiBHAMH c(hopMOBaHOCTI mpodeciiftHoi crpsimoBaHOCTI. Pe3ymbratn
00poOISITIHCS 32 TOTOMOTOI0 KOMIT IOTEPHOTO NPOAYKTY «CTaTHCTHKA B IENaroriii». Y pe3yibTaTi eKCHepHMEHTY
3’5ICOBaHO TWHAMIKY MpoQeciiiHOI CIPsIMOBAHOCTI CTYICHTIB i 9ac HaBdaHHsA y BH3. Cepen HaBuanpHUX 3aKIaiB CTY-
neatd BH3 1 nmponeMoHCTpyBany HaWBHIII PEe3yIIbTATH B aCeKTi ¢()OPMOBAHOCTI PiBHIB IpodeciifHOi crpsMOBaHOCTI. Y
OLJIBIIOCTI PECIIOHAEHTIB KOXKHOTO 13 TPhOX AociipKyBanux BH3 piBeHb copmoBanocTi npodeciiiHol crpsiMOBaHOCTI He
BIZITOBi/Ia€ CydYaCHUM BHUMOTaM, OCKUTBKH moHax 70% CTYHZEHTIB MPOJEMOHCTPYBAIN HU3BKHUM, 1 Jumie 61am3pko 8% —
BHCOKHH piBHI cpopmoBaHOCTI mpodeciitHoi cpsimoBaHocTi. e cBimunTh mpo Te, mo nporec GopMyBaHHS IPopeciiHOT
CHpSIMOBAHOCTI MaitOyTHIX coriadbHuX nexaroriB y BH3 31ifiCHIOETECS HEZOCTATHRO IIIECTIPIMOBAHO 1 HECHCTEMHO.

Kniouosi cnosa: npodeciiina CpsMOBaHICTh, COIIaTbHUN MENaror, MoKa3HUK c()OPMOBAHOCTI, BUIITMI HaBYAIb-
HUM 3aKJ1a]], CTYJIEHT.
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