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DOMESTIC AND FOREIGN CONCEPTS OF PERSONAL EDUCATION: THEORETICAL REVIEW

The article deals with leading foreign and domestic concepts of personal education. The conceptual base of the
modern foreign pedagogy is represented by the following concepts: dialectical materialist (Marxist), technocratic, au-
thoritarian rationalism, psychoanalytical, pragmatic, neohumanistic, the concept of neothomism. The Marxist pedagogy
is based on dialectical materialism. The basis of the technocratic concepts of identity formation is the idea of the possi-
bility of a free external determination of human behavior. The essence of modern technocratic pedagogical theories
involves highlighting the issues of external regulation of human behavior by means of developing his/her socially ac-
ceptable responses based on carefully developed pedagogical techniques. The defining feature of the formation of a
personality according to the theoretical foundations of the concept of personal education of authoritarian rationalism is
the formation of ritual behavior model in youth as an indicator of social adaptation. The psychoanalytic concept of
education created by the Austrian psychologist Z. Freud was reviewed in the paper as well. Besides, the pragmatic con-
cept of personal education was also considered. The methodological basis of modern neohumanistic concepts of educa-
tion includes the existentialism, humanistic school of psychology, socio-critical Frankfurt School. Modern philosophi-
cal and pedagogical concept of Catholicism, represented by J. Maritain, J. Cunningham, was also described in details.
Besides, the leading concepts of personal education in contemporary Ukrainian pedagogy were discussed in the paper as
well. They are represented by the system concept, the concept of democratization, system-role concept, the concept of
national education, cultural concept, the concept of civic education, self-education, and personality-oriented education
concept. The carried out review of the domestic and foreign concepts of personal education proves the plural character
of the modern conceptual basis of education. It can be explained by the reconsideration of educational aims with regard
to the social factor, which involves the complex dialectical unity of individual and social components of education.
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FUTURE TRANSLATORS’ TRAINING FOR PROFESSIONAL
CAREER IN THE MULTICULTURAL SOCIETY

The article deals with the issue of future translators’ training for successful fulfilment of professional tasks in the
multicultural society as well as with the core components of such training. It has been stated that the ability for multi-
cultural communication and tolerance should be developed during future translators’ professional training. The author
suggests the ways of improving the process of translators’ training aiming at their effective functioning in a multicul-
tural society.
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Introduction

Modern Ukrainian society goes through a period of
difficult socio-cultural transformations that affect all
aspects of its life. Profound changes in the social, political
and economic life have a great influence on the develop-
ment of the educational system. The specificity of transla-
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tion as a career is that it serves as a link between multilin-
gual and multicultural representatives [9]. So a translator
must help overcome cultural differences and contribute to
mutual understanding between the subjects of intercultur-
al communication [10]. The specialists of this field are
required to be able to adapt to changing situations, to see




the difficulties that arise in the real world and find their
own ways of overcoming them; to be sociable, to contact
various social groups, to cooperate with other specialists
in various fields of knowledge, preventing conflict situa-
tions or avoiding them skillfully; to work on the devel-
opment of their own cultural level; to effectively establish
cultural ties.

The aim of the article is to analyze the qualities neces-
sary for the successful translators’ performance of their pro-
fessional duties in a multicultural society and propose the
ways contributing to the improvement of translators’ training
under the conditions of such a community.

Discussion

Three types of relationships between cultures are
known to exist: utilitarian attitude; opposition of one
culture to another and interaction of cultures or mutual
enrichment [4]. Of course, it is unacceptable to cultivate
the first two types in the process of future translators’
training, since they do not contribute to establishing the
friendly relations between representatives of different
cultures. From the point of view future translators’ pro-
fessional characteristics and training, the last type of rela-
tionships makes it possible to develop socio-cultural
awareness and readiness for interpersonal and internation-
al communication.

Taking into account the fact that “intercultural com-
munication” is defined as a “set of various forms of rela-
tionship and communication between individuals and
groups belonging to different cultures” [2: 142]; “ex-
change of knowledge, ideas, thoughts, concepts and emo-
tions between people of different cultures” [5: 295] we
can conclude that the ability to implement intercultural
communication is not identified only with the knowledge
of the language, as the national specific features of the
various components of cultures may complicate the
process of such communication. These include: traditions,
customs and ceremonies; consumer culture; everyday
behavior; national set of mind; art culture, reflecting the
cultural traditions of a particular ethnic group. It is “the
lack of linguistic and sociological and cultural knowledge
of a foreign language society in the process of translation
that can lead to social and ethnic barriers” [1:86-87].

Speaking about intercultural communication it is
worth mentioning that the participants of communication
differ not only in verbal but non-verbal communication
(information which underlines or emphasizes what is
expressed verbally). Such statements are based on Allan
Pease’s research where it is stated that only 7% of infor-
mation is conveyed verbally, 38% is passed by means of
tone and intonation and 55% of information is transmitted
through facial expressions, gestures and posture. The
researcher states, that in cases when the verbally con-
veyed information does not coincide with that conveyed
non-verbally, it is preferable to trust facial expressions
and gestures as they are subject to the subconscious, and
thus they show exactly what is meant [7]. Hence, the
interpretation of nonverbal behavior is capable to facili-
tate intercultural communication and help avoid unneces-
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sary difficulties. Knowledge about the sources of cultural
differences and factors that may contribute to the success-
ful intercultural dialogue, understanding the impact of
culture on the process of dialogue, promotes future trans-
lators’ success and competitiveness. In our view, teach-
ing the ability to implement intercultural communication
in the process of future translators’ training allows them
to effectively interact with people of different cultures
that will encourage mutual understanding. It should be
noted that we are speaking about translators’ ability to
decipher and interpret nonverbal signs, but not to use
them during the process of translation, since the use of
gestures and facial expressions is not permissible in the
performance of translators’ tasks [6; 12].

The success of a specialist in intercultural relations cha-
racterizes him/her as an individual open to new information,
ready to accept another person as a representative of a for-
eign language culture. He/she respects other people’s cus-
toms and traditions, is able to relate to the communication
partner, imagine his/her mindset. In addition, a specialist
knows the history, especially the mentality of different na-
tions, he/she is familiar with the political situation not only in
his/her own country, but also other countries, which allows
him/her to step outside of his/her culture, to acquire the qual-
ities needed for the mediation mission, but without losing
his/her own cultural identity. To our mind only such a spe-
cialist will be able to carry on an intercultural dialogue which
is one of the key concepts of international politics. Such a
dialogue is considered to be the basis for the application of
the values of cultural diversity in everyday life, a tool for
using opportunities, which are caused by the presence of a
wide variety of cultures.

Speaking on the implementation of cross-cultural
communication we cannot but mention the emergence of
inter-cultural, inter-ethnic scuffles, which may be avoided
on condition of tolerant attitude towards other nations and
other systems of values and manners. It should be said
that the divergence of interests in the process of commu-
nication gives rise to such conflicts, implying a degree of
aggression and can adversely affect the course of commu-
nication. A translator should be tolerant to other beliefs
and traditions, as the difference in the sets of minds, low
spirituality, and ignorance of cultural events can contri-
bute to confrontations.

From our point of view, a translator should be socio-
cultural tolerant to others regardless of their ethnic, na-
tional or cultural identity, to another kind of attitudes,
habits, with respect to the characteristics of different cul-
tural groups or their representatives. D. Zinoviev suggests
that this kind of tolerance reflects the confidence and
awareness of people’s safety position; it is a sign of an
open to all ideological currents person, who is not afraid
of comparison with other people’s points of view and
does not avoid spiritual competition. The socio-cultural
tolerance reflects the individual’s desire to achieve mutual
respect, understanding and reconciliation of diverse inter-
ests and minds mainly by using explanation and persua-
sion techniques [3]. So, socio-cultural and intercultural




tolerance can be considered as an indicator of the absence
of the nationalistic manifestations, and group, age and
social discrimination. It provides successful socialization.
A tolerant translator is self-possessed, has the ability to
control his/her feelings and emotions, which helps to
assess the situation and adjust his/her actions and deeds,
the ability to achieve mutual respect, understanding and
reconciliation of different interests and points of view
without pressure.

Based on the foregoing, we have assumed that it
must be appropriate to train interpreters for their success-
ful professional activities in the multicultural society by
the methods of case studies, projects, role plays and exer-
cises, which have been widely used while teaching such
subjects as “Practical course of English’, “Country Stu-
dies” and the developed special course “Competitiveness
of future translators”, which has been included in the
curriculum of future translators’ training at Mykolaiv
V. O. Sukhomlynskyi National University. And further
we are going to focus on the detailed description of the
methods used in the process of teaching of the designed
special course.

We have chosen the case study method “Separation
of a situation that organizes students on the problem for-
mulation and searching for options to solve it” [8: 30]. It
creates interest and positive motivation, provides engag-
ing students in the learning process, and promotes their
professionalism. This method lets effectively combine the
knowledge acquired from various courses and experience,
and some acquired skills, use them in an integrated matter
and develop social mobility, as students see themselves as
participants in simulated professional situations that en-
courage them to tackle sudden and unexpected problems
that have arisen and present innovative solutions that
shape their ability to improvise. Students’ work on case
studies involves five stages (by A. Dolhorukov). During
the first stage the students were acquainted with the situa-
tion and its features. Singling out the basic problem, the
factors that may affect its solution was the second stage.
The next step was to offer concepts and themes for
“brainstorming”. Analysis of the effects of the adoption of
a decision was carried out at the fourth stage. The propos-
al of options (sequential action), naming of potential
problems, mechanisms of prevention and resolution were
done during the fifth stage.

Practical cases from everyday life and scientific lite-
rature were used in the abovementioned special course.
Thus, one of the cases reflected the real situation that
students encountered during their practice. During the
negotiations the head of the company was behaving rather
impolitely concerning the representative of another coun-
try, he started the conversation with a taboo topic. When
the translator tried to explain the differences in cultures,
the head of the company said that a foreigner came to his
country, so he should behave politely, and he (the boss) is
at home and does not have to adapt to others and reflect
on their behavior. Consequently, the students were asked
to comment on the situation that had arisen, the possible

Science and Education, 2017, Issue 2 34

lNedazoeika — Education

behavior of the interpreter and his own thoughts on this
problem. While working on the cases the students had the
opportunity to improve their foreign language (reading,
speaking and listening skills) as the cases were given in
English; to learn how to deal with unique and unusual
situations that could happen in real life and on which the
fate of the enterprise, organization or company may de-
pend on. The case study method promoted active learning
and practical knowledge acquisition as certain practical
information may be more useful in work than theoretical
knowledge. In addition, the students formed skills of
improvisation that may be useful for them in the future,
and the ability of the translator to implement intercultural
communication (the ability to understand the importance
of non-verbal information), tolerance to those expressing
their points of view.

Students’ translation practice has become not only
the source of cases but also of role-playing games that
resembled real situations that may occur during transla-
tion. Role-playing games were usually held on the teach-
er’s guidance and the participants were performing vari-
ous roles. It is interesting to note that after doing transla-
tion internship the students themselves suggested some
role-playing games. Thus, “A translator and foreign tour-
ists” is an example of such a game. The roleplaying in-
volved several stages. At the preparatory stage the topic
was announced, the plot, the tasks were stated and the
description of the roles was given. During the game the
students had to adapt their roles to the proposed situa-
tions. In some games the students represented themselves
while in others the roles were imaginary and so the stu-
dents had to adjust to the proposed parts. According to the
named game the students did not know beforehand the
question to be asked, so to fulfil the task and to achieve
the aim they had to show ingenuity and quick response
when answering. Moreover, they were to follow the ver-
bal and non-verbal communication, be tolerant while
dealing with the “foreigner”, and overcome difficulties
arising in the course of translation.

It is known that the implementation of research
projects in teaching foreign languages creates favorable
conditions for the formation of the capacity for intercul-
tural communication and education [11]. International
relations experts are of two opposing views on the degree
of taking into account national circumstances in the con-
duct of public affairs. Thus, some believe that the globali-
zation of information systems, the development of inter-
national political, economic and cultural ties promote
mutual penetration of national styles of communication,
form identical criteria for negotiations. Others, however,
tend to single out the peculiarities of national importance,
as they can cause problems during negotiations between
representatives of different cultures. Taking this informa-
tion into account while teaching the course “Country
studies” we offered the students to make some projects
one of which was ‘“National characteristics of communi-
cation”. The following tasks have been set:




* educative: students have learnt to create projects
that reflect personal and collective goals of team mem-
bers; to improve skills in text, graphics, and other tools in
order to make a project; to develop the ability to work in
the operating system Windows and systematize theoreti-
cal knowledge;

» training: to improve the ability to implement inter-
cultural communication, learn to organize their own work,
to coordinate it with the work of the group, the ability to
reasonably defend their point of view and tolerate the
opinions of others, to be able to adapt quickly to the con-
ditions encountered unexpectedly, the ability to speak to
the classmates with their proposals, “present” themselves
and their activities, improve the ability to select and or-
ganize information;

* educational: to form respectful and considerate be-
havior towards the people and team members; be respon-
sible for the team and its members; to form skills to de-
bate, educate respect for the competitors.

The students were divided into groups of three and
had to choose three countries (one of which was to be
Ukraine, a second one was to be some Asian country and
a third one — some European country); they were interest-
ed in terms of knowledge / ignorance of cultural tradi-
tions, peculiarities of communication with representatives
of these states. Thus, each student had the opportunity to
familiarize himself/herself with the country he/she was
most interested in. The participants had to coordinate their
actions in order to accomplish a common project. We
should mention that students often chose the eastern coun-
tries, which may be explained by the fact that 1) at school
much attention is paid to the USA, Britain, New Zealand,
Australia and 2) nowadays students lack knowledge about
national characteristics of Eastern countries as Ukrainian
relationships with them are developing. We had the re-
quirement not to choose one and the same foreign coun-
tries by all the groups. While making the project the stu-
dents had an opportunity to review the specifics of busi-
ness affairs with representatives of nine countries that was
undoubtedly positive, because in this way, they had an
opportunity to expand their horizons. The method contri-
buted to the future translators’ training aimed at working
in a multicultural society because they should find out the
features of verbal and nonverbal behavior of people from
these countries, their views on clothes during business
meetings, leisure, recreation, attitude to favors, distance in
communicating, topics that can be discussed during the
first meeting.

Therefore, the proposed theme of the project was re-
lated not only to theoretical issues, but also practical ones,
relevant to everyday life and at the same time required the
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Conclusions

The internationalization of professional life and eco-
nomic globalization have set up completely new require-
ments for translators’ training. The need to work for joint
ventures or multinational concerns, international projects
requires knowing the processes of intercultural communi-
cation and being able to solve problems in the field of
multicultural relationships. It should be noted that not
only the knowledge of grammar terminology or foreign
language is important, but also the knowledge of basic
differences in communicative behavior, including various
forms of addressing, the formulation of speech acts, such
as criticism, guidance and request, different strategies of
conducting a conversation.
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MIATOTOBKA MAHBYTHIX ITEPEKJIAJIAYIB 10 TPO®ECIHHOI

AISIJIBHOCTI B YMOBAX MOJIIKYJbTYPHOI'O CYCHIJIBCTBA
CydacHe yKpaiHChKe CYCITIJIbCTBO Hapasi MepekuBac MepioJi CKIAIHUX COIialbHO-KYJIbTYPHUX NEPETBOPEHD, SKi
TOPKAIOTHCS BCIX acMeKTiB XUTTA. KapauHaibHI 3MiHH B COILiaIbHOMY, MOJITHYHOMY Ta €KOHOMIYHOMY KHTTI BIUTH-
BalOTh Ha PO3BUTOK cHcTeMH OcBiTH. Crienudika nepexnafanbkoi JisUIbHOCTI MOoJiArae B TOMY, 100 3a0e3Me4nTH
B33a€EMOJIII0 MK NIPEJCTaBHUKAMH PI3HUX KyJIbTyp. MeTa cTaTTi — IpoaHalli3yBaTH SKOCTi, HEOOXIJHI IS yCIIIIHOTO
BUKOHAHHS IepeKIIaiadaMu IXHiX npodeciiiHux 000B’S3KiB y MOJIKYJIBTYPHOMY CYCIUIBCTBI 1 3aIIPONOHYBATH LUISXH,
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SIKI CTIPHSIFOTH TIOJIIIIIEHHIO TiITOTOBKH IEpeKafiadyiB B YMOBaxX TaKoi CHITBHOTH. Ha cydacHOMy eTari pO3BHTKY
cycIinbeTBa 10 (axiBIiB 3 MEPEKIIAAy BHCYBAIOTHCSA TaKi BUMOTH: MOJIMBICTh aaNTyBaTHUCS O MIHJIMBHX CHTYAIIii,
0aYnTH TPYAHOIII, IKi BUHHKAIOTh ¥ pEalbHOMY CBiTi, Ta 3HAXOJIUTH IUISXH iX ITOJOJIAHHS, TOJNIEPAHTHICTh, YHUKHEHHS
Ta 3amo0iraHHs KOHQIIIKTHUX CUTYyalill; pO3BUTOK KYJIBTYPHOTO PIiBHS; BCTAHOBJEHHS KYJIBTYPHUX 3aB’sI3KiB. ABTOp
HATOJIOIIYE, 110 OJTHIEI0 3 BAXKIIMBUX SKOCTEH € 3MaTHICTH J0 3IIHCHEHHS MIKKYJIBTYPHOI KOMYHIKAIlii: SK BepOalbHOT,
TaKk W HeBepOanpHOi. B poOOTI 37aTHICTH 10 37iiCHEHHS HeBepOaJbHOT KOMYHIKALIl PO3YyMIETHCS SIK CHPOMOKHICTh
IHTEpIIpeTyBaTH, a HE BUKOPHCTOBYBAaTH MIMIKy, JKECTH BJacHe IepekinanadyeM. J[ns ycHilIHOrO BHUKOHAHHS
npodeciiiHnX 3aBAaHb y MOJIKYJIBTYPHOMY CYCITUILCTBI MepeKaiaueBi HeoOXiqHO OyTH TOJEPaHTHUM, OCKUIBKH TaKUH
(haxiBelb Ma€ MOXKJIMBICTh KOHTPOJIFOBATU CBOI MOYYTTS 1 €MOIIil, [0 JO3BOJISE OLIHUTH CUTYAIIit0, CBOT Jii Ta BUMHKU;
BMIiHHS JOCATTH B3a€EMHOI ITOBATH, PO3YMIiHHS 1 IPUMHUPEHHS Pi3HUX IHTEpPECiB i TOYOK 30py Oe3 THCKY, a 3HAYUTh BiH
MOXX€ YHHKHYTH MDKKYJIBTYPHHX Ta MDKETHIYHHX CYTHYOK. PO3TIIIHYTO yMOBHM MIiATOTOBKH MeEpeKiIanadiB 0
ycmimrHoro (yHKIIOHYBaHHS y IMOJIKYJIBTYPHOMY CYCIIJIBCTBI Ha OCHOBI BHKOPHCTAHHS METONY KEHCIiB, MPOEKTIB,
pONMBOBHX irop B TpoIeci BHKIAJAHHA TaKUX JOUCHHUIDIH, SK «[IpakTHUHUA Kypc aHTIIHCHEKOI MOBHY,
«KpaiHO3HaBCTBOY» Ta PO3pOOIIEHOTO aBTOPOM CIEHiaTbHOTO Kypcy «KOHKypeHT031aTHICTh MaliOyTHIX TepeKiIagadiBy,
SIKHA BKJIFOYCHO /10 HABYAIFHOTO IUIAHY IIATOTOBKH MaiOyTHIX mepekianadiB B MUKOJIAIBCHKOMY HaIliOHAJTHHOMY
yHiBepcureTi iMeni B. O. CyxomiuHcbkoro. HaBeneHo npukmnaan npoekTiB, KeiciB Ta irop, mo Oy anpoOoBaHi Ha
MpakTuili. BcraHoBneHo, Mo i METOAX A03BOMIH CHOPMYBATH 3a3HAUYCHI SIKOCTI, PO3IIUPHUTH CBITOTJISI CTYICHTIB,
03HaHOMHTH X 3 MOXIIMBUMH TPYIHOIIAMH i/l YaC BUKOHAHHS NMpogeciiHuX 000B’S3KIB Ta IUIIXaMH X MOJ0NaHHS.
Knrouosi cnoesa: niarotoska nepekiianadis, mpogeciiHa MisbHICTb, MYJIbTUKYJIBTYpHa KOMYHIKAIlisl, TOJIEPAHTHICTb.
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Opecma €Eezeniena Kapnenko,

Kanouoam nedazociunux Hayk, 0oyenm xageopu

3a2anbHOl nedazo2iku ma OOWKIIbHOIL oceimu,

Lpocobuywvkuii Oepoicasnuii neoazoziynuil yHisepcumem imeni leana @panka,
eyn. @panka, 24, m. /[pocobuy, Yrpaina

OPTAHIBALIIMHO-MEJATOI'TYHI 3ACAJIM ONMIKU
HAJ JITbMH B TAJJUYUHI (1900-1939 pp.)

Y emammi suceimnerno esontoyito opeanizayivinux ¢oopm HadanHsa oniku yKpaincekit oumuni y I amuyuni. Po3kpumo Oisne-
HICMb CUPOMUHCHKUX paod (2pomadcybikoi, napaiamwhoi), mosapucmea «LLkinena nomiuy (1910), Yrpaincvkoeo Kpaiiogoeo
Toeapucmea oxoponu dimeti i oniku Hao moa000w (1917). Akyenmosarno yeaey Ha opaHi3ayii OniKu HAO HEMOBIAMAMU, OiMb-
MU OOWIKITLHOZO U WKIILHOZO BIKY, CUPOMAMU, MOPAIbHO-PENICIHOMY BUXOBAHHI, 3A0080NEHHI HCUMMEBO HEOOXIOHUX nompeo,
MamepianbHil oniyi. 3’1c08ano, wo 3ycuuis neoazoie CKOHYEHMpOBAaHi HA GUAGTIEHHT Jimel, IKI NOMpeOyloms ONiKu, aHAi3i
npuyun 3aHedbarnocmi oimetl, 3aCMOCY8aHHI BIONOGIOHUX 3aC00i6 00NOMO2U, CMEOPEHHI OYPC, 3AXOPOHOK, CUPOMUHCHKUX SHI30.

Knrouogi cnosa: onixa, cupomuncoxa pada, «LLxinona nomiyy, dimu-cupomu, be3npumyavhi oimu, I anuuuna.

IMocTtanoBka nmpodaemu. Omika HAa TITBMU YIIPO-
JIOBX BIKiB OyJia OZIHUM i3 NMPOBIIHMX 3aBJaHb YKpalHIIB
1 3HAXOMWJIa BTUICHHS Y TEOpii Ta MPAKTHUIl OMIKYHCHKOT
JUSUTBHOCTI, yKpaiHChKill meparorimi. Omika € npeaqMeToM
3aIliKaBJICHHS PI3HUX Taly3ed HAayKOBHX JUCHUILTIH [7].
Cy4acHi mpo06iieMu eKOHOMIYHOI 1 CYCIUTBHO-TIOJII THYHOL
KpH3H, BUMYyLIEHe 0e3p0o0iTTs, BUI3 32 KOPJOH 3 METOIO
MOIIYyKy pPOOOTH, HHU3BKUI piBeHb 3apoOiTHOI mIaTu
CHPUYMHWINA HU3KY HEPO3B’S3aHMX COIaIbHUX Mpobiem,
301IBIICHHS YUCETBLHOCTI CUPIT, OE3MPUTYIHLHUX 1 3y0O0-
kimux giteid. [TomomaHHs o3HAYEHHUX TPOOIEM, YIOCKO-
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HaJICHHS 3MICTY OMNIKYHCBKOI [isUIbHOCTI BUMAararoTh
00’€lHaHHSl 3yCWJIb DI3HUX IHCTUTYILIH, BHBYEHHS i
OCMUCIICHHSI ICTOPUKO-TIEIaTOT19HOTO IOCBITY.

AHaJi3 ocTaHHIX AocaixKeHb i myOaikanii. 3 mo-
yatkoM XXI cT. aKkTHBI3yIOTbCS iCTOPHKO-TIEAArorivHi
JOCITI/DKEHHSI, TPUCBSYEHI INpobjeMaM HalliOHAJIbHOTO
BUXOBAHHSI, TEOPIi 1 MIPAKTHUKH OMIKH I'POMA/ICBKHUX, KYJIb-
TYpHO-TIPOCBITHHUIIBKMX TOBApUCTB Ta OpraHizamid y
pi3HHH Tepiox PO3BUTKY YKPAiHCBKOTO CYCHiNbCTBA
(T. 3aBropognsa, P.Bomsurok, 1. Kypmsax, b. Ctymapuk,
M. CrenpMaxoBu, M. Yemninb). Teoperuko-
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