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EVOLUTION OF ORGANIZATIONAL FORMS OF TEACHING
UKRAINIAN LANGUAGE IN WESTERN DIASPORA

The necessity of preservation and development of the native language (through the example of the Ukrainian lan-
guage) as the main characteristic of the nation regardless of the place of residence of its native speakers has been ground-
ed in the article. It is proved that the efficiency of this process depends on many factors. The most important of them in the
Diaspora is the availability of training facilities, qualified teaching staff, motivation for learning the Ukrainian language
of the pupils in their native schools and courses of Ukrainian studies, effective forms of organization of the educational
process. Ukrainian teachers, organizing educational process of teaching the mother tongue in a multilingual environment
of the countries of residence of Ukrainians resorted to various forms of its implementation in their native schools, schools
of Ukrainian studies and Ukrainian studies courses. Quite often their choice depended on the number of classrooms in the
school, availability of teachers, pupils with the same level of proficiency of language mastering in the specific class, di-
dactic resources, etc. It is argued that the teachers of schools and courses of Ukrainian studies, native schools, pre-school
institutions, children's front rooms and kindergartens in the United States, Canada, Australia and Great Britain, in addi-
tion to traditional lessons as a basic form of mastering the native language, used the lessons of thinking in nature, trips to
nature, observation, created the atmosphere of care about the beautiful, developing in this way the language and thinking
of children, their individual creative abilities, constantly concerned about how to make educational institutions the school

of search and discovery for the young generation of Diaspora Ukrainians.
Keywords: native schools, types of schools, educational process, Ukrainian language, lesson, lecture, western Di-
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Introduction

In the context of globalization of European and the
world level the preservation and development of the na-
tive language as the main characteristic of the nation is of
particular importance because it is “the living hiding place
of the human spirit, its wealthy treasury, into which the
people put their ancient life, their hopes, mind, experi-
ence, feelings”. [2, p. 134]. However, the process of lan-
guage mastering, acquiring the knowledge and skills of
speech activity, defined by the content of language educa-
tion, is a complex and multifaceted phenomenon. Its ef-
fectiveness depends on many factors that are manifested
differently, depending on the conditions of the didactic
interaction of the subjects of study. The most important of
them in the Diaspora is the availability of training facili-
ties, qualified teaching staff, motivation for the study of
Ukrainian language of the pupils of native schools and
courses of Ukrainian studies, effective forms of organiza-
tion of the educational process. However, the latter factor,
despite its leading role, is not sufficiently studied in scien-
tific literature.

Aims and Tasks

The paper aims to reveal the peculiarities of organi-
zation of studying the Ukrainian language in the multieth-
nic society of western Diaspora.

The following tasks are set:

1) to carry out retrospective-pedagogical analysis of
the evolution of the forms of teaching the Ukrainian lan-
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guage in the western diaspora;

2) to identify the peculiarities of studying the native
language in the system of Ukrainian schooling in the
leading English-speaking countries of the world;

3) to analyse the didactic provision of the Ukrainian
language teaching in the educational institutions of
Ukrainians abroad.

Research Methods

To address the mentioned tasks, we used the follow-
ing methods of scientific research:

1) historical-structural, which enabled to reveal the
peculiarities of the development of organizational forms
of teaching Ukrainian language in the western diaspora;

2) comparative-historical - to reveal the evolution
of the methodological principles of teaching the native
language of foreign Ukrainians in the system of Ukrainian
schooling of the countries of residence;

3) historical-typological - to clear out the identity of
the evolution of the phenomenon under investigation in
the Ukrainian diasporas of the English-speaking countries
on the basis of similar conditions of its development;

4) the method of pedagogical reconstruction, which
allowed to reproduce the historical-pedagogical realities
of the genesis of didactic provision of teaching the
Ukrainian language in the western diaspora.

Research Results

Migration processes in the second half of the XIX —
first half of the XX century led to the mass resettlement of
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Ukrainians in different continents of the planet, which
caused the emergence in the early twenty-first century of
such ethno-cultural phenomenon as Ukrainians of the
world.

The main factor of its preservation and development
is the system of national education, which was not homo-
geneous, and at different stages of the development of
ethnic communities in the countries of settlement gave
different results, particularly in the formation of speech
competence of the young generations of Ukrainians /
people of Ukrainian origin as their primary ethno-cultural
characteristics. It is necessary however to emphasize that
the effectiveness of the learning process, and therefore the
study of a language, depends primarily on its organiza-
tional execution. In this context, we consider the opinion
of V. Bondar to be suitable, who claims: “It doesn’t mat-
ter how the didactic systems in schools of the reproduced
or the new type develop and whatever their concepts of
training and education are, they necessarily are realized in
specific organizational forms. In order to have more new
in these schools, the teachers make an attempt to replace
the term “lesson” with other terms: role-playing classes,
lecture-seminar forms of organization of learning, teach-
ing and research classes, classes on solution of research
tasks, the new information technologies, etc. All new
forms, which are held on the schedule, with a constant
composition of pupils, under the guidance of a teacher,
begin and end synchronously for pupils of all school, and
they are the lessons, and the whole school system is of
learning remains class-lesson system” [1, p. 99].

The results of our research confirm the justice of the
offered statement. Ukrainian pedagogues, organizing the
educational process of teaching the mother tongue in the
multilingual environment of the countries of residence,
have resorted to various forms of its implementation. And
quite often their choice depended on the number of class-
rooms in the school, availability of teachers, pupils with
the same level of language proficiency in a specific class,
didactic resources, etc.

We should note that in the first years of settlement of
Ukrainians in other countries, native schools as the main
means of obtaining Ukrainian education had few pupils
and so they had to be united into the different age groups,
or to create so-called “united” (combined) classes, or to
work with a few classes simultaneously. The establish-
ment of the learning process was complicated by the fact
that, as the researchers note, “native school predominantly
worked in the halls reading rooms, people's homes or
parishes that did not meet the requirements of training
facilities neither from the point of view of convenience,
nor from the point of view of hygiene”. [5, p.135]. Under
such circumstances, the teachers had to work very hard
and complicated to provide the proper level of assimila-
tion of knowledge by pupils, who, we should emphasize
it, not always had the motivation to study in Ukrainian
schools. The educational process was also complicated by
the fact that the study of the Ukrainian language in native
school consisted of two parts: mastering the pronuncia-
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tion, grammar and writing (by appropriate textbooks), and
reading texts from the primer and readers, the number of
which, especially in the post-war period, increased. At the
same time to expand the pupils’ knowledge, the teachers
often used additional materials from newspapers, maga-
zines, and calendars of those times that were sent to the
USA and Canada from Ukraine — both western and east-
ern, or were published by ethnic communities in these
countries.

Organization of the educational process in native
schools was facilitated by the fact that on the basis of
generalization of experience of the activity of Ukrainian
schooling in 1920-1940-s in North America due to the
joint efforts of Association of Ukrainian Pedagogues of
Canada, National Ukrainian Education Committee and
Ukrainian Congress Committee of America types of
schools were clearly defined, the guidelines as for estab-
lishing their activity were developed. In particular, it was
stated that “the Ukrainian private evening schools by their
organizational form have one-, two- or more classes,
regardless of the number of departments. Where one
teacher works and has under his or her care four or even
five or six departments, the school is single-class, where
there are two teachers, the school is two-classes, where
three teachers work — of three classes, etc. That is the type
of school depended on the number of teachers in it. Clas-
ses in all Ukrainian private evening schools took place in
the evenings, two or three times a week. In some better
organized schools the studies takes place even every
evening” [4, p.4].

Of course, with this organization of the activity of
native schools it was the most difficult to organize the
learning process directly in the class, especially conduct-
ing the lessons in Ukrainian, the study of which was lim-
ited to 80 hours.

As a rule, the teacher had to conduct lessons in the
united (combined) classes with the pupils of different
years of study (departments). This led to considerable
difficulties in the selection of the lesson structure, the use
of methods of organization of educational activity of
pupils.

The analysis shows that the organizers of schooling,
having examined and generalized the years of experience
of work of teachers of native schools, found the best op-
tion (practice confirmed it later) of combination of the
departments and the choice of forms and methods of edu-
cational work for one- and two-class school.

In a two-class school, for example, one teacher con-
ducts educational work in the | and the Il departments,
working in one room and the second teacher — in 11 + IV
and V + VI departments that study in the other room.
With this combination of lessons, the pupils of the 111 and
IV departments separately learn Ukrainian language,
because it is the main subject, and all together they study
history and geography of Ukraine. The same situation is
in the V and VI departments. Lessons with the teacher in
this case last for 20 minutes and the same time pupils
work independently.
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It should be kept in mind that such organization of
lessons is stipulated by the fact that in the native Ukraini-
an schools the teachers have to work simultaneously with
two or three departments that require great mental and
physical efforts, use of different forms of work. To
achieve the desired results in teaching native school pu-
pils they use three basic forms of educational work at one
lesson: collective, individual and independent.

At the lesson of reading, for example, the teacher or-
ganizes the work so that at the least consumption of time
most of the pupils were able to read some texts aloud.
With this aim, for reading some pupils get the material in
smaller amount. Along with reading aloud reading silently
is also used. In the united classes the teachers often use
reading silently, but one mustn’t abuse this method of
training. Success is achieved when in classes 1-2 the pupil
reads one or two sentences, and classes 3-4 — a passage.
Due to this, in one lesson the teacher will be able to inter-
view 5-8 students in each of them.

At the same time, the grammar lessons in the united
classes are held as in normal classes. They have the fol-
lowing stages: explanation, presentation of the new mate-
rial, consolidation, development of the necessary skills
and homework.

Lessons on the development of oral and written
speech of pupils in the united classes the teacher com-
bines so that the types of work that require his/her com-
pulsory attendance, are united with the same lessons in
another class, where one can use a fully independent work
of pupils. Here the drawings from the textbook or some
pictures with different tasks for oral and written work are
used. When the pupils look at the drawings and prepare
for work, the teacher has the opportunity to work with
another class.

After reviewing the picture, the pupils of the 4 class
can write a short story or answer the questions under the
picture [7, p.8].

The analysis of accumulated experience has given us
reasons to believe that Diaspora linguo-didactics defend
their view that learning grammar should be built on the
examples taken from the immediate environment of the
pupils. In each class there are many things, objects, living
persons that can be submitted as examples during the
study of the noun and other parts of speech. In addition,
the pupils themselves perform in the class some work, for
example: write, read, talk, communicate, sing and the
like. These actions can also serve the teacher as means of
study of the verb. In the first and the second departments
one should not submit the definitions on the parts of
speech, for example: it is a noun, adjective, verb, etc.
More information on this topic the pupils get in the higher
departments [4, p.11].

For students of native schools could learn the main
provisions of morphology, it was recommended to give
material, gradually complicating it: on the basis of princi-
ples of methodology, grammatical material should be
studied in the 1st department, starting with simple con-
cepts and gradually moving to more complex ones. If a
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teacher wants his or her pupils to learn information about
the morphology, it is necessary to offer only a few exam-
ples in the class, but to require students to perform more
written exercises at school during independent work, or at
home [4, p.12].

The study of syntax was carried out on the same
methodological principles as the morphology. However,
this work has certain peculiarities, because the mastering
of syntax is based on sentences that pupils must memo-
rize. To help pupils to master this material in preparation
of various types of sentences, the teacher uses, as an aux-
iliary material, samples of actual sentences and offers
them the following task: on the basis of the words ‘moth-
er’, ‘Petrus’, ‘Mariika’ compose a simple sentence or
write it as a simple extended sentence, etc. [4, p.12].

To achieve the programme results, as the analysis of
school practices shows, is possible only under the condi-
tion that the work on the formation and improvement of
speech culture of foreign Ukrainians will permeate the
entire learning process, if the knowledge of the Ukrainian
language, standards of speech, communication speech
qualities, that students get, will be used for the formation
of speech abilities and skills, will form comprehensive
system of reference points of language activity aimed at
the dissemination, preservation and improvement of
speech culture of the young generation in the English
speaking environment. With the purpose of increase of
interest of pupils in the Ukrainian language the classes in
native schools and schools of Ukrainian studies are con-
ducted in the form of didactic games, playing interesting
situations, informal discussions, that provides accessibil-
ity of learning and improves the level of speech culture of
pupils. In the methodology of language teaching, accord-
ing to Diaspora linguo-didactics three aspects of learning
should be consistently applied - presentation, repetition,
verification. It is the only way to achieve positive result in
the mastering of the Ukrainian language by Ukrainians
abroad.

The research revealed that in the programs of study-
ing the Ukrainian language, which were worked out in the
50-80-ies of XX century, interesting recommendations as
for the methods of teaching the language in the Diaspora
have been offered. The authors rightly argue that the
methodology requires a teacher to have great self-
confidence and independence in selecting ways and
means of knowledge transfer. Although there are already
established methods of teaching, but the teacher, knowing
them, produces after some time of practical activity
his/her own methods and applies them throughout his or
her pedagogical work, depending on the conditions of
organization of the educational process.

This entails the structure of the lecture (lesson),
which lasts 45 minutes, and its components are offered:

1. Prayer and check for the presence of the pupils (5
min.)

2. Check of the homework (10 min.)

3. Explanation of new material (20 min.)

4. Consolidation (5 min.)
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5. Homework (5 min.) [4, p.36].

Besides, the programs have advices as for conduct-
ing different parts of the lectures. Among them the fol-
lowing ideas deserve our attention.

Presentation of the new material, according to Cana-
dian teachers, is the most important part of the methodical
units (lessons). It takes place through the narrative or
reading of the text from the book. The teacher should
clearly define the topic, write it on the blackboard. When
beginning the presentation of the new material, the teach-
er should connect it with the previous topic. This connec-
tion can be better ensured in the teaching of history and
geography. If the topic is new, the teacher should at least
with one or two sentences associate it with the previously
studied topic. Teaching material should be divided into
two, three or more parts. After the presentation of each
part it is necessary to identify the main idea and ask the
pupils whether they understood the material. All main
points should be written on the blackboard. The teacher’s
story should be combined with various didactic material:
portraits, figures, tables, maps, models, etc. An important
stage of the lecture is the consolidation of the new materi-
al. Partially it takes place during the teaching of its parts.
The consolidation is as follows:

1. The teacher tells again the main thoughts of the
new lecture.

2. He or she connects with short sentences some
parts into a whole.

3. The teacher asks questions and pupils answer.

4. The pupils speak themselves.

5. The teacher gives the topic of homework, if it is
determined by the program.

Explanation of the homework should take 3-5
minutes of the lesson. Homework is of great moral and
educational value, because it brings full satisfaction to the
pupils for their hard mental work and enriches their
knowledge during the lesson. It is only given based on the
learning material, which is thoroughly studied at the pre-
vious or penultimate lecture. The topic and the questions
of the homework questions should be prepared at home.

With the purpose of activization of cognitive activi-
ty, creating the atmosphere of interest in the study of the
Ukrainian language, the program's authors recommend to
start the training with a brief conversation or discussion
with pupils. At the first lessons the teacher should teach
pupils writing and elements of grammar of the Ukrainian
language, therefore, they are of grammatical-
orthographical character. The goal of these lessons is to
promote the development of speech culture, the ability to
conduct freely in the language environment. For the de-
velopment of coherent speech, the method of conversa-
tions or free sayings, close to the literary text is actual. In
the process of this work the explanation of unfamiliar
words is provided, i.e., vocabulary work takes place dur-
ing the retelling of small parts of texts. Thus pupils learn
the best language patterns, the heard and read literature of
the high artistic level becomes part of their everyday
experience, it contributes to the development of thinking.
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When the children begin to understand words, they per-
ceive every new piece of information through the terms
they already know. They use language to explain their
thoughts to others. When their inner world develops, their
thoughts become more complicated and the need in
speech (hence in language learning) increases. Thanks to
this approach, “the path to the heart and mind of the child
comes from two sides, opposite at the first glance: from
the book, from the word read to oral speech and from the
live word, which entered the spiritual world of the child,
to the book, reading, writing”. [6, p.194].

The peculiarity of the educational process in schools
of Ukrainian studies and in native schools is that the lan-
guage there is studied as a whole, not as a linear obtaining
of certain skills. The main way to master the content is
through its structure, not through the study of separate
words. Children learn the language rather by its general
principles not by the visual rules. The language is studied
through its use in different circumstances in different
ways. Mental activity should reflect those motives for
which children use language in everyday life. Pupils make
hypotheses, speculate, make judgments, and fantasize —
all these are activities, which have both conceptual and
communicative functions. The meaning that the child
brings into the language is determined by what he or she
perceives and how he or she comprehends the world
around. This interpretation can vary depending on cultural
and personal factors.

Analysis of the activity of schools and courses of
Ukrainian studies, native schools, pre-school classes,
children's front rooms and kindergartens in the United
States, Canada, Australia and Great Britain shows that
their teachers widely used in their practice the lessons of
thinking in nature, trips to nature, observation, created the
atmosphere of care about the beautiful, developing in this
way the language and thinking of the child, individual
creative abilities of pupils, constantly concerned about
how to make educational institutions the school of search
and discovery for the young generation of Diaspora
Ukrainians. Under the conditions of the Diaspora this is
vital, as the lessons in native schools, take place, as a rule,
after the end of lessons in state schools or on weekends —
Saturday or Sunday. That is why, it is very important that
the Ukrainian school had the atmosphere of joy, creativi-
ty, knowledge, high spirituality, the atmosphere love to
Ukraine. To achieve this goal, everything in kindergarten,
at school, at the courses of Ukrainian studies, from the
design to the language of communication, should con-
stantly remind young children that this school is Ukraini-
an, here they learn their native language and with the help
of it they dive into the profound world of the Ukrainian
culture, high spirituality of the Ukrainian nation. By the
way, this atmosphere, as practice shows, Ukrainian peda-
gogues in the Diaspora successfully use to enrich pupils’
vocabulary, improving language culture. In fact, as noted
by N. Popil [368], in the first period of schooling children
realize that language consists of words. In this time, using
the proper conversation about the word, the teacher shows
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the children that there are many words in the language
and they mean different things, so one should use make a
word for each object. Here the teacher explains that there
are many different objects, so the same number of words
should be to call them. In the process of work on the word
children understand that the Ukrainian language has rich
vocabulary. At the same time, the teacher draws attention
to the fact that their language as for its structure and accu-
racy often has the construction and structure correspond-
ing to the English rules. To avoid this, the pupils perform
special tasks for the construction of the sentences, in
connection with the work on the grammar. The sentences
are put together according to the words-parts of speech or
patterns. Separately the words-names of objects and
words-names of actions of these objects should also be
given to pupils. The pupils select the appropriate words
and make sentences with them. Work with pupils on mak-
ing sentences through finishing (adding) them is very
interesting. The teacher calls a word (name of subject),
and pupils themselves add one-two-three and more words
to make a sentence. For example: the teacher gives the
word fish - and the pupils add -swims; lives in water; is
very tasty and useful in consumption, etc.

One can organize work the other way. The teacher
calls an action, and the pupils add the name of the corre-
sponding object. So the pupils do the exercises on the
combination of the words by their meaning.

The exercises on the expansion of simple sentences
using the questions what? which? how? where? where
from? and so on are quite interesting kind of work [3,

p.9].

The correct application of the above mentioned
forms and methods of work on making sentences will
help to develop necessary skills of pupils that will con-
tribute to the more complex work on the coherent text.

In the educational process of native schools and
schools of Ukrainian studies in the USA, Canada, Eng-
land and Australia in the 1960-s and subsequent decades,
the use of visual aids became widespread, which contrib-
utes to the successful mastering of knowledge, acquiring
abilities and skills. The visualization is used at different
lessons, in different forms, which depend on the specifics
of the subject. At the Ukrainian language lessons different
text tables, diagrams, posters are widely used.

It should be noted that in the 70-90-s of XX century
the searches of the Diaspora linguo-didactics in the sphere
of methodology of the native language were concentrated
around the problem of the initial stage of teaching Ukrain-
ian in the system of native language schooling. The rea-
son is that the assimilation processes at this time drastical-
ly reduced the number of the Ukrainian language speakers
in the Diaspora. The vast majority of youths of school age
did not have desire to study Ukrainian, and many of them
renounced their godparents names, surnames, hid their
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ethnicity. But still the organizers of native language
schooling even in such circumstances, taking into consid-
eration the experience of state schools teachers in the field
of language education, persistently looked for methods
and techniques that would have interested the young gen-
eration of Ukrainians abroad to study the Ukrainian lan-
guage and thus gave them the opportunity to master the
spiritual treasures of their homeland. In this multidimen-
sional process, the emphasis, as before, belonged to the
oral mastering of the Ukrainian language. Besides, the
programs on Ukrainian, approved by World Coordinating
Education Committee in 1970, directed the teachers of
native schools and schools of Ukrainian studies.

So, the analysis of pedagogical experience shows
that in mastering a language, in the formation and im-
provement of speech culture of Ukrainians abroad, im-
portant role belongs to the programs, textbooks and man-
uals, effective forms, methods, means and ways of con-
ducting the educational process. They are in constant
development and are being improved taking into account
the experience and achievements of pedagogical science.

Conclusions

The analysis of the results of the research shows that
during the period of Ukrainian schooling in the western
diaspora, its pedagogues used different forms of teaching
the Ukrainian language to younger generations. Their
choice depended on the availability of classrooms, quali-
fied teachers, pupils with the same level of knowledge of
Ukrainian in a certain class, didactic means, etc. Howev-
er, a traditional lesson was the main form of teaching the
language. Though, it was often diversified with didactic
games, playing real life situations, observing nature, dis-
cussions.

The study of the Ukrainian language in the multicul-
tural society of the English-speaking countries, in which
Ukrainians live, consisted of two phases: mastery of pro-
nunciation, grammar and writing (with appropriate text-
books) and reading texts from readers, as well as from
Ukrainian newspapers, magazines and calendars, which
greatly expanded the pupils’ world outlook and formed
their spiritual world based on ethno-cultural values.

The formation of linguistic knowledge and commu-
nicative skills of Ukrainian schoolchildren was due to,
besides the mentioned, the use of other didactic means:
textbooks, text tables, charts, posters, works of fiction.
They are constantly updated, diversified, because the
preservation and development of the native language is
the most important task and the most difficult problem of
foreign Ukrainians under the conditions of the multi-
lingual society and the world information space.

Modern organizational forms of teaching the Ukrain-
ian language, their didactic and teaching-methodological
support in the countries of residence of Ukrainians require
further research.
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EBOJIIOLISI OPTAHIBALIIMHUX ®OPM HABUAHHSI
YKPAIHCBKOi MOBM B 3AXIJTHIN JIACIIOPI

VY crarTi 00rpyHTOBaHO HEOOXIIHICTh 30epEXKEeHHSs 1 PO3BUTKY PiJIHOT MOBH SIK OCHOBHOT O3HAKH Hallii HE3aJIeXHO Bijl
MICIIS TIPOXKUBAHHS i1 HOCITB. J[OBEIEHO, 1110 MPOIIEC OBOJIOIHHS MOBOO, HAOYTTS YYHSIMH 3HAHb, YMiHb i HABUYOK MOBJICH-
HEBOT JISUILHOCTI, BU3HAUYEHHX 3MICTOM MOBHOI OCBITH, - SIBUIIE CKJIa/iHE i OaratorpanHe. EdexTuBHICTh HOro 3anexurh Binx
0araTthOX YMHHHMKIB, SIKi IO-PI3HOMY IPOSBIISIIOTHCS], 3aJIEKHO BiJl yMOB AWIAKTHYHOI B3aEMOIii Cy0’eKTiB HaBuaHHs. Bcra-
HOBJICHO, 1110 HAUTOJIOBHIIIMMH 3 HUX Y JAIacIiopi € HassBHICTh HABYAIEHO-MaTepialibHOI 0a3M, KBai(hikoBaHUX MeAaroriqHuX
KaJIpiB, MOTHBAIIii O BUBUYCHHS YKPAiHCHKOI MOBH B YUHIB PiTHHX IIKLJT i KYpCiB YKpaiHO3HABCTBA, PEKTUBHUX (OpM Opra-
Hi3allii HaBYaJIbHO-BUXOBHOT'O IPOIIECY. APTYMEHTOBAHO, [0 YKpaiHChKi Me/1arory, OpraHi3oBYIOUM MPOIIEC HABYaHHS pif-
HOI MOBHM B 0araTOMOBHOMY CEPEJOBHILI KpaiH NMPOXXWBAaHHS YKpAiHIIB, BAABAINCS A0 Pi3HUX ()OPM HOTO NMpPOBENCHHS Y
PIITHHX IIKOJAX, IIKOJIAX Ta Kypcax yKpaiHO3HAaBCTBA. JJOCHTH YacTo BHOIp iX 3aJie’aB BiJl KUTPKOCTI KJJACHUX KIMHAT Y KO-
JIi, HASIBHOCTI BYHUTEIB, YYHIB 3 OJTHAKOBUM PIBHEM BOJIOAIHHS MOBOIO y IEBHOMY KJIAcCi, TMIAKTHYHUX 3aco0iB Ta iH. Y
HepLIi POKK NPOXKHBAHHSI YKPATHIIIB B 1HIIKMX JIEpyKaBax PiHi MIKOJIN HapaxoByBaJIM HeOaraTo y4uHiB, a TOMY JUIsl 3100yTTs
YKpaTHO3HABYOI OCBITH iX JOBOJMIIOCS 00’ €IHYBaTH Y PI3HOBIKOBI rpyry abo CTBOPIOBATH TaK 3BaHI «3iyueHi» (00 €HaH1)
KJIacH Y¥ IPALOBAaTH OJHOYACHO 3 KiIbKOMa KilacaMu. BHBYeHHs yKpaiHChKOT MOBM B PIJHIM LIKOJI CKJIAIAnocs 3 JBOX
YaCTHH: OBOJIOJIHHS BUMOBOIO, IPAMaTHKOIO Ta MMMCHMOM (32 BiAIOBIAHMUMH MiJJPYYHUKAMHK) 1 YATAHHS TEKCTIB 3 OyKBaps Ta
YUTAHOK, KUIBKICTb SIKMX, OCOOJIMBO B MICJSIBOEHHHH Nepio1, 3pocia. BoaHouac [uis po3uIMpeHHs 3HaHb YUHIB YUUTeN Hepi-
JIKO BUKOPHCTOBYBAJIM JIOIATKOBI MaTepiaii 3 TOrOYacHHUX ras3eT, )KypHaIIB 1 KasieHaapis, mo Haaxom 1o CIIA i Kanaam
3 YKpaiHu — sIK 3aXiHOT, TaK 1 CXiTHOT — a00 BH/IABAJIMCh CTHIYHUMH IPOMaJIaMH y IMX KpaiHax. [lonermryBaio opraHizariito
HaBYAJILHO-BUXOBHOT'O IIPOLIECY B PITHMX IIIKOJIAX 1 Te, [0 Ha OCHOBI y3araJbHEHHs JIOCBiLy AiSUTBHOCTI YKpPaiHCBKOTO IIIKi-
npHunTBa B 20-40-1 pp. XX cr. Ha Tepewi [liBHiuHOT AMepuku criimbarmu 3ycwnrimu OYIIK 1 YIHIIP YKKA y 1950-x pp.
OyJIH 9iTKO BU3HAYCHI THITH IIKLJI, BUPOOJICHI METOMYHI PEKOMEH/AII II0JJ0 HANATO/PKSHHS X JIsUTGHOCTI. YUHTENI KT 1
KypCiB YKpaiHO3HABCTBA, PIIHUX IIKLJI, KJIACIB MEPEAIIKUILI, TUTIYNX CBITIMYOK i canoukiB y CIHIA, Kanani, AcTpadiii Ta
BemukoOpuTaHii IIMPOKO BUKOPHCTOBYBAIH, KpiM TPAJWIIHHNX YPOKIB HAaBUaHHS MOBH, YPOKH MHCJIEHHS HA NIPUPOI,
MOJIOPOXKI B MPUPOJLY, CHIOCTEPEKEHHsI, CTBOPIOBAIN atMocdepy TypOOTH MO KMBE i MPEKpacHe, PO3BUBAIOYN Yy TaKHN
croci6 MOBY 1 MHCIJICHHSI TUTHHH, 1HIUBIAyaIbHI TBOpYi 3Mi0HOCTI YUHIB, TOCTIHHO A0aIH TPO Te, 00 PiTHOMOBHI OCBITHI
3aKJIa/IM CTaBaJIH I FOHOTO TTOKOJIHHS AIaCTIOPHUX YKPATHIIIB IIKOJIOO MOIIYKY i BiIKPUTTSI.

Knrwouosi cnosa: pinHi MKOIW, THIN MIKLI, HABYAJIHHO-BUXOBHHHN MpPOIlEC, YKpaiHChKa MOBa, YPOK, JIEKIIisl, 3aXij-
Ha jJiacropa.
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