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SPECIFICITY OF FUTURE SOCIONOMY EXPERTS’
SOCIOCULTURAL COMPETENCE FORMATION

The paper aims to characterize the specifics of the formation of socio-cultural competence of future socionomy ex-
perts. Sociocultural competence in the research is assessed according to the following criteria: socio-interactive, eth-
nocultural, professional-psychological. The study involved 130 respondents. The indicators of the socio-interactive
criterion for the formation of students' socio-cultural competence were assessed using the test method “Perceptually
Interactive Competency” (modified version of the questionnaire by M. Fetiskin) and the questionnaire “The Level of
Perceptual-Interactive Competence” by G. Rosen. In order to measure the communicative competence indicator, the
test method “Communicative Skills” (modified version by L. Michelsson) was used. The indicators of the professional-
psychological criterion were measured using the technique “Emotional Intelligence” by N. Hall. According to the re-
sults of the first stage of the research, the respondents showed a low level of socio-cultural competence maturity. In
order to improve it, an experimental program “Sociocultural Competence of Socionomy Expert” was designed, which
was implemented into the curriculum of the experimental group. The program as compared to the basic disciplines
taught to the students in this field had certain advantages: elective classes allowed students to identify and make sure of
the stability of their interests, critically evaluate their capabilities, that is, to expand and deepen the knowledge and
skills, etc. According to the results of the re-evaluation of the levels of socio-cultural competence of the students, a

significant increase was recorded, indicating the effectiveness of the proposed technology.
Keywords: sociocultural competence, specialists of the socionomic sphere, students, international cooperation

program, criteria, formation.

Introduction

Reforming and modernizing higher education in
Ukraine is one of the most urgent tasks on the way to
innovative European development of the society, increas-
ing the role of higher education in the formation of an
intelligent young generation. At the same time, this
should take place by means of gradual introduction of
European norms and standards, taking into account na-
tional traditions in order to create conditions for Ukraini-
ans for receiving a degree in higher education at the Eu-
ropean level [2].

European integration of Ukraine meets the require-
ments of life interests of the Ukrainian people, since it
strengthens the security of the state and positively affects
Ukraine’s relations with other countries, increases the
level of guarantees of Ukraine’s political independence,
promotes strengthening of the international authority of
the country, creates the prerequisites for its full participa-
tion in the international division of labor and access to
external markets, contributes to the safeguarding of the
law, human rights, the development of civil society and
democracy, the construction of social-focused market
economy.

Social problems determine the development of new ap-
proaches to modernizing the education system at all its areas.
Strategic tasks of modernization and improvement of educa-
tion provide the reformation of its conceptual, structural, and
organizational principles; its development on the ideological
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basis of the national idea. The reinterpretation of the indicated
realities and the consistent justification of a new worldview
philosophical discourse in the development of education was
presented by Ukrainian scientists V. Andrushchenko [2], I.
Zyazyun [6], V. Kremen [11], and others.

The modern global process of forming an intercon-
nected world, where there are no barriers and boundaries
between societies that, on the one hand, interfere with
interaction, and on the other hand, defend them from
unforeseen interferences, leads to an appeal to the phe-
nomenology of socio-cultural processes in the context of
developing a new educational paradigm of our country
[4].

Socio-cultural phenomenon of education is an ex-
tremely complex historical concept. According to I. Cher-
vinsky, Y. Nikorak, in the context of socio-cultural mod-
ernization, education is considered as the leading social
activity of the society, which plays a key role in the con-
struction of social norms, values, and stereotypes of be-
havior. Thus, according to the authors, the modern educa-
tional space under the influence of socio-cultural changes
taking place in the society has considerably expanded,
both due to the innovative processes of the educational
space itself and the resources of the surrounding society.
A modern specialist in his/her teaching practice finds
himself/herself in the system of socio-cultural interaction
with various subjects: students, their parents, administra-
tion, colleagues, as well as social partners of the educa-
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tional environment and other subjects of the socio-cultural
space of an educational institution [14].

The core of the socio-cultural modernization of edu-
cation as an institution of socialization is formed by the
following social and mental effects of the society’s life:
social consolidation and harmonization of social relations;
identity of representatives of various social groups and
cultures of the country’s population; successful socializa-
tion of younger generations; socio-cultural models for the
development of adolescents and young people. Under
today’s conditions of the society transformation, there is a
need to choose an appropriate socio-cultural model of
education. The contradictions between the ever-increasing
amount of knowledge a man should master and the lim-
ited (in the framework of traditional educational systems)
conditions for its acquisition have become urgent. The
solution is possible only through the transition to educa-
tion, which ensures the integral reproduction of the direct
subjects of culture. Under such conditions, it should be
aimed at continuous creative updating, development and
improvement of each person throughout life [14, p.237].

Thus, based on scientific positions of V. Kremen, Y.
Nikorak, I. Chervinsky, it can be argued that the sociocul-
tural approach to the assessment of the quality of educa-
tion can be investigated in the following contexts: educa-
tion as a phenomenon of culture and the search for quality
criteria associated with the main socio-cultural functions
and effects of education; educational systems that have
socio-cultural specificity that should be taken into account
when designing a system for assessing the quality of edu-
cation. Summing up, the socio-cultural approach covers
many elements and aspects whose research requires a
comprehensive theoretical and methodological approach,
since it is impossible to study educational processes con-
ducting a comparative analysis without taking into ac-
count social relations, cultural traditions, ethnic, mental,
axiological and other features of the country or region.

Considering the specifics of the educational envi-
ronment of modern universities in terms of innovations,
one should first analyze the directions of international
cooperation at the level of educational institutions, which
determines the increase of the degree of involvement of
future specialists in the European educational space, in-
crease of their professional mobility at the international
labor market.

It is known that the mobility of students and teachers
is one of the basic principles of modern European educa-
tion. Training, internship and research work abroad en-
riches the individual experience of a person, providing
with an opportunity to learn more about other models of
mastering and sharing knowledge, making it possible to
expand the network of contacts and communication and
deepen the proficiency in foreign languages.

To date, the EU has introduced and funded many
programmes and initiatives in the field of education and
training support of international dimension, every of them
has its peculiarities, but there is much in common be-
tween them, since the main goal of their realization is the
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development of human potential — one of the basic values
proclaimed by the European Union.

The Socrates International Programme is a leading
European education programme aimed at developing a
pan-European space and improving the quality of educa-
tion through the promotion of close cooperation between
EU member states. The program was introduced with the
aim of developing an educational system that would ena-
ble citizens to study throughout their lives, encourage
them to receive high-quality education, create conditions
for high qualification and constant growth of professional
skills.

Erasmus Mundus is an EU educational program
aimed at enhancing international cooperation and mobility
of students, lecturers, researchers from European universi-
ties and higher education institutions of third world coun-
tries. Aiming to transform the EU into a world leader in
education and European universities into knowledge and
innovation centers, the Erasmus Mundus program also
provides fostering mutual understanding between people
and intensifying intercultural dialogue.

TEMPUS (Trans-European Mobility Partnership
Scheme for University Studies) is a programme of inter-
university cooperation and exchange of students and lec-
turers aimed at promoting higher education systems in
partner countries through maximum balanced cooperation
with partners from the EU member states.

The International European Union Strategy for the
Danube Region (Danube Strategy) is a macro-regional
initiative of the EU, which was approved by the Council
of the European Union on June 24, 2011, and covers 14
countries of the Danube basin, including Ukraine. The
Danube Strategy consists of two documents - the Europe-
an Commission's Communication to the European Par-
liament, the Council, the European Economic and Social
Committee and the Committee of the Regions, which sets
out the content of the Danube Strategy and the EU Action
Plan for the Danube Region.

The Danube Strategy identifies four directions for
the development of the Danube macro-region, which
contain 11 priority areas for the implementation of the
programme. The Danube Strategy is an instrument for
developing cooperation between the countries of the Dan-
ube Region, capable of accelerating the European integra-
tion of Ukraine; an instrument of regional development
that can contribute to the sustainable development of the
four regions of Ukraine bordering the EU and create the
Ukrainian part of the Danube region — Odesa, Chernivitsi,
Ivano-Frankivsk and Transcarpathia — and strengthening
their participation in interregional and cross-border coop-
eration [9].

Therefore, given the complexity of the professional
activities of competitive specialists in the modern labor
market, the system of students training at higher educa-
tional institutions should be improved taking into account
the fact that since the proclamation of the European
choice of Ukraine, its cooperation with the European
Union has been intensified in many areas. The state doc-
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uments provide the parties’ obligations to promote and
encourage cooperation in the field of education. In partic-
ular, specific measures were created for this, among
which the following ones should be distinguished: im-
provement of the system of higher education and the
system of training in Ukraine in accordance with modern
requirements, in particular the system of certification of
higher education institutions and academic degree diplo-
mas; holding a political dialogue between Ukraine and the
EU in the field of education; increasing opportunities for
exchanges for Ukrainians through participation in various
EU programs; promotion of European studies in relevant
institutions; expanding the exchange opportunities for
students, teachers and scholars; strengthening Ukraine’s
participation in such programs as Tempus, Erasmus Mun-
dus, Youth and others.

Aim and Tasks

The paper to characterize the specifics of the for-
mation of socio-cultural competence of future socionomy
experts.

The following issues are covered:

1. Considering the “sociocultural competence” con-
cept based on the scientific sources review;

2. Highlighting the criteria for the formation of so-
cio-cultural competence in students with relevant indica-
tors;

3. Presenting a designed technique of the develop-
ment of sociocultural competence of socionomy experts;

3. Assessing the maturity of socio-cultural compe-
tence of future socionomy experts according to the criteria
and indicators distinguished.

Theoretical Study Results

The sociocultural approach to the training of soci-
onomy experts — teachers, psychologists, political scien-
tists, lawyers, social workers — is unquestionably relevant.

In this regards, the works of V. Korneshchuk [10]
are quite appropriate for consideration, who thoroughly
highlighted the phenomenology of the issue, presented the
“socionomy expert” concept in methodological, theoreti-
cal and practical aspects.

The researcher suggests classifying professions ac-
cording to the degree of work regulation, which deter-
mines the degree of initiative of the subject in his/her
professional activities. Thus, the occupations are divided
into rigidly regulated, regulated and relatively regulated.
The lack of strict regulatory requirements for the product
of labor, the very process of activity in the “man-man”
system, raise the requirements for the representatives of
these professions. In the sociological field, in comparison
with others, the effectiveness of activities largely depends
on the expert’s personality, since the main content of the
activities of representatives of these groups of professions
is the interaction with other people. If there are clear goals
in the professions of this type, in comparison with other
occupations, the process of activity and its outcome are
characterized by a high degree of uncertainty due to the
fact every person is unique, and the result is usually re-
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mote in time (for example, treatment, education and up-
bringing) [10, p.135].

At the same time, professional requirements reflect
those universal features that are necessary for a specialist
for successful fulfilment of their professional duties.
There are almost no such standards in socio-occupational
professions, which increases the degree of uncertainty of
the process and the result of activity.

The socio-cultural context of the training of future
specialists in the educational environment of a higher
educational institution reflects the “sociocultural compe-
tence” phenomenon as a key component of professional
competence, which implies the availability of knowledge
about national-cultural, ethno-social-linguistic features of
different ethnic groups, norms of verbal and non-verbal
behavior of native and foreign language speakers and
abilities to structure contextual communicative strategies
in accordance with these features and norms.

In the scope of our research, the scientific position of
O. Usyk is worth considering. She suggested a structure
of socio-cultural competence of a specialist-educator. A
systematic approach to the analysis of socio-cultural
competence helped her to consider it as a peculiar holistic
system of interrelated content components: ethnocultural
knowledge competence — knowledge about people — the
creator of culture, national character, social and state
system, achievements in the field of education, peculiari-
ties of life, traditions, customs; ethnolinguistic compe-
tence — the ability to perceive the language in its cultural
functions, with national and cultural features, which in-
cludes knowledge of linguistic units, in particular with the
national-cultural component of semantics, and the ability
to use them in accordance with social and linguistic situa-
tions; sociolinguistic competence — knowledge of the
peculiarities of the national language etiquette and non-
verbal behavior and skills of taking into account them in
real life situations, the ability to organize communication
in accordance with the communicative situation, social
norms of behavior and social status of communicants
[12].

All components of socio-cultural competence are in-
terconnected through the notion of cultural and social
contexts, and their mastery must take place in a compre-
hensive manner. The cultural context involves knowledge
of realities common for all people, and the social one —
knowledge of social conditions of communication, adopt-
ed at a specific historical stage of the society’s develop-
ment. Therefore, socio-cultural competence is a person’s
ability for conscious consideration of knowledge of social
and cultural contexts [12, p.39].

Similar ideas can be found in the studies of
N. Bilatserkivska who believes that socio-cultural compe-
tence as one of the important components of teacher’s
professional culture is an integrative personal entity char-
acterized by a combination of knowledge, skills and
qualities, determines the success of socio-cultural activi-
ties and involves the appropriate regulation of the interac-
tion of teachers with social institutions (family, social
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services, cultural and educational institutions, public
organizations, informal groups of students, etc.) with the
aim of solving educational and socialization problems of
students.

It has been proved that socio-cultural competence of
a teacher is characterized by a system of professional and
pedagogical socio-cultural knowledge, a set of skills (in-
tellectual, design, organizational, constructive, communi-
cative, analytical-reflexive) and qualities (humanistic
orientation, perception, empathy, sociability, social re-
sponsibility, autonomy, initiative, tact, tolerance, ability
to reflect) that provide the effectiveness of the profession-
al interaction of a teacher with various social institutions
for performing various educational tasks. Humanitarian
disciplines play an important role in shaping the socio-
cultural competence of future teachers as they reveal
general scientific and meaningful social experience, the
way of human socialization. The formation of future
teacher’s personality should be based on modern scien-
tific knowledge about a man as the object — subject of
social relations, society and culture as a social medium of
socialization, its process and mechanisms (e.g. education
and training), interaction with the environment [5 p.114].

In the works of N. Bilotserkovska, extracurricular
activities at a university are defined as a specific socio-
cultural space. At the same time, educational activity at a
higher educational institution partially solves the problem
of the formation of sociocultural competence, whereas
extra-curricular activity is a phenomenon that has no time
and place limits of students’ sociocultural activity, provid-
ing independent work in accordance with their interests,
which promotes their self-realization.

Socio-cultural competence is an integrative personal
quality based on knowledge, skills and experience ac-
quired at a higher educational institution, mainly as a
result of extracurricular activities, and contributes to pro-
ductive interaction with representatives of other languages
and cultures in the socio-cultural space [5, p.45].

Taking into account the content of socio-cultural
competence, S. Shehavtsova argues that it being a compo-
nent of professional competence of future foreign language
teachers includes the following components: linguistic and
cultural competence (knowledge of historical and cultural,
country-specific features, ethnocultural background of the
country, manifestation of tolerance, respect and under-
standing of socio-cultural features of representatives of
other cultures, identification of social responsibility for
their behavior as a citizen of the Ukrainian state); sociolin-
guistic competence (knowledge of lexical units with na-
tional-cultural semantics, peculiarities of written speech,
knowledge of speech characteristics of social groups and
national minorities); ethnopsychological competence
(knowledge of socio-cultural norms of behavior in the
conditions of intercultural communication, national men-
tality, values and mental aspects of spiritual culture, life-
style of socio-cultural communities and their correlation
with habits, norms, traditions, skills of cultural self-
determination, that is, definition of oneself as a multicul-
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tural subject); communicative competence (the ability to
interact in the conditions of intercultural communication,
knowledge of national-specific models of communicative
behavior of representatives of other languages and cul-
tures, the choice of the appropriate style of communica-
tion, the ability to use features of non-verbal communica-
tion) [15, p.77].

When choosing a vector of research interest in the
context of defining the system of criteria and indicators of
the maturity of students’ socio-cultural competence, we
take into account that the subject of labor, cognition,
evaluation and influence for the representatives of socio-
nomic professions is another person or community of
people. The main tools of labor are verbal and nonverbal
means of communication. The working conditions of such
an activity are characterized as psychosocial ones. The
specifics of professional activity in the socionomic sphere
involves the fact that it is carried out in conditions of
continuous communication.

Therefore, we share the opinion of V. Korneshchuk
that the activity of the “human-human” type provides a
set of professionally important qualities of a specialist that
involves orientation to activity (needs, motives, guides,
interests, predispositions), sociability, emotional endur-
ance, volitional character traits, manifested in the ability
to manage their mood and behavior of other people, char-
acteristics of speech, social intelligence, empathy and
some characteristics of appearance [10, p.96].

Research Methods

Socio-cultural competence in the research is assessed
according to the following criteria: socio-interactive with
indicators — perceptually interactive competence, percep-
tual-non-verbal competence, communicative competence;
ethnocultural with indicators — ethnic identity, ethnic
tolerance, linguistic and cultural knowledge; professional-
psychological one with indicators — emotional intelli-
gence, empathy, tolerance.

Students of the South Ukrainian National Pedagogi-
cal University named after K. D. Ushynsky (experimental
group = 130 respondents) and Izmail State Humanitarian
University (control group = 110 respondents) participated
in the pilot study.

The indicators of the socio-interactive criterion of
socio-cultural competence of students were evaluated
using Perceptually Interactive Competence Inventory (a
modified version of M. Fetiskin’s questionnaire) [13]. It
aims to determine the level of personal readiness for in-
teractive communication within small groups of stable
and temporary types. In addition, for measuring this indi-
cator, Perceptively Interactive Competence Level Scale
by G. Rosen was used [1]. Non-verbal Competence In-
ventory showed the degree of expressiveness of the ability
to adjust the relationship and understand the context of
communication.

In order to measure the communicative competence
indicator, the test method Communicative Skills (modi-
fied version by L. Michelson) was used [13]. At the same
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time, a test method was used to assess the potential of
communicative impulsivity of the respondents [13].

The indicators of the occupational-psychological cri-
terion were measured using Emotional Intelligence Scale
by N. Hall [1], which aims to identify the ability to under-
stand the attitude of the person manifested in emotions
and to manage the emotional sphere on the basis of deci-
sion-making. Along with this, the method of diagnosing
the ability for empathy was used. The questionnaire is
designed to find out the level of empathy tendencies (abil-
ity to empathize). At the same time, a questionnaire was
used to measure the level of personality tolerance (accord-
ing to V.Magun, M.Zhamkochian, M.Magura) [13].

The questionnaire included statements aimed at iden-
tifying various types of tolerance: tolerance for represent-
atives of other nations, immigrants, representatives of
other cultures; tolerance for other’s ideas, in particular the
views and opinions of the minority; tolerance for ignoring
generally accepted norms, rules and stereotypes; tolerance
for the complexity and uncertainty of the surrounding
world.

To assess the indicators of the ethnocultural research
criterion, Types of Ethnic Identity Questionnaire (accord-
ing to G. Soldovova, S. Ryzhova) was used [13]. This
methodical development allowed to diagnose ethnic iden-
tity and its transformations under conditions of inter-
ethnic tension. One of the indicators of the transformation
of ethnic identity is the growth of ethnic intolerance.
Tolerance / intolerance as the main problem of interethnic
relations in the framework of increasing tension between
peoples, has become a key psychological variable in the
development of this questionnaire.

Together with this, Ethnic Tolerance Scale by O.
Khtiuk [8] was used according to the parameters: cogni-
tive, affective and constructive.

At the same time, Linguocultural Knowledge Inven-
tory was used (modification of the questionnaire Type of
Culture Inventory by J. Townsend) [1].

Research Results and Discussion

By the degree of manifestation of the emotional in-
telligence indicator, the following data were obtained at
the initial stage of the experiment: 3.85% of the students
of the EG and 6.36% of students of the CG have the high
level of its maturity, the average level was characteristic
of 14.61% of the students of EG and 9,09% of students of
the CG. The low level was found in 84.61% of the EG
students and 84.55% of the CG students.

According to the empathy indicator, the following
results were obtained: 2.3% of the students of the EG and
2.72% of the students of CG manifest its high level, the
average one is peculiar for 11.54% EG students and 10%
CG students. The low level was found in 86.16% of EG
respondents and 87.28% CG ones.

The high level according to the tolerance indicator
was found in 6.92% of students of the EG and 7.27% of
students of the CG; the average level — in 10% of the
students of the EG and 11.81% of the students of the CG;
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the low level — in 83.08% of students of the EG and
80.92% of students of the CG.

According to the perceptive and interactive compe-
tence indicator the high level was found in 3.1% of stu-
dents of the EG and 4.54% of students of the CG; the
average level — 13.84% and 10% of students of EG and
CG respectively; and the low one — in 83.06% of EG
students and 85.46% of CG respondents.

The perceptive and non-verbal competence indicator
is manifested at a high level in 3.85% of students of the
EG, and 8.18% in CG students; average level — 15.38%
and 10.9% respectively; and the low one — 80.77% of EG
students and 80.92% of CG students.

According to the communicative competence indica-
tor, the high level was found in 7.69% of students of the
EG and 9.09% of students of the CG; the average one —
14.61% of students of the EG and 13.63% of students of
the CG; the low one — 77.70% and 77.28% respectively.

Measurement of the ethnic tolerance indicator has
shown that it is manifested at a high level in 6.15% of
students of the EG and in 8.18% of students of the CG;
the average level — in 8.46% and 12.72% of students of
the EG and CG respectively, and the the low level — in
85.39% EG, 79.1% CG students.

The results of the assessment according to the lin-
guocultural knowledge indicator show that the high level
is observed in 1.53% of the EG students and in 3.63% of
the CG students, the average one — 10.76% and 11.81%
respectively, and the low one — 87.71% and 84.56% re-
spectively.

According to the ethnic identity indicator the result
was as follows: the high level was found in 2.3% of stu-
dents of the EG and in 5.45% of students of the CG; the
average level - 12.30% (EG) and 8.18% (CG); and the
low level — 85.40% and 86.37% respectively.

The Suggested Technique

In order to form socio-cultural competence of stu-
dents, we designed an experimental program “Sociocul-
tural Competence of Socionomy Experts”, which was
implemented into the curriculum of EG respondents.

It consists of 54 academic hours and was implement-
ed throughout three semesters; it has 18 lecture hours, 12
seminars and practical hours and 24 hours were allocated
for self-study. The experimental programme in compari-
son with the basic disciplines, taught to future spcionomy
experts, has certain advantages: elective classes allowed
students to identify and ascertain the stability of their
interests, to understand and evaluate their capabilities,
that is, to expand and deepen the knowledge and skills.

The programme was aimed at developing students’
professional interests, a culture of thinking, the ability to
complement knowledge independently, to involve future
specialists in independent research, and provided an op-
portunity to get acquainted with some modern scientific
research studies. Within the framework of the concept of
humanization of education, elective classes contributed to
the disclosure of the students’ inner potential, the creation
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of conditions for their self-realization and development in
the socio-cultural sphere.

It was composed by the following modules: Educa-
tional Dimensions of the Strategy of Implementation of
the Paradigm of European Cooperation in Different Are-
as, Socio-Cultural Competence of Socionomy Experts as
a Strategic Direction of University Training, Formation of
Socio-Cultural Competence of Future Socionomy Ex-
perts.

Reassessment Results

After the introduction of the programme, the level of
socio-cultural competence of students was re-assessed
according to the determined criteria and indicators.

According to the degree of expression of the “emo-
tional intelligence” indicator, at the final stage of the
experiment, the following results was obtained: 21.53%
of students in the EG and 22.72% of students of CG have
its high level, the average one is peculiar for 61.53% of
students EG and 50.90% of students of CG. The low level
was found in 16.94% of students of EG and in 26.38% of
students of CG.

According to the “empathy” indicator, the experi-
mental data were distributed as follows: the high level is
characteristic of 19.23% of the EG students and 8.18% of
the CG students, the average one — 57.7% EG students
and CG students 24.54%. The low level is observed in
23.07% of students of the EG and 67.28% of students of
the CG.

The results according to the tolerance indicator have
shown that the high level is peculiar for 20% of EG stu-
dents and 9.10% of CG students; the average level —
59.23% of EG students and 22.72% of CG students; and a
low one — 20.77% of EG students and 68.18% of CG
students.

Concerning the “perceptive and interactive compe-
tence” indicator, the high level was found in 20.76% of
EG students and in 20.90% of CG students; the average
one — 60.76% and 49.09% of students of the EG and CG
respectively; and the low level — 18.48% and 30%, re-
spectively.

The “perceptive and non-verbal competence” indica-
tor manifests itself at a high level in 22.30% of students of
the EG and 10% of students of the CG; at the average one
— in 60% and 26.36% respectively; and at the low level —
in 17.7% of students of the EG and 63.64% of students of
the CG.

The results of the diagnosis of the “communicative
competence” indicator were distributed as follows:
21.53% of the students of the EG and 11.81% of the stu-
dents of the CG have its high level; the average level was
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found in 54.61% of students of the EG and 27.27% of
students of the CG; and the low one — 23.86% and
60.92% respectively.

According to the “ethnic tolerance” indicator, the
high level was found in 14.61% of students of the EG
and 10% of students of the CG; the average one — in
45.39% of the EG students and 23.63% of the CG stu-
dents. At a low level, this indicator was observed in 40%
of the students of the EG, and 68.19% in the students of
the CG.

After that, the “ethnic identity” indicator was diag-
nosed and the following result was obtained: at a high
level, this indicator is manifested in 13.07% of students of
the EG and 11.81% of students of the CG. The average
one is peculiar for 43.84% and 21.81% of the EG and CG
students, respectively. The low level was observed in
43.09% of students of the EG and 66.38% of students of
the CG.

The results of the assessment of the “linguistic and
cultural knowledge” indicator are distributed as follows:
the high level was recorded in 13.84% of students of the
EG and 8.18% of students of the CG; the average one — in
42.30% of the EG and 20% of the CG students; and the
low one — in 43.86% of the EG and 71.82% of CG re-
spondents.

Conclusions

1. The scientific sources review has proved that the
sociocultural competence of socionomic experts is a key
component of their professional competency, which in-
volves knowledge about national-cultural, ethno-social-
linguistic features of different ethnic groups, norms of
verbal and non-verbal behavior of native and foreign
language speakers, and the ability to construct context-
sensitive communication strategies in accordance with
these features and norms.

2. Sociocultural competence in the study was evalu-
ated according to the following criteria: a socio-
interactive one with indicators — perceptual and interac-
tive competence, perceptual and non-verbal competence,
communicative competence; ethnocultural knowledge
indicators — ethnic identity, ethnic tolerance, linguistic
and cultural knowledge; a professional-psychological one
with indicators — emotional intelligence, empathy, toler-
ance.

3. The results of the assessment of the maturity of
socio-cultural competence of the students at the final
stage of the experiment have proved the efficiency of the
suggested technique, which means that it can be imple-
mented into the educational process of training future
socionomy experts.
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CHIEIIU®IKA ®OPMYBAHHS COLIOKYJBTYPHOI
KOMIIETEHTHOCTI MAMBYTHIX ®AXIBIIIB COIIIOHOMIYHOI COEPH

Mera HOCIiDKeHHS — CXapaKTepru3yBaTH Crielidiky (GopMyBaHHS COMIOKYIBTYPHOI KOMIICTEHTHOCTI MAHOYTHIX (axXiBIIiB
COLIOHOMIYHOT raiy3i JisutbHOCTi. COLIOKYJIBTYPHY KOMIIETEHTHICTh y JIOCIIPKEHHI JIarHOCTOBAaHO 32 TAKUMH KPUTEPISMU:
COLOIHTEPAaKTUBHUI 3 TOKa3HUKaMH — IEpLENTUBHO-IHTEPAKTUBHA  KOMIIETEHTHICTh, —IEpLENTHBHO-HEBEpOaIbHA
KOMIIETEHTHICTh, KOMYHIKaTHBHA KOMIIETEHTHICTh; €THOKYJIbTYPO3HABYHHI 3 MMOKa3HUKMHU — €THIYHA 1JICHTUYHICTh, €THIYHA
TOJICPAHTHICTh, JITHBOKYJIBTYPOJIOTIYHI 3HAHHS, MPO(ECIHHO-TICUXONOTTYHUIA 3 TOKA3HUKAMH — CMOI[AHUN IHTEJIEKT,
€MIATIHHICTh, TOJIEPAHTHICTh. B eKcriepuMeHTaNbHOMY JIOCHIDKEHH] B3SUIM y4acTh CTyJeHTH [liBIeHHOYKpaiHCHKOTO Hallio-
HabHOTO mefaroriyHoro yHiBepeurety imeni K. 1. Yumnucbkoro (130 pecrionnentis — EI') Ta I3mainbebkoro nepiaBHOTO
rymanitapHoro yHiBepcuretry (110 pecmormentiB — KI'). Tloka3HHKH COIIOIHTEPaKTHBHOTO KPHTEPit0 c(HOPMOBAHOCTI
COIIOKYJIETYPHOI KOMITETEHTHOCT] CTY/ICHTIB BUMIPIOBAIKCH 3a JIOTIOMOTOO TECTOBOI METOAMKH «[leprenTHBHO-IHTepaKTHBHA
KOMIICTEHTHICTRY (MomudikoBanuii BapiaHT anketd M. DerickiHa) Ta iaHOCTYBaJBHOI aHKeTH «PiBEHb NepIENTHBHO-
IHTEepaKkTHBHOI KomIieTeHTHOCT» I'. Pozena. 3 MeToro BUMipIOBaHHS MTOKa3HHUKA «KOMYHIKaTHBHA KOMIIETEHTHICTB)» OYIJIO0 BUKO-
pHCTaHO TecTOBY MeTouKy «KomyHikaTiBHI BMiHHD» (MomudikoBanuii BapianT JI. Mixenbcon). [lokasHukm mpodeciiiao-
TICHXOJIOTTYHOTO KPHUTEPIiF0 OYII0 BUMIPSHO 3a JOTIOMOTOF0 MeTonku «Emomiiawmit intenexkt» H. Xomra. BomHowac, Oymo BuKko-
PHCTaHO MUTAIBHUK ISl BUMIPIOBaHHS PIBHS TOJEpaHTHOCTI ocoductocti (3a B.Maryn, M.JKamkoubsiH, M.Maryporo). [l
JIarHOCTYBaHHSI TIOKA3HHMKIB €THOKYJIbTYPO3HABYOTO KPUTEPIiO OYJI0 BUKOMPCTAHO aHKeTy « MM eTHIYHOI iIeHTUYHOCTI» (32
I".ConpmaroBoro, C.PmkoBor0). 3a pe3ysibTaTaMy MEPIIOro eTainy JOCTIHKEHHs Y PECIIOHICHTIB 0YyII0 BUSBIICHO HU3BbKHUI PIBEHD
cOpPMOBAHOCTI COLIIOKYJIBTYPHOI KOMIIETEHTHOCTI. 3 METOI0 (hOpMyBaHHS COLIOKYJIBTYPHOI KOMIIETEHTHOCTI CTY/ICHTIB OyII0
PO3pOOIIEHO eKCIIepUMEHTANIbHY Nporpamy «COLIOKYJIBTYpHA KOMIIETEHTHICTh (DaxiBlsl COLIOHOMIYHOI ramysi», sKy Oysio
peatizoBaHO B MeXkax poOOTH cTyJeHTCchKol mpobieMHoi rpymmi (pectionnent EIN). Bona ckanaanacst 3 54 HaB4aJIbHUX TOJMH
Ta peaizoByBaiacs yHIpOJIOBXK TPhOX CeMECTpiB; nependadana 18 jexuiiHnx roguH, 12 ceMiHapChbKO-NPAKTUYHKUX TOMH 1 24
TOJIVH Bi/IBOJIIIIOCH HA CAMOCTIHHY poOOTY CTyeHTiB. EkcriepuMeHTabHa ITporpaMa B IIOPiBHSHHI 3 OCHOBHHM JICIIUIUTIHAMY,
1110 BUKJIAJAIOTHCS CTYIEHTaM-MaiOyTHIM (paxiBIsIM COLIIOHOMIYHOI raTy3i, Majia MeBHi epeBary: eNeKTHBHI 3aHSTTS JI03BOJIS-
JIM CTyACHTaM BHSIBUTH H TIEPEKOHATHCS B CTIHKOCTI CBOTX 1HTEPECIB, IIMOLIE I3HATH 1 KPUTUYHO OLIHUTH BJIACHI MOXJIMBOCTI,
TOOTO PO3IIMPUTH 1 HOTTIMONTH 3HAHHS Ta BMIiHHS, SKMMH OBOJIOJIUTH CTYJICHTH IIPY BUBYEHHI OCHOBHOTO KYPCY, Ta JIOTIOBHUTH
X HOBIMH 3 METOI0 (hOpMYBaHHS MIKKYJIBTYpPHOI KOMIETEHTHOCTI. 3a pe3y/IbTaTaMH MOBTOPHOTO OIiHFOBAaHHS PiBHIB CPOPMO-
BaHICTh COIIOKYJIBTYPHOI KOMIIETEHTHOCTI CTYJCHTIB Oyro 3adikCcoBaHO 3Ha4YHE X ITi/IBHINEHHS, IO CBiIYUTH NPO edek-
THUBHICTb 3aIIPOTIOHOBAHOT TEXHOJIOT 1.

Kniouosi cnosa: comiokynbTypHa KOMIIETEHTHICTh, (paxiBIi comioHOMIUHOT cdepu, CTYyAEHTH, Nporpama
MDXXHapOIHOTO CIiBPOOITHUIITBA, KPUTEPii, CPOPMOBAHICTE.
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