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The paper presents review of the issue of forming foreign language communicative competence in tourism area;
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Introduction. Modernisation in the area of teaching
English for tourism at higher educational institutions is
very topical. It includes higher responsibilities of the
higher education institutions, transparent internal and
external evaluation of educational programmes, enhanced
system of attestation, certification, and follow-up control
procedures, increased participation in and co-operation
with international quality assessment bodies.

Consequently, this phenomenon raises the possibility
of the sustained improvement of the educational process,
its enhanced openness, efficiency, and ensures lifelong
education in an information society [9].

Moreover, the development of the information soci-
ety or knowledge society has had a radical impact on
higher education. Information-driven changes in social
relations in Europe and across the globe have sufficiently
affected higher education, in particular teaching English
for tourism. Owing to such changes, various social insti-
tutions, organisations, and enterprises increasingly as-
sume educational functions.

As a result, informal, non-traditional approaches to
education, in our case to teaching English for tourism,
counterbalance drawbacks and contradictions of tradi-
tional methods, approaches, techniques frequently applied
in the learning process [9].

Likewise, a transition is taking place from one-off or
periodical education to continuous education and perpet-
ual retraining. The attitude towards adult education has
undergone radical changes. Internationalisation of educa-
tion entails competition, greater institutional independ-
ence and flexibility, development of national and interna-
tional systems of licencing and accreditation. Academic
mobility is rising and, as education standards converge,
transparent schemes of international comparison and
compatibility of education become more necessary than
ever [9].

New forms, methods, approaches, technologies of
teaching English for tourism are rapidly developing. They
integrate information and communication technologies
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and provide continuous, lifelong learning relatively easily.
Such methods of acquiring foreign language skills in
tourism allow students to increase their competitiveness
in the labour market.

Thus, innovations in teaching English for tourism in
the higher education sphere are among the most important
mechanisms of social and economic development [9].

So, in the twenty first century, a great number of
modified approaches have appeared and have been
adopted in the language teaching and language learning
process. Therefore, foreign language teachers should
adjust language teaching tools appropriate to the current
trends and apply modern pedagogical methodologies and
approaches to teaching foreign languages for tourism. The
basic objective of teaching foreign languages for tourism
involves not just transmission of the language teacher’s
views or knowledge about a language [6]. Language
teaching plays an important role in opening up its re-
sources for the learners to enable them to find the right
expressions to convey the intended meaning to the listen-
ers [10].

On balance, the topicality of the current pedagogical
research is determined by the necessity to find out suit-
able communicative approaches, methods, techniques
while teaching English for tourism in higher educational
institutions.

With reference to teaching foreign language for tour-
ism, in particular in the general area of teaching method-
ology, scholars talk about approaches, methods, proce-
dures, and techniques. In the framework of our study, we
intend to clarify the meaning of these interrelated terms
and provide examples of each.

Firstly, an approach is a theory about language
learning or even a philosophy of how people learn in
general. They can be psychologically based on behaviour-
ism or cognitivism, or older philosophies, such as ideal-
ism or realism. Learning approaches are ambiguous and
hard to define because they are broad in nature [6; 12].




Secondly, a method is an application of an approach
in the context of language teaching. An example of a
method is the grammar-translation method. This method
involves the memorisation of various grammar rules and
the translation of second-language material into the stu-
dents’ native language. In such a way students develop
the intellectual capacity in order to understand the new
language through a deductive process of acquiring the
rules of the language [6; 12].

Thirdly, a procedure involves taking the step-by-step
measures to put a method in practice.

Finally, the above-mentioned step-by-step measures
form a technique, which is a single activity that is based
on a procedure. Naturally, various methods include vari-
ous techniques [6; 12]. So, teaching foreign languages for
tourism involves the use of approaches that consist of
methods, methods that are broken down into procedures,
and procedures that are a collection of techniques. Under-
standing how these concepts interrelate can help a teacher
know the reasons for their choice in teaching.

To be more precise, we have conducted detailed
analysis of approaches to teaching foreign languages
developed by Ukrainian and foreign researchers. As the
previous studies concerning project-based teaching con-
ducted by V. Kopylova indicate, students are involved in
self-determination and identification of their future pros-
pects, that is, self-identification in a future profession and
motivation to get additional information in the field of the
studied discipline [1]. This advantage was pointed out in a
publication by the English researcher D. Fried-Booth,
who noted that project work allows each student to make
a contribution to a shared project, which reflects individ-
ual abilities and gifts [7].

Besides, the strategy of teaching foreign languages in
Ukraine was created by H. Kryuchkov who distinguished
such important principles of socio-cultural competence as:

- humanistic perspective of language learning;

- constant language self-improvement;

- language is the best tool for communication and
intellectual development of a person;

- holistic approach is perceptual unity of a person,
ethnos and cultures [2].

Socio-cultural approach was developed in Russia by
professor V. Safonova in the early nineties. According to
the scientist, socio-cultural competence, which is a part of
bi/poly-cultural communicative competence, is necessary
to every individual, including students, in order to get
ready for intercultural communication [3].

Also, according M. Tukalo, to teach English for tour-
ism means to teach and motivate students to communicate
not only about accommaodation, in the field of hotel man-
agement, catering, recreation, entertainment, but also in
the field of science and technology or their professional
interest. To his mind, the process of teaching has three
aspects: informative, interactive, and perceptional [4].
Therefore, teacher’s success in the classroom depends on
the right combination of the knack, forms and methods of
teaching, and the most expedient technical aids. Nowa-
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days, there exist a great variety of multimedia systems.
Obviously, M. Tukalo distinguishes such efficient aids as:
computer trainers; computer-aided master classes; edu-
cational films; multimedia presentations; video demon-
strations [4].

Interestingly, for investigating communicative meth-
ods in teaching English for tourism, G. Bolton, the inter-
nationally recognised drama educator and theorist of
drama in education, developed a method “drama for un-
derstanding”, which can be very useful in teaching dif-
ferent subjects. The participants work in groups and cre-
ate an imaginary world, where they play different roles.
Consequently, in this world they encounter the same kind
of problems as in the real world, thus acquiring real
knowledge and experience [5].

To sum up, the review of scientific literature has
made it possible to conclude that the demand for English
language education around the world is increasing, be-
cause it is the language of international business, technol-
ogy, and science. In particular, English for tourism will
flourish in non-native English-speaking countries. As a
result, teaching English for tourism will increasingly
require the intense application of computer-based, interac-
tive, learner-centred methods in order to achieve the
communicative purposes [10].

However, teaching English for tourism demands
deeper and more detailed investigation in terms of imple-
mentation of a bit more sophisticated learner-centred
curricula in the teaching process of higher educational
institutions. In other words, the paper is aimed at finding
out effective communicative methods for teaching Eng-
lish for tourism.

The paper is aimed at explaining the basic features of
foreign language communicative competence in tourism
as well as describing the most sufficient foreign language
communicative approaches and techniques from the mod-
ern point of view.

Consequently, with the reference to the double aim, the
paper involved coping with the following tasks. Firstly, to
enumerate intrinsic foreign language learning skills in the
area of education for sustainability; secondly, to study the
method of language teaching developed by S. Krashen and
T. Terrell and its application in teaching English for tourism;
and, thirdly, to consider experiential interactive learning and
constructivist blended learning approach to teaching English
for tourism as its element [8].

Discussion. We are supposed to start our scientific
research from the analysis of recent findings obtained by
scholars and educators concerning foreign language
communicative competence in tourism area. Foreign
language communicative competence in tourism is the
progressive acquisition of the ability to use a language to
achieve one’s communicative purpose. Therefore, it is
context-specific; based on the situation, the roles of the
participants and the appropriate choices of register and
style (formal/informal style; the use of jargon, slang ap-
propriate to tourism area) [10].




Foreign language communicative competence in
tourism represents a shift in focus from the grammatical
to the communicative properties of the language. It also
addresses learning skills, perspectives, and values that
guide and motivate people. To be successful in teaching
English for tourism, education for sustainability must give
students practical skills that will enable them to continue
learning after they graduate, to contribute to a sustainable
livelihood, and to live sustainable lives [8; 10].

Essentially, this list incorporates the types of skills
students will need to fulfil their professional and personal
goals and objectives in the face of the ever changing
world: future thinking, visioning; responsible innovation;
critical thinking, ability to challenge; find your voice’;
creative thinking; clarification and activation of value
systems; leadership; self-directed, autonomous and re-
flective learning; practical, real-world knowledge; sys-
temic thinking; consequential thinking; group collabora-
tion and wider interpersonal competence; foreign lan-
guage communication skills for tourism area [6; 10].

In order to form listed above skills, the natural ap-
proach should be applied. In particular, it is a method of
language teaching developed by S. Krashen and T. Terrell
in the late twenties of the XX century. It aims to facilitate
natural language acquisition in a classroom, and to this
end it is focused on communication. In the natural ap-
proach, language output is not forced, but allowed to
emerge spontaneously after students have attended to
large amounts of comprehensible language input. As a
result, the syllabus is focused on activities which T. Ter-
rell sees as promoting subconscious language acquisition.
He divides these activities into four main areas: content
activities, such as learning a new subject in the target
language; activities which focus on personalising lan-
guage, such as students’ sharing their favourite music,
games; and problem-solving activities [8].

According to O. Tarnopolskyi, interactive language
learning provides acquisition of communication skills
through the process of communicative interaction in the
target language between learners and their teachers,
among learners themselves, as well as between learners
and native speakers with the aim of making communica-
tion mutually comprehensible and attaining its communi-
cative goals [10]. The experiential interactive learning in
the conditions of teaching English for tourism to tertiary
school students is a form of learning that is implemented
through a set of specific learning activities. They ensure
the acquisition of the target language and communicative
skills in it as true to life outcomes resulting from artifi-
cially created professional case studies in the learning
process. In addition, experiential learning by its very
nature requires students’ cooperative interaction that
dominates over individual learning activities but does not
exclude them. It also involves students’ interaction with
the professional environment outside the classroom for
using authentic target-language sources of professional
information [10].
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Consequently, the constructivist blended learning
approach to teaching English for tourism is considered to
be the sufficient implementation of experiential learning.
In this way, students themselves “construct” their skills of
professional communication in target language through
the experience of direct participation in such professional
communication. This makes experiential learning a fun-
damental feature of the constructivist approach [10].

What is more, the specific communicative methods for
forming foreign language communicative skills, through
which experiential learning can be implemented in the
course of English for tourism, are listed further. The methods
are represented by such tourism-related activities as: role
playing professional situations; simulating professional
activities; project work; brainstorming some professional
issues; case studies concerning some professional issues;
discussions of some professional issues; students’ presenta-
tions on some professional issues; students’ search for pro-
fessional extra-linguistic information through target lan-
guage sources (internet, audio, audio-visual, and printed
ones), that search being undertaken for finding some particu-
lar information required for doing some profession-oriented
learning assignments [6; 10; 12].

Conclusions. In conclusion, we would like to high-
light the basic attractive characteristics of the techniques
considered above, namely an increase in students’ motiva-
tion for learning activity, development of interest in for-
eign languages, a focus on practical findings significant
for all project participants, development of students’
world view, conditions for enriching communication in
foreign languages, and fostering the skills of professional
communication.

It should also be noted that due to the use of experi-
ential interactive learning along with constructivist
blended learning approach to teaching English for tourism
in arranging students’ independent work, the role of the
teacher changes greatly. Depending on the project stage,
the teacher may be a consultant, observer, helper, source
of new information, or coordinator. The application of
innovative techniques in educational activity is an indica-
tor of a teacher’s high qualifications, his or her advanced
teaching experience, and students’ progress.

However, the findings of our investigation are not
enough to cover teaching/learning English for tourism.
Thus, further investigation in the sphere of appropriate
methods for forming foreign language communicative
competence in tourism is supposed to include: more de-
tailed analyses of role plays, dramatisation, cases, project
work, brainstorming, discussions, simulations and profes-
sional presentations.

In addition, it would be reasonable to come up with
corresponding practical tourism-related examples, exact
situations, and cases for every mentioned above method
in order to achieve the highest level of clarification and
show their sufficient empirical meaning in the framework
of sustainable global education.
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OorJjisiI KOMYHIKATUBHUX HABUYAJIBHUX IIAXOJIB 10
BUKJIAJIAHHS AHTJIHHCHKOI MOBHU ®AXIBISIM COEPU TYPU3ZMY
VY mpezncTaBiIeHOMY HayKOBOMY JOCTI/KEHHI PO3MIAAA€ThCS TpobieMa (popMyBaHHS iHIIOMOBHOI KOMYHIKaTHB-
HO{ KOMIIETEHTHOCTI B Tally3i TypU3MYy; OCOOJIHMBY yBary MpHAiJICHO 3’ SICYBaHHIO HAMO1MbII eeKTUBHUX METOJIB BHPi-
HIeHHS 1i€i npoOyieMu. AHaJi3yeTbesi pEeHOMEH 1HIIOMOBHOI KOMYHIKaTHBHOI KOMIIETEHIIT B raiysi TypusMy. Busna-
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YeHO Iepellik yMiHb, HEOOXITHUX CTYICHTaM U JOCATHEHHS CBOIX MPOoQeCiifHNX, 0COONCTHX IIiJicii Ta 3aBIaHb B yMO-
BaxX MOCTiHHO MiHJIMBOTO KOHKYPEHTHOTO CBITY, SIK-OT: KPUTHYHE Ta TBOPYE MUCICHHS, JIIAEPCHKi AKOCTi, CaMOCTiifHe
pedIiekcuBHE HaBYaHHSA, KOMYHIKaTHBHI HaBUYKH TOIIO. KpiM TOTO, pO3TismacThes NOMUIBHICTh 3aCTOCYBAaHHS B Ha-
BYAJBHOMY TPOLECI IIPUPOJHOTO METOAY» BUKJIAJIaHHS MOB, 3anpornoHoBaHoro C. Kpamenowm i T. Teppemiom. IIpo-
BE/ICHO OTJISZ €KCIIEPHMEHTAIBHOIO IHTEPAaKTUBHOTO HAaBYAHHS, & TAKOXK KOHCTPYKTHUBICTCHKOTO MiIXOy JIO 3MillIaHO-
rO HaBYaHHS aHTJIIChKOI MOBH y ctepi Typusmy. [lepiumii TN HaBUaHHA Nependavae, Mo CTYACHTH caMocCTiitHO dop-
MYIOTh HaBHUKH IpodeciiiHol KoMyHiKallii iH03eMHOI0 MOBOIO, 3aCTOCOBYIOUH JOCBIJI y4acTi B Hill. ExcriepumenTanbae
IHTepaKTUBHE HABYAHHS Y MPOIICCI BUKIAAHHS aHTIIHCHKOI MOBH (PaxiBIsIM chepH TypU3My peati3yeThbCs 3a TOIOMO-
TOI0 TAKMX METOJIB: POJIOBI IrpH, MOJIEIIIOBaHHS NMPodeciifiHOl MisSIBHOCTI, METOJI IIPOEKTIB, MO3KOBHI LITYpM, METO
KeliciB, auckycii Ha npodeciitai Temu Tomo. OCHOBHI IlepeBaru 3a3HaYeHUX ITIXO/IB IIOJATAIOTH Y MiABUIICHHI MOTH-
Ballil CTyIEHTIB 0 HABYAJBHOI MiSIILHOCTI, PO3BUTKY IHTEpeCy JO BHBUCHHS iHO3EMHOI MOBH, 30Pi€HTOBAHOCTI Ha
MPAaKTUYHHUX PE3yNIbTaTaX, PO3BUTKY CBITOTILY MalOYTHIX (axiBIliB, 3a0e3MeYeHHI YMOB IS 30aradyeHHs 3MICTY KO-
MyHiKalii iHO3eMHOI0 MOBOIO, BUXOBaHHI HaBUYOK MpodeciitHoi koMmyHikamii. Takok 3a3Ha4aeThCs, IO i3 3aCTOCYBaH-
HSM EeMIIPUYHOTO 1HTEPAaKTHBHOTO HABYAHHS Ta KOHCTPYKTHUBICTCHKOTO IiIXOXy 0 3MIMIAHOTO HABYAHHS aHTJIIHCHKOL
MOBH y cepi Typu3My B OpraHizarlii caMOCTiiHOI poOOTH CTYAEHTIB 3HAYHO 3MIHIOETHCS PONIb BUUTENS. BiH Moxke
BUKOHYBaTH POJIb KOHCYJbTaHTa, CIOCTEpiraya, MOMIYHHUKA, «Lkepena iHpopmauii» abo koopauHaropa. OTpuMani
pe3yNbTaTh MiATBEP/UKYIOTh, 1[0 EMITIPHYHE 1HTEpAaKTHBHE HABYAHHS Ta KOHCTPYKTHUBICTCHKHH IMIJXiJ J0 3MILIaHOTO
HaBYaHHS aHTJIICEKOT MOBH y cepi Typu3My CIPHUSIOTH ITiIBUIIEHHIO e()eKTUBHOCTI (hOpMyBaHHS MpodeciiHuX iH-
IIOMOBHUX KOMYHIKATHUBHHX BMiHb.

KuarouoBi ciioBa: iHo3eMHa MOBa, KOMYHIKaTHBHA KOMIIETEHTHICTh, METOJIH, MiIX0/H, cepa Typu3My, HaBYaIIbHI
BMIiHHS, eKCIIEpUMEHTaIbHE iIHTePaKTHBHE HABUAHHS, KOHCTPYKTUBICTCHKHN TiIX1/T 3MIIIIAaHOTO HABYaHHS.

Hamanva Maxkcumosna Bacunuwuna,

KaHOuOam neoazocuieckux Hayx, O0yeHm,

Yuebno-nayunsiti uncmumym mexncoOyHapoOHbIX OMHOUIEHULL,
Hayuonanvnwiii asuayuonnsiii ynueepcumen,
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OB30P KOMMYHUKATHUBHBIX YYEBHBIX IOAXOJ0B K IPEINIOJJABAHHUIO
AHIJIMMCKOI'O SA3bIKA CHEIMAJIMCTAM C®EPBI TYPU3MA

B mpencraBieHHOM Hay4HOM HCCIIEAOBAaHUM paccMaTpHBaeTcs mpodsieMa (OopMHpOBaHUS MHOS3BIYHOW KOMMYHHKa-
TUBHOW KOMIIETCHTHOCTH B 00JIACTU TypH3Ma; 0CO0OC BHUMAHKE YIEICHO BBLICHCHHIO Hambouyiee 3(p(EeKTUBHBIX METOIOB
pelIeHust 3TOM MpoOIeMbl. AHANMU3UPYeTCsl (PEHOMEH MHOSI3BIYHOM KOMMYHHKAaTHBHOW KOMIIETEHIIMH B 00JIACTH TypH3Ma.
OrmpezienieH nepedeHb yMEHHH, HEOOXOIUMBIX CTYICHTaM JUIsl IOCTIDKEHHS! CBOMX NPO(ecCHOHAIBHBIX, JIMYHBIX LEei 1
3a/1a4 B YCJIOBHSIX TIOCTOSIHHO MEHSIIOIIETOCs KOHKYPEHTHOTO MUPa, KaK-TO: KPUTHYECKOE M TBOPUECKOE MBILIUICHHE, JIUIEP-
CKHE KauecTBa, CaMOCTOSITENIbHOE peplIeKCHBHOE 00yUeHHE, KOMMYHHKATHBHEIC HABBIKH U TOMY TonoOHoe. Kpome Toro,
paccMaTpuBaeTcs 1eJIeco00pa3sHOCTh IPHMEHEHHS B YIeOHOM MPOIIECCEe «ECTECTBEHHOTO METOAA» MPEIOJaBaHUs SI3BIKOB,
npemioxkerHoro C. Kpamenom u T. Teppemiom. [IpoBemeH aHamm3 3KCIIEPHIMEHTAIBHOIO MHTEPAKTHBHOTO OOYYCHUS, a
TaKoKe KOHCTPYKTHBHUCTCKOTO TIOIX0/Ia K CMEIIAHHOMY OOYUCHHUIO aHTIIMICKOMY SI3BIKY B chepe Typusma. [lepBsrit Tum 00y-
YeHWs MPEATIONATacT, YTO CTYICHTHI CaMOCTOATENFHO (POPMHPYIOT HABHIKH NMPO(ECCHOHATFHONH KOMMYHHKAIIMN Ha HHO-
CTPaHHOM SI3bIKE, MPUMEHSISI OMBIT Y4acTHsl B Hel. DKCIIEpUMEHTAIbHOE MHTEpaKTHBHOE 00y4eHHe B MpOLecce Mpero/iaBa-
HHSI aHIJIMHACKOTO SI3bIKA CHEMaIMCTaM cepbl TypU3Ma peasiu3yeTcsi ¢ MOMOIIBIO CIEAYIOIIMX METOOB: POJIEBbIE MIPBI,
MO/IEITMPOBaHNE NPO(ECCHOHANIBHO JAESTEILHOCTH, METO/I IPOSKTOB, MO3TOBOI! IITYPM, METO KEHCOB, JIMCKYCCUH Ha TIPO-
(beccuoHalIbHBIE TEMBI U TOMY T0JJ00HOE. OCHOBHBIE TPEUMYIIIECTBA YKA3aHHBIX MOJXOOB 3aKIIFOYAIOTCS B MOBBILICHUN
MOTHUBAIMH CTYJICHTOB K Y4eOHOMH JesITeIbHOCTH, Pa3BUTHH MHTEPECa K U3YYCHHIO MHOCTPAHHOTO $I3bIKa, OPUEHTUPOBAHHO-
CTH Ha MPAKTUYECKHUH Pe3ysbTaT, pA3BUTUH MUPOBO33PEHHsI OYIYIINX CHEMAIMCTOB, 00ECIIeUeH!H YCIIOBHIT 11 o0orariie-
HUSI COACPKAHM KOMMYHUKAIIMU HA HHOCTPAHHOM SI3BIKE, BOCIIUTAHIH HABBIKOB MPO(eCcCHOHAIbHONH KOMMYHHUKAINH. Tak-
e 0TMEUaeTcsl, YTO C IIPAMEHEHHAEM SMITMPUYECKOTO HHTEPAKTUBHOTO OOYUCHHUS M KOHCTPYKTUBHUCTCKOTO TIOJIXO/a K CMe-
[IaHHOMY OOYYCHHIO aHTJIMHCKOMY SI3BIKY B c(hepe Typm3Ma B OpraHH3aIllMH CaMOCTOSTEIFHON pabOThI CTYyJCHTOB 3HAYH-
TENFHO MEHsSETCS poiib yunuTens. OH MOKET BBIIONHATH POJIb KOHCYJIBTaHTa, HAONOAATEs, TOMOIIHAKA, «MCTOYHHKA MH-
(opmarmm» mim koopauHartopa. [lomydeHHbIe pe3yinbTaThl MOATBEP)KAAIOT, YTO SMITMPHYECKOE HMHTEPaKTHBHOE 00yYeHHE U
KOHCTPYKTUBHUCTCKHI MOJIXO0J] K CMEIIAHHOMY OOYYEHHIO aHTJIMHCKOMY SI3BIKY B chepe Typu3Ma CIIOCOOCTBYIOT MOBBIIIIE-
HUIO 3()(HEKTUBHOCTH (POPMHUPOBAHIS TPOPECCHOHATIBHBIX MHOS3BIYHBIX KOMMYHUKATUBHBIX YMCHHUH.

Kntoueevie cnosa: MHOCTpAHHBIA S3bIK, KOMMYHHKATHBHAsI KOMIIETEHTHOCTb, METOBI, TOIXOAbI, cepa Typusma,
yueOHbIe YMEHHSI, SKCIIEPUMEHTAIbHOE HHTEPAKTHBHOE 00yUeHUEe, KOHCTPYKTHBUCTCKHUI MTOAXO0/T K CMEIAHHOMY 00y4EHHIO.
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